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Foreword
I

ilnvolving students .physically in the processes of their learning activities is a strategy ivhich is
owbifely aiicXed by teaohers and curriculum researchers today. John Dewey summed itup with his
statenent we learn what we do. This book gives help to the teacher who feels a need for greater
variety in approaches used to teach English/Language Arts, K-12. It is a bogic largely by teachers for
teachers. I believe you, the teacher, will find it eminently, useful as you ent* your classroom
Monday morning of any other daft in the week. Action Learning in English/Language Arts is a
fresh kind of document that we belieye will find avid reception by teachers in North Carolina.

; Preface

A. Craig Phlilps
Stale Superintendent of Public Instruction

This book tan serve- well as a companion piece to the English/Language.Arts7x')rtion of the
Deplirtment's,recent publication, Course of Study for Elementary and Secondary,Schools, K-12.'
That document attemp$ to,deiine the broad content of subjects taught in school, across the entire .

grade range, K-12. This bdolt offers fresh ideas about how to teach that content. It is a product of the---
best thinking in .curriculum and learning theory today about how students learn best._ Giving

taoppdrtUnitiei to produce language creates a sense of pride in concrete accomplishment
ich there is no adequate substitute. There is op better way of learning theskills, concepts, and

attitudes in LAnguage Arts than engaging,students in the creative act of making.
. -

d'

f



t

CONTENTS
FOREWORD **

.

PeltAcE
I

INTRODUCTION . ,;--:

. PART I: PRODUCING BOOKS, MAGAZINES, NEWSPAPERS

.F"

te .

fit

Bibliography

The Case for Local Lone and literary Magazines
(Or, Teaching Without Seeming To)" .

s -
. .

ProseBooikA .

CdsmanniO#WitingBoqk
Recipe Book ,- -s
Class Newly.* 4 t
Book-Making . ,

*I
4.. L.. .

Literary Magazine. J
.Recipe Book . . , . t --

Poetry Book .. , ....
_ Clain Newspaper . i.

) Cooking Dictionary . %.,

Localtore Magazine
4

Poetry Book
Local Lore Magazine

. .
. .P

Poetry Book
Local Lon) Magazine . .ej -.

Class Newspaper
. ...,

3

t8
12

13
14
15
17
19
23
24
26
27r
29
31,
33
34
36 **

37
\-,21-

"Creative Writing Problem: Getting Your etudente
Work Published"

r .
PART USING MEDIA

"Tbe C,ase for Filmmaicing. ih the Classroom" ,

, (-

Slide -Tape -*

7.

.1

51

... . . . 63

ee4,,: 68



Si

Televiaiph
1%ad ioeroa0Casti qr.. . . t r

SQUI;KiFilmstrip , ,
.:Language Mister Cards 4

, 70
73
76
77

Video Tapes . , , 78 ;

, Slide-Tape- . i .8o
,4 Film ## 82

Film 83
,

,Bibliography. .
.-

.
. I

( .

4'

)
.

.
86

PART )11: CURRICULUM DRAMA
.

. 4

"The Case for Educational Drama: A Key to KAOwing" 95
.

Readers' Theatre` 100 R

Choral Speaking 101
Pantomime 102
Playwriting and Production , .. 104
Improvisation , 105
Musical Comedy - Writing and Producing .. 107
Playwriting and Production . . 108
Role-Playing , , 109
Role- Playing , 11.1
Chbral Speaking 112

Bibliography , ..#
.115

PART IV: NEW DIRECTIONS FOR ACTION LEARNING
:\ i I-The Case for il\ction Learning, (Or, New Paths to the

. Basics oft ng I ish)" 119, .

Puppet-Making 124
P9pier -Mache

I

, 125
Food Prepration 126
Collage

...-Pr t r 128
Cobk ing , 129
§cuipture and Pcipular Art . 131
Creative Writing 133
Problem-Solving in Language e 134
Collage , 136
Mobile.Making 137
Slide Wordo 138
Map-Making . 140
Deba 141

= Car . 142

145



4%,

ti

. .

Introduction *.
r

a'

Toward Action Educalien

Learning inv olves forming new concepts, modifying existing ones, testing their
application, integrating them with 'other concepts, and establishing coherent and
acceptable "systemebt knowledge and understanding .. . . The learner alone can dO
the learning. .No one else can do for him [Frederick Enns, "Supervision of
Instruction: .A Conceptual Framework," Canadian Education and Research Digest
(Sept. 1968), p. 263]. .

`Thireourceboolc Pf etrategii3s focuses upon alternative approaches to teaching the content of
English/Language Arts at all Wade feels n,school. Its potbntial value; of course, rests with tie
individual teacher who use it. The material contained herein can provide on-gqing assistance to
those who are constantly searching for new ways to involvtstudents actively in the processes of
thei r. learn ing experiencei.

Certainly, Priany teachers employ a irgivariety otinstructional approaches to teaching their
discipline. Some of these include the whole-class' lectO, different types of individualizing
techniques and group work. These approaches are the conventional ones which observers can find
being practiced in classrboms anywhere in America. Conventional approaches 'satisfy many
teachers; otherwise, they never would have become conventional. The intent of this volume,
however,.is to sugge,rsome promising alternatives to teaching English/Language Arts, simply as
additions to teachers' lntories ofgOoil practices,. not as replacements for ones which teachers
always have found to be effective when used appropriately. .

. These materials,stten, are designed as asesource volUme forte;chers to use in a regular way to
' bring greater variety into their instructional, program for studehts of English/Language Arts. The

book's theme is "Action Learning" betause this phrase stresses the physical involvement of
students in working through learning processes which cylminate in 'some type of prodpct that
causes' them to, take pride in their eff6rts. Physical involvement, process-oriented learning,
prodlem-sblving, intellectual synthesizing, and pride in concrete accomplishment are principles
which have determined the kinds of teaching strategiescontained in the following pages.,

The final repo/I and recommendationti of the National Panel on High SChoolsand Adolescent
Education, funded by the United StateaOffice of Education in 1976, implicitly Supports Action
Learning as a pedagogical approich: Although the North Carolina Department of Public Instruction
does not necessarily support all recornmendations in the panel's report, it may be useful to list the
eleven recommendations here:

1. The unattained practice and inadequate Concept of the comprehensive high school should
be replaced with the more practical goal of providing comprehensive education through a
variety of means including the schddls.

.

2. Educationel, programs should "beinaugurated for the joint participation of adoles cents and
other interested and quialified adults in the community pedagogical programs whichrnay'
be designated Participatory'EdUcation (teaming by doing what is socially useful, personally
satisfying, and health- supporting fOr the individual an; the Community).

3. Smallrflexibie, short-term, partithelschoola should be established and made available to all
"_ whiii are qualified and interested. '
4. Compulsory daffy attendance should be reduced from all -day sessions to anacademic day of

two to four-hours. -
5. the basic role of the high school as society's only universal institution for, t cationf

'the Oct should 643 reemphasized.,

: '1'1..i ; ..

1:. ) 1 :_ .
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.
,6' A cdrriMonity guidance center should be established, whias would house such qualified

personnerascounselors, psychologists, Social workers,.and technicians in the construction,
administration, and in alysis of tests and other evaluative procedures These would be people
who'ro, work in the high school and other agencies.'

.
.

7. Localeducational agencirlos should understand that all these recommendations are warking-
hypotheses to be ngorousiytested through small-scale adaptations. careful monitorirts, ant.,
rtithies; evaluation. . .

8. It should be recognized that adult aria adolescent 'citizen.participation in planning arid,
- . reviewing change in education is vital,to needed reform ,

9. The federal governme rough the U S Office of Education and the National Institute
-.4.

.of EdudatiOn should nsor research to provide local education agencies with technical
support for programs of change.

10. Federal support and state review should 60 provided fqi the costs of planning and evaluating
programs designed tip bring adolescent and adults together for learning and workli Fiedeal funds should be provided tiftstablish a national recruitment training and loctrical

... support program for operational planning teary f ar the loCa1 Level-' . .

Until su-dh time thlt radical gchool reform becomes . 'a reality, t hers can'use many of the
strategies included in this volume to re-dike the dangerous passivitV which charpcterizes many

4.

students' present attitudes toward formal education

What is "Action Learning"?

[Good teaching] is effective direction of a two-way communication 'process
People ask, answer,. comment, interact, and feel The learner communicates- his
interests, his learning successes and dfftculties, his needs the teacher
communicates his personality, his regard for the individual. his expectations. and his
ways of helping the learner to reach these (William Alexander, "Good Teaching."
Peabody Journal of Education (January 1968), p .193]

Action Learning, as the term; applies here, involves students in "real life" situations whCti require
them to work through processes ttwat foster the continuing development of creative and effective
communication skill's It employs systematic and clearly defined steps which compel students to
ergage actively. in their learning experiences In an Action Learning task, the student does not '
simply receive information as an end to learning: rather, the student uses information for the
purpose of creating a product, be It a drama, awrretenApmpospon, a film, a debate, a collage, a

, radio broadcast, or something else Action Learning plices the student in the role of produce!,
whose responsibility, is, in part,, to other class member Action Learning projects and activities,
then, tend, to create cooperative claisroom envir Tents in which each student' makes
contributions to the success of everyone else in.the gro Since each student has one or more'tasks
to perform and,since completed products result from group cooperation, Actidri Learning projects
and activities demand that whole class, small-group, and individual work occur It is this feature dirt
Action Learning that carries a particularly.strong appeal, since it ensures variety of learning
opportunities. f

.

The role of the teacher in an Action Learning en irontnent is that of organizer, guide, and .*

facilitator of tudents' learning. In traditional classroo s teachers often function solel9 as imparters ....
01 inforrriati n and evaluators- of students performance: Action Learning re'quires .an .. .-
expansion of the traditional role of the teacher. In addition to giving information and-evaluating . -
_students' work, the Action Learning teacher must (1) tiablish an atmosphere which Is conduciVetis.. ':'

"rlecomrnendationa on the EduCation of Adol ritsi Educa tion Digest (January 1977y, pc4-56A,
C./

a-

S
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cooperative effort, (2) assisl studentsin establishing the steps necessary. to complete their projects
and activities, (3 serve al a retdurct person to identify peOple in the school and community who
can'aspst.stufdents in performing specialized tasks that their work requires; (4) guide students,
through-the solm#times difficult and cog fusidg mazeof prO6esses inherenl-withtn the r,eqUirements
'of theif projects and activities; (5) take responsibility fdt- placing essentialtdols add materials at the
disposal of students; (6) ipe willing sometimes' to wr., on levels with the students rather than on

....

levels-above them, (7) be inquiring and astutely critical enough to stimulate students' sustained
interest in Piducing concrete`work of thethighest calitier'thaf trify arecapabte of prOducIng. (8) be

and d patient enough to allow sufficient time for Students to work through the .necessary
steps which their projects or activities`requiret, (9) be demanding enough tha students oaf correct
mistakes as they identify them, regardless of the time and energy which re-working and revision
often require; (10) be willing and secure enough to allow much physical activity, noise, decision-
Making, and individual effort to gb on in the classroom.

Action Learning projects and activities also rept:re teachers to serves modelsdenthusiasm,
inspiration, inquiry, discovery, encounter, warmth, two-way communication, authenticity,, reason,
and independent thinking. Action teaming projects will work best when a teacher has support of
the principal, as well as a basic acquaintance with and understanding of students' parents or c
guardians

Support for Action Learning: Theory to Practice

4

Teaching is talking with students, not at.them It is explaining, questioning: re-
explaining, stimulating students to think, Checking their conclusions, thinking up
meaningful assignments, endouraging productive practice, relating things the
-students do not know to things they do know,drawi ng together apparently unrelated
bits and pieces, leading them to examine their experiences and to expand :their
horizons Gunnar Horn, "Some Thoughts About Teaching and Teachers, roday's
fducat7on (Feb 1970). p 131

. Taken as a whole, existing observations on wVt constitutes good tellagfi ing recommend Certain
gliding principles about the educational pro&a- (1) teaching and learning must be done
systematically; (2) the final analysis, the content level of learning depends strictly upon the
complex make-. up pf the individual learner, i e the teacher cannot put learning into the head of a
student; (3) to facilitate learning, the most effective teacher provides the proper. salting, constructs
the appropriate system, makes available the necessary tools and resources, and warmly
encourages students' initiative and perseyedn9 effort; (4) effective teaching depends upon regular
interaction student-to-student, student-to-teacher, and teacher-to-student; and (5) good teach-
ing means helping students to expand their learning levels and depths of awarenesses Practically
all contemporary definitions of good teaehing commonly emphasize the same qualities fPir teachers
to manifest in Their roles as models forItudents.

.

With regard to learning then G l-tullfish and Phillip
,
G. Smith 4"A,Thearyrof Learning for

Teaching," in Crucial Issues inrIcarlon, ed' Henry Ehlers and Gordon C. Lee INew York. Holt,
Rine cart and Winston,- 1966), p. 335) summarize the essential meaning of psychology for education
by cutting through' the multitude of theories that have been set forth over time. They note five firm
principles by Which learning is facilitated. leach of these principles supports-the kinds of Action
-Learning projects and strategies which: are recommended by (he content of this volume Learning
tends to be most permanent when:. 4

1) the learner is motivated by a stake he/she has in the activity
In an.action learning project or activity, the learner either volunteers or at least has severarehoices

VIII
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to make as to which of the specificindividual or group tasks he/she wi(l do
.2) the learning is geared to the learner's physical and intellectual ability

Action Learning projects and activities art tailor-made to meet this condition. since they Contain
many tasks which require varying levels of physical and intellectualabilities aod interests

3) the learning is patterned and the learner can see relationships between an activity and a goat
As previoLisly stated. students in Action Learning projects or activities are required,to work through
a series of orderly steps to reach a clearly defined goal, which is the product, or end result, itself

. 4) the learning is evaluated so the learner Can assess his/heir progreSS .

.Since Aition Learning emphasizes process-centbredness whichnvolves clearly Defined steps
students are compelled to repeat tasks as often as necessary until Ifiey com plete4heim 'successfully
Because of the interrkatedness of steps in the process, Action Learning demands a obgresgion
which students must follow in order to reach the end of the project or activity

5) the learning is integrated with personal-social development
Action Learning projects and activities are never geared for individuals alone, alihoilgh they require
some tasks to be performed by individuals The results of the projects or activities are to be achieved
by groups, as in role-playing activities, film making projects. or magazine production. for example
therefore. much interaction which involves many students on various levels is inherent within
Activn Learning projects and activities Action Learning places nts situations_whrch provide
am* experiences and lessons in the integration of learning personal-social development

'Types of Action Learning

See the facilitation of learning as the aim of education ,[Carl Rogers Freedom to
Learn (Columbus, Ohio Charles E Merrill Co , 1969, p 105]

Teaching is not simply the impartation of knowledge, but an encountertithat
results in a change of character[Gary Belkin, "The Teacher as Hero.- Educational

. T ry (Fall 1972). p 414}

Although creative teachers probably will add to lie list, this- volume recommends /Nat
consideration be given to a number of specific toptks for Action Learning projects For all of the
topics, the following pages contain detailed descriptions of how the projects or activities might be
achieved in the classroom Each Action Learning project conforms to a topical format as follows

I Statement(s) of Objectives(s)
II. Type and Description of Projects or Activity
14 Procedure

A. The Teacher
B. The students ,4

N Evaluation:

"11

This volume contains descriptions
TV Production
fiadio'Production
Magazine Production,

1) Local Lore
f 2) Literary
Scrapbook Prpduction
Game-Maklhas.
Simulation
Puppetry
Role Playing
Class Play Writing

of such' Action Learning projects and
Book Production
Class Newspaper Production
Film Production
Recipe Book Oroduition,
Cottage Production t,

. Mime
Reader's Theater
ImprOvisation
Story Dramatization,'
Class Play Production
Debate

activities as follows

II J
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Each project orktivitytgives students practice in developing the critical skills of communication
repding, writing, speaking, listening, viewing, and thinking. -

he ,.iiriters of the Action Learningprojects described here%are teache4WA-o have successfully
conducted the projects in classroom situations An ,introductory essay, written by afttiniversity,
scholar, precedes each of the- fix)r sections containing ctidn Learning projects The protects
thirnselvds are described by practiping classroom teachers in North Carolina, representing 'the
entire grade range ofspublic school education. The introductoWessays lend support to the
appropriateness and usefulness of Action Learning in the'English/Languaje Arts classroom'

Thq Division cfr Languages in the North Carolina Department of Public Instruction gratefully
acknowledges the contributions of scores of people who have made this volume possible.
Particularly, wp are grateful to Ms. Kay Bullock and her staff in the Division of Public I nforrhation, as
well as to Ms Carolyn -Matthews and Ms Janet Mahgum, who ptepared the typescript We
appreCiate the cooperation of Dr A. Craig Phillips, State Superintendent of Public Instruction, Dr
Jerome, Meltdn, Deputy State Superintendent, and ,,Mr George Kthdy, Assistant State
Superintendent for Pr6grarn Services, who encouraged us and facilitated the publication of this
material
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Denny T Wolfe, Jr Director
Division of, Languages
NC Department of Public Instrudtion
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THE CASE FOR LOCAL LOBE AND LITERARY
AGAZINCES (OR, TEACHING .WITHOUT.

SEEMING.TO) 4i

at

Jan)** R. NichoNichol
v..

Depwlsient ol English
dawn' Carolina University. qpillov.thee, North CaroNna 26723 .

, .. . .
.

As part of a combined profile and iitologge,"About Ed Ricklitts," in The Log from the Sea of
Cortez, Aottri-gteinbedi wrote this aboUr his marine biologist fribndt

A 1

Everyone near him was influenced by him, deeply and permanently. Some he
taught howl° think, others how to see Or Ilea r,Children on the beach helaughthow td
look for and find beautiful animals in worlds they had not suspe.cted were there at all.
He4aught every bnl without seeming toJpp. x-x1). .

The exclitpt I've quoted,especialty the last sentence, is a great Mr: Ricketts, p it would be
to any teacher. Certainly we teachers alsorhope we influence,our students, teach them-to think, t0
see, to hear, to discover worlds they had nobrealizeci were"there at all. Now what if we could do that,
and do it with relaxed grace, with the qdality called spreztaturs in Rerai *Italy,-so that we
taught without really seeming to dose? Wouldn't that be both a wonder and fisirin g ?. I kfiow some

, of have?l kriow some stiff are; I think all of us can. There are numerous approaches that will
, though) believe all must contain lour4cey eiements: each must (1-) arouse and maintain the

interest (2) adapt to individual differences in studentS' interests and backgrourid0; (3)
students wittia sense of accomplishment, and even public recognition of some sort; and (4)

promote development of the students' English skills. One Action Learning'approach that contains
these elaments.and has been especially successful recently is the student-generated magaiine,
eithis the literary or,-even more notably,the local lore type. PrOdeced with wise and gentle teacher
guidance, these.magazines realty can,ieach without seeming to. .

We k North Carolina have been greatly encouraged by.the urgmpected popular success bi the
Foxfire experimepf, enjoyed by our North GeOrgia neighbors at Rabun Gap-Nacoochee School.
Eliot Wigginton, the founder and sponsor, oriseyeial occasions has shared his experience directly'
with:our state's Engiish, teachers, most ecentlyst the Spring 1976 Workshop of the N.C. English
Teachers Association (co-sponsored by Vie State DepartMent of Public Instruction) in Charlotte.
Those Who doubt.the efficacy -of the local lore approach have doubtlessly either not herd Mr.
Wigginfon or notread thellntroductions to the bestselle4 he and his students created, especially
The Foxfire Book (Garden City,. N.Y.: Doubleday, i972) and Foxfire 2 (Garden city, N.Y.;
Doubleday, 1973), each of which has sold over arni Ilion copits. Here is part of hjs introduction to the
former book; explaining how the local loie magazine experience teaches English to his students at
Rabun Gap: ,

English, in itsicirripk3st definition, is communication reaching out and touching
people Stith -words, sounds, and visual images. We gre in the business of improving
'students' dtpwess inthese areas. In their work with photography (which must tell the.'
,story %with as much impact and clarity as the words), text (which must be
grammatically correct except iry the use of pure dialect frorri tapet that they

-

3
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't Yet, Eflen Gray Massey, at Lebanon High School, Lebanon, Missouri; has a loci) lore. magazine
; success story, too. Her students' Bittersweet has a national readership, and she reports numerous

'vx positive English teaching accomplishments; these she agribUtes, at least in part, to what she calls
t r' .-. The magic of publication," the knowledge that what a student writes may appear in print, will be
-, read by someone besides the teacher, wilt be a permanent record of a certain kind of-acoomplish-

mem. Here are some brief excerpts from an essaVpy Mrs. Massey, listing some results of the local
lore magazine approach that she has noticed:

. .

',/
transcribe), lay-o0t, make-yip, correspondence, 'art and cover design, andselection of

, Manuscripts from oUtsidepOetaind-writers to say nothing of related skills such as
fund raising, typing, retailing, advertising, and speaking at confetences and public
meetings , they learn more about English ihartfrom anyther Curriculum 1 could

-devise. Moreover,. this curriculum has Motivations and immediate and
tangible rewards. (p:13)

Clearly the four key elements that t mentioned earlier a included in the Fox h, along
with admirable sprezzeitura on the part of Mr. Wigginto surely all of these are important factors in
the magazine's continuiqg su Ut there a hose who may question thil potential for
transferring the Fokfire approach to oth areas, Under the control of other teachers.

II/

I have taught English composition for several years and have never h students so
willing to revise and. re-write. Nor have my students ever been so criticaiNf their own
writings and so anxious to get assignments.

. Students learn to organize their material into articles. -..-.1101pitriatneanother under,
my guidance, they decide how they will organize their material, presenting it to me in
several stages, fillincr.in their outlines and planning interesting7Openings and
conclusions. As the articles shape up, they realize how transitions help the continuity,
where direct cluOtations are needed and where they need more information.

They learn that cornmun ca 'on is not hieved entirely with words. Through
designing their own layoUts, learn - effectiveness of spacings, headings and
pictuit captions. They, learn to hoe reader to read what they write by attractiv
double.pdgetayOut design and b ing up the large blocks of print. They seethei
writingslroM the reader's point of view, something I could rarely achieve before in my'
writing assignments.
1insteitil of being discouraged or insulted by myriticism, the students are grateful
and willingly make changes. They would much rather have me honest) say, "It won't.
*to," to something they hakt done than to let it be published in4ffittersweej for:
everyone to see their Mediocre 'work. (From "Students Discover the Magic _of:-
Publication," English Education, II (April/May 1975), 230, 232.)a' ...._

. ,
MryhtoVey reArts other benefits, such as becoming more conscious of dialects (her students are
working in the Ozark Mountains, an area 'that shares aspects of history and tradition with the
Southern Appalachian Mountains, where the Foxfire 1udents work), of history, of geography. The
st also have numerous socializing experiences, both as they work together irfOroducing the
magazihe and as they interview adult contacts. .

The local lore inabizine approach does not work just in the mountains; lhough;here in North
Carolina Mrs. Mildred M. Jeranko has been equally successful with a local lore project at Cape..
Hatterai High School, where Sea Chest began, publishing in 1973, following the lead of and with the-
belp of the Foxfire Staff. A student, Lorna Baum, reported enthusiastically in the Wrnter 1974 issue of
North Carolina English Teacher about the experience: ,

413
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Some, o t he activities that we do on -Sea Chest are: bciokkeeping, art, typing,
photogra y, developing pictures, interviewing, transcribing interview tapes, editing.
the?, copy, writing publicity, editorials, advertisements, letters to subscribers,
businesses we deal with, businesses who want to deallkir us:making out purchase
orders, filing, subscription recording, addjessing enveloOft:, sorting the magazines
by zip code for mailing, gettihg the mail bags to the post office, getting the magazines
out to stores, and trying to correct our goofs.

Our final examination is g ded by nearly eight hundred subscribers in thirty states
and five foreign countries. I s scary if we had tittle totbe scared. (From "Atook into
the Sea Chest; or (Foi) Fir Spreads4o North Carolina," p. 8.)

This excerpt from Miss Baum's report also suggests something else; Mrs. Jeranko probably has a
few discipline problems with her busy .Sea Chest students, which is a happy result that Eliot
Wigginton reports, too. (Discipline problems were, in fact, part of the reason that he began Foxfire

"cf. The Foxfire Book, pp. 10-11.) Other North Carolina local lore magazines include Windfalls, in
Western North Carolina at North Buncornte High School, and Kin7frr, in the southeastern part of
the state at Hallsboro High. School. ift

erjecal lore magazine project scattered across the U.S.A., from Maine toawaii, from
M i to New Mexico. And such projects need not be in rural or isolated areas. One magazine in
Minnesota is at New City School in St. Paul, and Cityscape is produbeid by the students a$ Western
High School in Washington, D.C. Deborah Insell, in an article_ entitled "Foxfire in the City,"

'describes her project at South Boston High School, Boston, Massachusetts, where the emphasis
was more on local history than on folklore; she was particularly impressed by the "phenomenal
maturing effect this project had on the students" (English Journal, 64 Traepr 1975), 36 -38). Patricia
Peterson, writing in Media and Methods, sees a related useful effect: "[The student] can begin to
come to grrpi with the place and heritage that,has shaped him and the forces, old and new, which
continue to play a part in 'what he will become" ("The Foxfire Concept,%110 (Nov. 1973), 16-18).
Clear the local lore magazine is an effective teaching idea which has gained widespreadikt
acce$ance, and there mutt be room for more use of this Action Learning approaCh, both here in
North Carolina and elsewhere. This is not to sat .that the phenomenal success of Foxfire can
necessarily be repeated, for several reasons; but certainly the approach should be considered by .

those English teachers- in search of a better (though by no mans easier) way to teach composition
and other English skills.

Though some contributors to local lore magazines are fairly young, ninth or tenth graders, a
better approach to teaching without seeming to for both pre-secondary and many secondary school,
teachers and their classes, may be vie-creative writing, perhaps using the literary magazine
approach. The elementary and middle grade teacher of English will find many good ideas in the
reports of Action learning Projects in this source-book, asIvell as frequent articles in the National
council of Teachers of knglish journal, Language Arts (the successor to Elementary English). A
Good recent survey Withl9b1 iog raphy is in the May 1976 issue: William H. Rupley, "Eric/RCA Report:
Teaching and Evaluating Creative Writing in the Elementary Grades," pp. 6-590. fn that same
issue, Joseph Izzo, Jr., in "The Motivation of Creative Writing," suggests the vallb of haying younger
students write lies in order to break down the insincerity thatfreqUently mars the typical example of
ereative writing in the early grades; he explains how this approach frees their writing of some of its
stuffiness (Op. 597-598) (In this sourcetbook Ester H. John n of the Harnett County schools
recommends a similaractivity; she suggests titles for 'Who rs" to get the students started on
creative writing projects.) The important socializing aspect o niative writingin the early grades is
discussed by Eileen Tway in 'Writing: An Intetpersonal Process," which is also a valuable essayfor
those teaching older students, especially because of her .idea that the teacher values this activity
that is being assigned (Language Arts, 53 (Feb. 19764 167-167, 186). This brief list suggests, then:

s.
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what many already know, that English teachers can utilize creative writing and the literary magazine
approaqh with good effect, and that reports of their successful ideas are readily available, both in
this sourcebook and elsewhere.

The basis of success in teaching creative writing is perhaps that sooner or later it leads to some
voluntary writing, which may dot necessarily be great or even good writing (some may well make a
traditionalistshudder), yet is still probably the best possible kind of writing ekperience for many
sltidents. In another context, the best teacher I ever had, James Sledd, wrote: lOne paper that a
student writes because he wants to is worth a dozwi that he writes to satisfy a teacher" ("On Not
Teaching English Usage," English Journal, 54 (Nov. *M), 698-703). That same idea is expressed in
anottter essay, that I would Make required reading for those teaching creative writing if 1 could.
Kerineth Jenkins, then of Miami Springs (Fla.) High School, had this to say in 'ToWards a NeW
Awareness of Creative Writing": ". a student participates beit in that which interests or excites
him. Few things interest an individual more than himself and his own experiences. Therefore, the
answer to the difficulty ofteaching writing might rest in the encouragerrftntof wrIng that is rooted
in-the experiences of the individual." (English Journal, 54 (Jails. /965), 21).

Mr. Jenkins goes on to offer five guidelines which I think We can all appreciate and accept about
creative writing: (1) the teacher cannot teach creativity, but can develop, nurture, inspire it; (2)
creativity and intelligence are separate and individual attributes; (3) creative writinib-must have its
basis in experience; (4) the teacher must realize the difficulty of the creative writing task; (5) the
teacher must be tolerant of students' attempts at creative writing. Following these guidelines when
teaching creative writing will result in $he following conse4uences: (1) students will discover a new
importance for writing; (2) student%will discover new pleasures of working with language; (3)
students will begin to- explore a new dimension of thought.

Going a little beyond Mr_ Jenkins' guidelines, there is one special negative tendency of creative
writing teachers in particular (the problem is rare with the local lore approach); this is an excessive
straining for quality, so that the works of weaker student writers tend to be excluded from the literary
magazine. I prefer the approach of a North Carolina teacher whose building I can 'almost see from
my office window. Mrs. Nancy Coward, at Carrip Laboratory School, Cullowhee, has been working
several years with both types di magazinep; in fact, they are printed as a unit, with the literary
magazine, Grey Matter in Bieck and White, having its own cover, table of contents, and abOut half
the pages; when turned upside down and over, the cover of the local lore magazine section,
Mountaineers, appears, followed by a table of contents and pages of North, Carolina mountain lore
until the back pages of the literary milgazine are reached. (Here is a creative compromise fOr thOse
working with both types of magazines.) Mrs. Coward's feeling about choice of material is that every,
studenrought to be allowed to contribute to and have work printed in a student-generated
magazine, that it thus ought to be inclusive rather than exclusive, for the boost-to the contributor's
ego upon ;mg his or her piece printed is of special value as'a reinforcing 'reward for a writing
effort.

;.; ite the positive values documented already, though, one potential complaint by both English
t; = hers and their supervisors is that creative writing and local lore approaches, while having their

es, don't really promote development cif student writing ability and skills. This is easily refuted.
owever, if we give some tpciughno what we generally desire our English students to learn;'

regardless of the level. We Aend that the student learn to perceive Clearly and accurately, and
present-his/her perceptions in preciseianguage, taking into account shades of meaning and even
dialectdifferences; the writing of poetry, of fiction, the reporting of local lore, in either narrative or
expository forms, can teach these. We intend that the student learn to organize his material and
become conscious of form; the descriptions of local lore processes, the recording and arrangement
of interview responses, the writing of poems and some types of fiction can teach these,. Previous
references tothe essay by Mrs. Massey and her Bittersitieet experience, and to Lorna Baum's report

. on Sea Chest, suggest how well the local lore magazine and probably the literary magazineteach

8 )41.
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students to bilkOme aware of their reading audience,w f course; another skill we wint our
students to acquire. Finally, both typiis -of magazines can teach basic editing'and proofreading
sIZTIIS, that is, grammar and mechanic4, whiJethe literary magazine should help the student become
more sensitive readers, 'especially efliteratute, following their-own writing Ape rie,nces.j,

Ultimately, of coarse, the skills of reading' and writing, important as4v,y surely are, are
superseded by the necessity of learnirig to five in a world growing increasingly complex at a
frightening rate. Eliot Wigginton Write; Qf the teaching task in the intioduCtion to Foxfire 2, saying
of stir-dents in genWal that:

Ike it

the world must be their classroom, the classroom a reflection of their world The
two must work as one.

The-purpose of our schbois.then, Must be to help our kids discover who they are
their loves and hates, and the stance they are gbing to take in the fa.ce of the world It
becomes of responsibility a;-teacheri tolSut them in situations where this testing
can goson; to createfor,them memorable experience§ that they will carry with therm
like talisrnen and come back to touch a thousand times during the course of their
lives (p. 14)

Here we have virtually a truism, a stateMent of ideas that we all recognize as. gOod, a goal that we all
want to reach. Yet how often do our teaching strategies reflett this ideal? How often are our students
so engaged by what they are doing as schoolwOrk that they havememorable experiences', ones that

will last? And how often do we create, by our assignments, learning situations which interest them
(and us). which take account of student differences, wrzich provide them with a sense of
accomplishment, and which also build English skills? How often, finally, do we approach or reach /-

the goal of teaching without seeming to? Not nearly enough is the answer formost of us. Yet
through the Action Learning approaches, and in particular through the student- generated, teacher-
guified focal lore and literary magazine apprOachestekrthed in this source-book, we can do so.
And perhaps one day some former North Carolina English students will write as movingly about
some of us as John Steinbeck did about a:egreat teacher that he knew.

4
Editorial-Note: In addition 'to the Foxtire*Os .mention ed by Professor Nicholl in his essay,

teachers would also benefifrorri seeing Eliot Wigginton's Moments, available from
.. Institutional Development and Economics.Affairs Services, 1785 Massachusetts

Ave., N.W., Washington: 20036. This document contains the Foxf Ire
.philosophy and offersvery helpful advice and directions for teachers and students_ -
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SCRAPBOOK
Pc,

Verne E. BergrneOri
The Univertity of North Carolina at

.

Asheville, N.C.

I. OBJECTIVES .t

.,To share creative writing throuip a group project
T,o express feelings, thoughti,experiefices in It variety of written verse forms
To stimulate sive use of lapguage
To dev pride in ividual and gram work

-* To learn to work. coope ively
To experience using a va 'ety of scrab,materials to express ideas created in verse

II. TYPE AND DESCRIPTION OF PROJECT/

This pro*" involves the prociuctioh of a language arts scrapbook. Both the covers and
con is are created by individuals or smatt.groups of students. The coVer,is designed by
stu nts and-made frorrt creative scrap cloth, cannedfood wrappings, etc. The contents can
be as diversified as the pupils within any givenyclass. HoWever, writing vellse free, open,:
structured, funny, sad, serious, long, short, and rhyme is very appropriate for this typeof..
production. The students also illustrate each verse using scraps old post cards, placemate,
photographs, magazine pictUrei as well as dtawings, paintings, cutouts, and pencil sketches.
Note: There are of course, Many different types of contents-for scrapbook production with- -
arty of the themes: food, fabrics:nature. The content could yery well be more research orientect, > 0
and related to social studies and science.
Example:' What have been men's and women'sfash ion trends since 1900? What explanation do

you have 'forlhese trends?

III. PROCEQURE

A. The Teacher

Brainstorming -= The teacher asks thepupils to orally relate words which come to their
minds wh en they think of "scrap" and "scrrd.

.

boaok" (either order). The teacher will
accept and record all responsei on the black

Dictionary, Definitions The teacher and/or pupil reads definitions of "scrap" and
"scrapboOic",from the digtionary. ("§chipbook" is a book of. blank pages for pasted
clippings, pictures, souvenirs,. a memory book.) ("Scrap",is a small piece, a bit, a
fragment, a bit of somethihg written or printed, discarded) (Webster's World _Dic-
tionary, 1960)

.

Discussion .The teacher guides.discussion competing ird contrasting brainstorming
thought with dictionary definitions. More-than likely, some common thoughts will be
scraps...of clOth,,,paper, foodclippings, and something written. _ $

Asking-= Telling The teacher asks the pupils if they would like to make a language
arts scrapbook using ,some of the ideas from brainstorming and the dictionary as the
theme.

a
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Categoriz;ng and Voting The,teacher asks the pupils to cateprize expressed ideas
1 . of scraps and vote on a theme for the scrapbook. (Usual categories are scraps of paper,- food, fabrics, and nature)' . .

t. Mass Producing the Scrapbook The teacher provides necessary materials (other thin
the collected items) for producing the sarapboo

Writing Varied Forms of Verse As,teacher °beery and likens to pupils during mass
production of scrapbook, he/she leads pupils into i of rhyming, riddles, simile's and I.,

then into qher formq of verse such as\haikti, ciari s, and limericks. He/She may
want to provide example; such as: "As sour as ," "as hiny as ," "bug, tug, rug.".
He/She may also want to proyide examples as follows: , - ,

.
,....

c

Llmedcks:

a

IFIMERICKS ARE . ..
. .

. Fiv,e lines of fu?!, k.
,' C, . .

. 1 (Lines 1, 2, and 5 rhyme add"
Z , have about 8 syllables.)

. 3 (Lines 3 and, 4 rhyme, are indented,
4. and have 4-8 syllables.) :

..
(Each line 5
begins with a
capital letter.)

Here-is one already written for you. j
c.,

'There once was a turtle named Ned,
`. Who is always bumping tithead..

Said the rnrittier to. ter son,
"Indeed! You are a strang-e one,

Pull your head in your shed, dear Ned."

M
44.) .
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CINDUAIN-fS . . NN).

Cinquain
Ws poetry
Written in sylkables
Two, four, six, eight, two
Wtite on!

(a word)

on five lines.

(a word)
(2 describing words. adj.),

(3 action word!}

N

ti

(e statement or 4 more adj.)
(synonymor describing wordy

Here is an example of Cinquain.

LeMon
Tangy tart

Floating in tea
Juicy yellow oval smooth

Fruit

Haiku:

HAIKU IS ."..
arof

An unfinished thought
Capturing one small moment
Telling of nature

-
Haiku is a bit like a snaOshot a single moment captured forever in words.

Just follow this foriri and write your thoughts about nature.

(5 syllables)
(7 syllables)

3 lines of . (5 syllabhisi
17 syllables.

.1

1.1k.Red .43
Lir tomato red,

Too !Ong I have watched you grow.
I cannot eat a friend. ". r

el 9
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B. The Slisdent .1 .

^ " S
. e

grainStOrMiQg The pupils tell any words that come to their minds n they think of
"strap" and-"scraptioqks." Ths pupils read all responses on the board.

Dictionary Definitione 4- The pupils either 'read or listen to diCtionary,definitions o,

words. . . *, Is-os.:10
.t.

Discussion. .= The' pupils exenine similarities and differences from brainstorming
-seiston's and:Oftpare with dictionary definitions. .

Categorking and Voting The pupils categorize expressed ideas of scraps (into food, ,

Jabries', nature, for example) then select one 5 more of tbese themes for their scrap-,
bOok4 ;... , r it ,

Collecting The loupils collect scraps of fabric/wrappings from panned food/left over ,

fobd Pcartons/specimens from nett for the scrapbook cover. . ;
Mass Producing the Scrapbook' The pupils work in appropriitie groups to. design, t

asserrible, and bind the scrapbook. If 'the theme were food, the Cover might be a
lamIliated collage of paper wrappings from canned foods and food cartons. A nature ,

theme lends itself to a cover of glued on specimens of bark, leaves,gems, nuts, shell, 1,
stones, buds, insects, cones, furs, and feathers. The cover could pe paper, oak tad,
cardboardor masonite. The scrapbook can be bound with staples, thread, yein,
colored masking tape, grommets, and tool posts. The pages con be manila °Motored
construction paper. 41

Writing Varied Forms of Vers The pupils write riddles, rti mes, Similes', haiku, .
cinquains, anti limericks relati to therne(s) otttie scrapbookGhis can be done indi-
vidually or in small groups. , .

Illustrating the Scrapbook The pupils collect pictures, photographs, placernats, and
postcards, to use in illustrating the scrapbook and 'color, paint, or make sketches
appropriate to the written verse;

EVALUATION
go.

II pUtgls' attempts at each of the six objectives wi be accepted, Teachers can provide
.

guidance to pupils and pupils can help each other. pits can decide if: (1) entries in the

or (3) t each pupil have at least two entries of two diff t s of verse..The,scrapbookriwill

be selected by the teachers and/or pupils, ) entries lilt* etindomly sefectee

may be displayed in the media center for availability to o r pupils, teachers, a5d parents.

4.
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I. OBJECTIVES

. .

°

PROSE.BOOKLET
Gerry Smith .

Westfield' Elementary School
Westfield, Motto Carolina 27603

.

-
5'

To( develbp eV-confidence
Tp develop ofal language skills
To develop beginning reading skills using the; language experience approadh
To participate in the creation of a story booklet

t-
t

,

II. TYPE AND DESCRIPIIION OF PROJECT
. .
To produde a booklet, there must be ,o child who is willing to talk and a teacher who is willing

to listen apd.nrcord the child's Words . .

The booklet' can be composed of either fiction or nonfiction and can be long or. sort
Whichever, it .is a cooperative effort between child andteacher: illustrations and an attractive

ccrtercomplete. the project which then is displayed in some manner for parents and other
children. The booklets can eventually become resource Material for future children.

IR. PROCEDURE
'

A. The Teicher

--NWrite what the chi)d says word for word
Read the material badk to the +dent
Let the child read the booklet
Help the child with illustrations, if necessary, and a cover
Bind the booklet and display it

B. The Studentsi , .

\. Ilictateatories or real-life happenings to the teacher
Listen to the teacher read back the dictation
Read what Ras been written
Prepare illustrations and a cover. .1.

. Stiare the booklet with others -..

IV ,. EVALUATION

There is no written evaluation, but one might evaluate the child's enjoyment in writing and
reeding his or her own book.

12.
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CRFATIVE WRITING BOOK
Laura W. Panleis

Devonshire School
Charlotte, North Carolina 28215

1:b OBJECTIVES. 9 .

Nr\

To help students think creatively and to'work independently as'well as with others in the.
democratic process

To inspi4F students to experiment with ideas and events Oran orderly and meaningful
manner .

To encourage students to obserVe, to feel free to exprest personal observations, feelings and
ideas -, ._.N

TodeVleop basielanguage arts skills and understandingseoral and written
To increase therstudeftt's vocabblarx and word usage
To develop basiC spelling skills with increased knowledge of initial sounds and.sound-letter

irelationships . .

To develop the ability to organize creative ideas into meaningful sentences and logical
paragraphs .

To encourage Self and a good self -image about his or her ability in oraland written
expression

To help students realize how the printed word communicates thrbugh speech. ,

II. TYPE AND DESCRI OF PROJECT

to

f
Through:our Crea ve and ImaginativWnting Center, original writing boolc lets are compiled

while teaching lang age arts skills and makingpractical application trough voluntary invAe-
ment of an students. 4

III, PROCEDURE

A. The Teacher

'Provides space for a learning center fqr creative writing with
captisims

Choose and mount' piciujes that -evoke thought, diicussion;
Changes pichtres freqtly to keep interest high
Permits flexibility in choices of subjects
Prepares vocabulary tists,for the center to aft disctisiion
Inspires and challengerstudents to participate
Recorps or tapes students reading their stories. .

4 Prepares`for other - .writing activities that extend the learning
Responds positively to all ideas and.etforts' of students.
Test sheets designed for researched information
The evaluation revealed that the project afforded students:

varied experiences in many subject areas
increased interelSt in currentevents

13 .
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prompted. better writing, reporting, interpreting
provided total involvement of class "members
iniormed'parents and school personnel of school events

B. The Students

Chaise voluntarily to partic.apate,
Compile original writing booklets

' Help each other in the center activities
Understand that words can be written to communicate.
Find success In'the activities of the center
Read stories to classmates and others .

Write freely on subjects of his or her own choosing"
Work independently and in groups

IV. EVALUATION

Teacher evaluation through observation of progress, interest, initiative and self satisfaction .

Frequent positive written responses by the teacher, . .

Parental evaluation of individual growth and response to students' growth in self expression

. 4

RECIPE BOOK .

OBJECTIVES

Edna E. Boykin
Margiwet Hearne Airway School

Wilson, worth Calrollna 27893

1, 9: To beme aware of the variety of dISriimunication skills
To visit a super oharket and observe its operation
To use language and math skills
To learn to follow written directions
To recall tails and arrange them in sequence
-To leamro share
To develop hobbies; cooking skills, picture making skills, etc.
To feel a sense of self-satisfaction and of creativity
To increase vocabuliry

. To follow a map
To practice safety in going frorifschoOI to store

)

,- II. TYPE AND DESCRIPTION OF PROJECT

After reading a story about making cattyhit:e children choose 8 candy recipe that ttirwcan
then make in the classroom and serve 'r classmates.

14
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In. PROCEDURE

A. The Teacher

1r introduces the project
Provides the basic resources for this activity book, etc.
Provides the necessary languivie and math background to complete the project
Guides the students in each step listed below. He/She lets the ch' ren do the project and

acts as a resource person when,needed. .

B: The Students .

Read the story
Choose the recipe'.
Make the grocery list
Purchase the ingredients

r

Bring to school any necessary cooking utensils
Choose small. groups or individuals to read and follow the directions for making the

t candy . .-Cdok the candy
'Share it with others
Write and illustrate their activities and make it into a book

IV. EVIIILUATION

.4

The students used math and language skills in ch real life situation, used spelling skills
in making a grocdPy list, practiced recall and sequericing skills in ordering the still-life pictures
from the photographer, learned to use the camera, practiced cleanliness skills, and learned to
select the main idea by writing captions to pictures.

_ The students enjoyed the experience, Were able to eat their candy, and very proud to sh.are
their book in the Action Learning Project.

L oarEcnves

CLASS NEWSPAPER
Mints S. Sainteints

Walburg Elementary School
Walburg, North. Carolina

To recognize and appreciate the importance of the newspaperas part of the media
To bectncmzenajaware of the format and contents of a daily newspaper
To learn, grammar skills through using them in writing a newspaper
To select the main points of news articles by answering the five 'W's"
To gain insight into qualities of gi reporling

15
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"To use a wide range of individual-differences and interests to produce a neatpaper
To work together as a class " .

''To develop a sense of pride in completing a project and seeing the results
.

II. DESCRIPTION OP PROJECT

Students learn about the format and contents of a newspaper and then apply their learning
to create a classroom newspaper. Working like a large newspaper office, the class is divided
into an'editorial staff, business staff, and mechanical staff. .

A newspaper title is established after the time for the news has been set. It may be written
Thorn some period-in history, faptasyland, or a future 'tithe.

III. PROCEDURE

A. The Twitcher

So

Helps pupils brainstorm )he types of articles found in a daily newspaper. fiecords
answers on tigefg. Some answers will be world, national, state, and local news;
editorials; society pages; women's 'section; busihess and marketing; entertainment
T.V., movies, reviews; sports; cartoons or comicliamusements such astrosswords
and, jumbles; obitiaries; and classified.

Guides Making of booklet of examples of each type of article found'in the newspaper
This booklet becomes a resource fcir future reference for the students as thlsy write
articles of the same or similar types. j 7

Cuts out pictures from newspapers leaving off .the captions. Hands out pictures and asks
students to write captions -arid share with the class.

. 4.
Teaches the format of a front page newspaper. Uses front page ackd labels all parts

logo ortjlag, first lead article, volume and edition, column, phot6, caption, body of
story, credit, table of contents, jump lines.

Outlines the structure of a news story Headline - title, deck - subtitle, by-line,'- author,
deteline - where, when, credit, article. .

Tabchesthe five 'Ws" who, what, where, when, and why of a news story. Gives students
*several experiences in answering these questiOos about newspaper articles.

Discus:les Mies of a good reporter careful observer, have good memory, be easy
with w keep hiSfher wits in a confuting situation, report objectively.

Stages an xpected happening in the classroom (pre-arranged with perhaps another
fadulty member) and asks students to report exactly what occurred using all they have
learned. Coinpare and discuss write-upschecking to see if qualities of a good reporter
were utilized.

Divides the class into three main groups. (The number in the parentheses indicates the
approximate number of students with that assignmnt.) Editorial staff: editor-in-chief
(1), news reporters (3) world and national, state, local; sports writers (2), women's- editor (1)4 obituaries writer (1);'' editorials (1), business editor (1). Business staff:
business manager (1), advirtising manager (2), classified manager (3),omics section
(2), entertainment-amusement .(2).-Mechanicahstaff: manager of staff (1), proof readers
and censors (3), Title and Banner (2), Syndicated column (2), Printers (4).

Helps students establish a time for the newspaper fantasy land, another, time in
history, the future.

As members finish their assignMents, provides other newspapers activities.

18
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B. The Students
. .

Make booklet labeling all the types of articles from the newspaper
,.. Label the,eliments of a front page , . _.

Find the parts`of a news article and see how qUickly thefive "W's" are answered in severak,
articles -'.Write news articles forpracticev

Work on some assignment, contribute to the production of a classroom 'Newspaper

IV. EVALUATION

The teacher evaluates through using question periods to check student understanding of
materiat covered, noting functional skills that might be improved as students write articles,
observing whether there has been increased interest in the reading of newspapers, and
observing group interaction.

BOOK-MAKING
Patricia D. Hewett

Mountain Park Elementary School
State Road, North Crap Ms 28676

I. OBJECTIVES

Yo express thoughts, ideas, and experiences) writing
To use handwriting skills
To broaden -vocabulary through the meaningful association of words with personal

experience
To summarize learning experiences
To use a variety of mediums to creatively illustrate the bobks

R. TYPE AND DESCRIPTION OF PROJECT

This project describes one suggested process for book production.

Ill. PREDURE

A. The Teadwrr

Prepares a-Book Making Center that kbows in wornd pictures how to make a book.
1. Cut two pieces of cardboard each 7" x 9": Cover with pipe( such as wall paper

sample3 or paper of chird's art work fpotatoo prints, sewing, paintings, etc.) .

. . t .., N 17
...., . 26_

L



4

2, Fold about six sheets of 8" x 10" white paper and one sheet of construction paper
. In half. !

(a) Make a length of yarn about twice the height of the book. Thread a large needle.
Sew the paper together in the order shown.
(come up through #1 down #2, tip #3, down #4 and tie knot)

3. Cover binding of book with library
covered pieces of cardboard.

Hellismall.groups_construct their books
Write down stories that each child dictates

'

. Glue- consrfuction paper to iDelpe of the

Help each child Select a title for his/her book and design the art work for thel ide cover
and illustrations . .

Read often the stories the children have "written" to large and small gr&ups and individual'
childrerf'

Make word cardi for the children oilthe nest words they learn. These can bethken home.

B. The Students

Construct their books with the teacher's assistance
0.Dictatestckies of experiences to teachers

Decide on a title
Design inside cover
Wrfte their stories in their books
Number pages in book
Illustrate stories .

IV. EVALUATION
,.

Children enjoy sharing their experiences analdizif, They learn to read the words in their
stories because they have personal meaning to thentChildren really enjoy working on their
books and dare very proud of them!

a
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art MAGAZINE
Ester H. Johnson

Harnett County Board of Education Annex
LIIIingtont North Carolina 27546

. I. OBJECTIVES t

To experience the joy of creating
To developskills of writing, speaking, listening, and reading
To develop alove fbr reading good literature
To practiceacceptable spelling, punctuation, capitalization, and usage
To learn the necessity of revision

II. TYPE AND DESCRIPTION OF PROJECT

Miry- approiches can be taken iri developing an Action Learning Project on Literary
Magazine production. One approach may be through the process of creative writing. To sti;
mulate language development, many opportunities need to be provided throughout the day
for the child to create in his/her very own way., * _

,

,

Reading Sparks Creative Expression

Many types of good literature on the appropriate level must be readily available for
the child. Young authors and poets begin to bud and bloom when they hear and read and
love the best in literature. Good reading help them ,become good writers by gig them a
coffIstant strlam of ideas and in ever-increasing stems of words and language patterns with
which to express thise ideas. Reading must be a plut of a creative writing center, where
chilen can go to get help and materials for the stimulatiin of ideas.

The creative writing center will be established with an atmosphere in which every youngster
will feel comfortable in sharing thOughts and feelings..Here ar2.only a few things which must be
included (the center *ill need to be changed frequently):

Different sizes, shapes and colors of paper-
Different kinds of pencils, Crayons, colored penc Hs, and magic markers
Multiple sources of words (dictionaries and word lists)
Mounted pictures (childrenzan Write stories and poems aboUt these)
Box of newspaper headlines
Poem and story starters to finish
Postcards and stationery to stimulate letter writing
Box or bag objects to write about
Food cartons to stimulate writing ads and Commercials
Surprise bag (children feel the bag and write how it feels and what they think it is)
Plot folders
Comic strips with the narration cut away
Cardawith &or 10 words on them, which are good to usein a dory or a poem one particular

topic

k
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.. Magic slates 9, . I

Typewriter
-: --c . 0

....

A part of the center can be a publishing comerere the child's thoughts can be put oh paper
in the form of a story, article, poem, letter, limerick, myth, or play. These creative writings can
be edited and arranged inter a magazine, with the entire class involved.

Editor's Desk

Studenti will react positively,to having their Creative writing checked by classmates when it
is done at the "Editor's Desk" as preparation for publication in the class magazine. Editors
may be elected by popular vote to serve for a given term. Equipment for the editors desk will
include igooddictionary, a language rules book, red pencils, ana paper for writing correction
and suggestion notes to the authors.

'It
To support this approach through creative writing, community resource people can serve

as a stimulu. and Would be called on tb assist the teacher according to neezii. Were funds
are available, the possibility of obtaining Artist-in-Residence or Poet-in-Residence should be
explored.* Volunteers, as they are available, can make e valuable contrlbtRion to language
development. Youngsters will be motivated to write, speak, listen and read as a result their
contact with the artist-iwesidence and volunteers. Such people can work' with all pupils in
large groups, small group sessions, and individually to teach skills of creative writing, to
develop creative expression, and to generate ao interest in writing and reading. ,

III. PROCEDURE

A. The Teacher

Np.

Will abuse excitement in the process of writing by being enthusiastic )tcefining and
describing the project

" Will guide in the ogliection of a variety of reading materials on various levels (books, ,
magazines, newspapers, poetry collections, samples of creative writing, pictures, .

illustratioris) and other needed items for the Creative Writing Center
Will use a variety of strategies in the Creative Writing Center such as story starters

endings, word descriptions ofcartoons and pictures, topics which,stimulate ideas and
reflect their interests (such as the followirig)

Story Titles gi gi topics which stimulate ideas and reflect interestsm--

4.

DiernatIc incidents
Lost in the Woods
The Night the Lights Went$)ut
Trapped in a Snowbank

W hoppers
Next Stop: The Mcion
Diving to the Bottom of the Sea
Uncovering Buried Treasure

-

*Editorial Note: If interested in Poet-in-Residenceprograms, contact theetivision of Cultural
Arts, N.C. Department of Public Instruction, Raleigh.

20
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Travel
Above the Clouds
Cr ntry by Car
Vacation National Park

Anknal Anecdotes
My Dog's Funniest Trick,.
The Day the Bird's Egg Hatched
Our Pet Show

Biography
Mumps Are No Fun
My First Day In School
My Best Friend
My Last Birthday Party

.J

A

A

Sentence and Story toopletion finishingwhit someone else has begun
Different 'Kinds of Poetry Rhyming, limericks, Haiku
Writing From Picturee 'Bringing life to characters in pictures by writing.whatever

students might think of
Descriptive Writing identifying people and things from written descriptions; then

writing descriptions of pictured people and things A-- .
Imaginative Writing writing 'myths, fablr, tall tales, wishes, and dreams
Writing Articles ;,writing interesting attic ad from given facts to inform and articles

. to entertain ,

'Prose Creations writing prose, using, as model qther children's creations
Will 'provide a regular time for creative writing each day

r Will help each child to understand the specific' purpose.
Will ensure success With each child. (work with.the feeling that anything that makes you

more creative is anything That makes you more alive; give every child confidence)
Will work with the child renirkreating a management system while working in the creative

writing center (pay anent* to the following) .

Plan 'well with the entire class. Write Maas on the board. Be sure ever/child under-
'stands the objectives and the procedure to follow

Establish routines for mpving about the room. Children must understand the number
That can work effettlOiny at the center atone time. They also must understand
_how to handid materials and respect the property of others

Have an evaluation session each day. Refer to the plans. Discuss which things were
- successful and Which things need to be changed to alleviate problems
The writings of the pupils will be'greatly enriched by the teacher's choice of boOks and

stories to read to the class and by constant extension of the shildren's language
experiences in many differentways

.

.

4"

B. The Students .,,
, win become acquainted with various tykes of gooiliterature

Will work with the teacher in collectiqg Materials for the Creative Writing Center from
. which they can develop stories, articles, poems etc. for their magazine
Will choose from the categtiry in whicirthey.would Eike to work articles; stories, poems,

plans, riddles, jokes, etc.
-Will understand their reSpcilutibility and hoW they are to work in.the creative writing center
WilV4emand respect for privacy and respect the rights of others .

Will help Select an editor for the group in which they are working (will be tolerant of their
errors) -

V
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Will assist in selecting the final materials for the class magazine
Will help select a title for the deed-magazine

' Will share theirfeelings with others (classmates, principal, special teachers, parents, etc.) .

EVALUATION

Children

.PThriNsgh 'the use otsampleti, pictures, ancither illustrations, students can evaluate their
own creations and look for sighs of gradual improvement

In what way am I improving?
Am I choosing better topics?

o Do I.say what I mean better now than in the beginning?
Do I keep to 'the main idea?
Is my vocabularybrowing so that I can say what I man more easily?
Am I more careful to proofread my work?
Do I use thedictionary more efficiently?
Do I understan&the purpose fdr which I am writing?
Do my words, phrases, and sentences clarify the topic or confuse the reader or listener?
Are my ideas interestingly and effectively presented?

Teacher

Have you learned to know your pupils better through creative venting?
Do they know themselves better?.
Are the pupils aware, that planning helps to produce better results?
Does each child show appropriate progress?
Do tl children understand that the purpose of creative writing is to inform, entertain,

encourage, praise,.or show empathy. with others?
Heys you helped progress by evaluating each one's work in relation to individual

ability?, -\

Do you.alway4look for something to praise in each child's work?
Are you using enough individual conferences to point out strengths and weaknesses in a

way that will promote progress later?
Do you take notes from pupils' work that will be useful for lessons during functional writing

peridds? .

Are you using bulletin boards enough for motivation?

Parents
a

The teacher's efjOrts will bring better results when you have the parent's cooperation and
understanding. This, too, will helpip establish a greater unity of purpose among pupil, parent
and teacher.

Explain your aims separent - teacher conferences thrqugh a note to parents, or a newsletter
- Encourage the parents to read what their children write and to praise rather than to'criticize

Helpparents realize that in the eartystages, Ideas are more importantin creative writing than
- mechanical perfection

M
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Assure them that their bhild is learning the fundamentalspf good writing and show evidence
of progress in their- papers

L

1. OBJECTIVES,

_

To engage in an activity with meaningful experiences, resulting in a satisfying product
To experience the joy and excitement of the creative act

,T6 benefit from working together ,

To use knowlpdge of corhmunications skills through organizing material, writing directions,
and expressing one's self artisjically

RECIPE BoAK
Ernestine E. Few
Hip Street School

Asher", North Carolina 2111101

II. TYPE AND DESCRIPTION OF PROJECT

This Action-Learning project was ,the 6roduction of a recipe booklet, done by a seventh
grade language arts-social studies class. It involved every student in the class, as well as'the
parents and teachers.

. The booklet contains favorite recipes of the students, a title of their choice, and each stu-
dents own artistic expression. Although the project was begun immediately after Thanks-
giving, it was not completed until February because of a delay in the typist's work. Asa result,
students' art expression contained three themes Christmas,, the Bicentennial, and Valen-
tine's'Day. Some combined themes, and all ideas were the students'.

The booklet represents a great deal of enthusiasm and pleasure on the parts of both students
mit and the teacher.

III. PROCEDURE

A. The Teacher

# i Present idea for the project ."A Recipe'Book"'
Observe reaction of class to check approval or disapproval
Organize class for creating the prodticts : , It _ f
Checitrecipes :1?
Cheelriprogrees periodically .

'Supply materials
Direct operations
Encourage and assist students in their efforts, as well as in their mastery of basic skills

2s
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B. 1:be Students

_Each contribute a recipe
. Editors chebk .and organize material

Secure typist (mothers of students)
Learn how to operate duplicating machinir
Rug of stencils
Put booklet together
Each will decorate his/her own booklet (some did more than one)
Present gifts to mothers

IV. EVALUATION 3

This project stimulated enthusiasm and pride in the individual's work,as welt as in the workof
each group, although "perfection" was difficult to attach at this level. Every student did get
involved aod was eager to see his own name in print, 'once the sheets were ready. Realizing, to
a degr the importance of accuracy, the class worked cooperatively to complete the tasks.

The students were so proud of theirocilomplishment that they wanted to fake the books
home even before the teacher had an opportunity to examine them.

The books were.displayed forpTA open guse..Parents and others seemed pleased withthe
results. Students of another .class asked if , too, could do the same project.

"POETRY ,BOOK
4 -Marilyn T. Edmondson t 1111F

Edna Mdrews Schpal
144mIlion, No Carolina

I. OBJECTIVES

To develop an appreciation of poetry .

To become aware of poetic forms
To learn and to practice the mechanics and the process of /writing poetry-\ To examine personal feelings i

. - . To practice self- expression and creativity
To share work with others .

To develop a'sense of selfpride

TYPE AND DESCRIPTION OF PROJECT

Students select topics of their own,choice. They search out and read many poems on their
chosen topics. They compile pdetry booklets which contain both poems by pfofessionil
writers and their own creations. The booklets contain title pages and tables of rt.ww#M-.The
poems are written )ri ink: Each student; using caTastruction paper, designs a cover for his/her

.+-
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booklet. Students go through r/iurfl-robin readings of the poetry booklets; m ing only
positive comments about one anothets work. Each student must find somettig positive
to say about the work of his/her classmates.

III. IMOCEDURE

A. The Teacher

flthi h lecture, class disctissiOns; and'oral readings, introduce students to narrative
lyric poetry, as well as to tectiniouts and devices which poets use

Circulate in t
writing e

Provide sources
with the media

HelO'stUdents as a c
Evaluate products a

standing of the writing

class to help students thrOugh their selections of poems and their first
with poetry

m which poetry selections can be made (this requires cbordin tion
ter)

ultant as-they express needs
ing to the criteria of effort, creativity, and demonstrated under-

B. The Student,'

*4 Take notes on class lectures, discussions, and oral readings about.poetic forms and
devices .

'Select a topic to serve as-a theme for the poetry booklet
. Find poems to appear in the booklet

Write poems to appear in the booklet fr

Use the teacher as a consultant in-selecting and writing poems-
Prepare a poetry booklet according to specified criteria .

- Read 'other students' booklet and find positive comments to make about their work.
Write comments on separate sheets of paper and place them in the poetry booklets.

Submit poetry booklets to teacherformaluefion

IV. EVALUATION

Make positive evaluations when appropriate.-fliote effort, creativity, and degree of under-,
. standing of the writing process in considering firm! evaluation.

SID
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I. OBJECTIVES

'L

f

CLASS NEWSPAPEk
Carrie Mae Gwyn

_ Copeland Elementary School
, Dobson, North Caroline 27017

_

%.
To develop interest and enjoyment in reading for pleitsurk and for information
To learn the conventions of standard practices and print.101ft- of journalism
To learn to think effectively and creatively '

II. ram-AND DESCRIPTION OF.PROJECT

The class publishes a newspaper twice monthly. In the preparation of each paper, studrti
are practicing alt the basic communication skills; also, the teacher is free to give indlvi ual
attention *there it is needed. Since students in theschool go from Headstart through the eighth
grade,.the paper contains pictures to qolor and .games to play, many of which are suitable for
non-readers.'The paper runs from 8 to 19 pages with the following sections and subjects'
covered: sports, poetry by students, school- activities, students' birthdays, trips taken by
individuals and groups, accounts ofgarties, riddles, jokes, games, school announcements, fun
quizzes, honor roll, perfect and puzzles.

III. PROCEDURE ,

A. The Teecher

`-1

Through . assignments and/or volunteering, designate studerits to make various
contributions

Proofreacrreview, and edit all codVand pictures
Assist students in preparing layouts
Type, or have typed, the stencils
Win off sufficient n ber of copata (500 in this case)
'Return edited - to students f ions
Encourage .1 to read and proofread each other=s work before submission
Assist in distribut n of ;rapers f

B . The Students.

C

Accept assignments of volunteer to make contributions
Prepare contribution&
Submit contributions to
Revise where necessary
Participate in planning layouts
Collect .054 for each distri
Distribute copiati free after selli period

as
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IV. EVALUATION

tee

4)r- 4,
OP

Request input from customers about quality of.newspapers. Improve paper based upon
input.

I. OBJECTIVES

4.44%%.

COOKING DICTIONARY
Anoiyrnously Submitled

Zfilfdren should be able to select a diet of vtlholesome ' foods from the Basic
Pour Food Groups, including milk, meat, breads or , vege les and fruits. They
should havean understanding of wholesome, nutrif foods accor ng to the-Basic FoUr
Food Groups. .- .

They should be able to select and use menus and = ipes in order to lop a creative,
, nutritious meal that can be shared with family , friends, and to en sharing in the

experience if learning to cook safely. ,
Children should learn the importance of proper n on and a balanced diet life,

during the habit forming years, in order to have a .. : for proper diet. Eventually the
child would understand the nutritional needs of his body well enough to select the
foods he needs. .....

at The children would be ab to take theAscipe and follow it
ioroduct, thus enjoying result of their labor.

L

IL TYPE AND DESCRIIMON OF PROJECT

ng toe finished

The project should contain a cooking Dictionary, ac-Aglossary. or both. It should also contain
the basic nutritional information of the Four Important Food Groups. In addition some precau-
tions and safety procedures should be stressed. ti

Children who participate in food preparation will be encouraged to eat nutritious foods.
Sharing crash* food experiences with children is enriching and rewarding for all. Children
will discover that wholesome Rods will make them feel better, give them more energy and help
them to have healthy looking skin, hair. and eyes.

Children want to eat the food they prepare. As they share their creative preparations with
their friends, they Communicate love and concern for others. They should have the opportunity
to share this experience. They should be challegged to eitafilish and strengthen good eating
habits which they will wish to continue. Involve parents as much as possble.

The use of self-pacing modules would be a practical way to permp-the students to work
and learn at their own pace. - -

A list of activities is included to permit the selection of any that fit particular children or
grows of children. It should in no way limit a unit. however.

V
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Viti the children have reached the level of u tending of proper diet as weN as-kitchen
safety, ctuel recipes can be introduced and pr red., .

Sdpervision and demonstrations would be well advised before the children a on their own.
A doirnoristration would be especially Irlpful when-removing hot dishessireans frorn the oven.
Demonstrate the remchal Of hot bre, cakes, or other baked products from the pan.

The children should be under supervision' at all ti
Cost and economy shotild be considered in prepari a making selections of food and in

preparing rheAtis. e% variety of foods should be i _ The children should be taught
the value of making fOod attractive.

III. PROCEDURE

A. The Teacher;
.0e i

P Prepare a unit to allow plenty of time for the introduction. Help the students to under-
stand

".

the obiectiies. ______

Next introduce the Four Basic Food Groups. Reinforce any teaching as needed:This
would be a good time to take a field trip, possibly to a school cafeteria. Students could
be permitted to prepare attractive bulletin boards if space is allowed for thit. Permit the
students to do as much research as time permits. They should be encouraged to
share their findings with their friends, their family and others.

Individually paced modules (teacher-made) would be ideal to use in teaching the food
materials,Mhe body needs, measurements, methods of preparation and cooking, safety
in the kitchen and needed cooking tools. Prepare your plans according to age and
ability level of child.

For the very young child lkwould be wise to prepare pictures either drawn or cut from
catalogs or newspapers to use with the dictionary or glossary. These could be prepered4
by the child or the teacher.

All ingredients used should be familiar and readily obtainable. The directions shoulbe
clear and easy to follow.

Demonstrations and supervision are essential to the success and safety of the children.
Resource persons and parents could be used to good advantage in these areas.

The age and ability levet of the child would influence the expected level of achievement.
Many skills and au bject t reas COA.J.- be readily correlated with a cooking unit dente,
math, health, reading a t language arts, to name a few.

A number of activities and resources have been listed, but planning should in no way be
limited to them.

B. The Students

Gather info ion and research concerning the Four Important Food Groups, the
body's need for food mateFials, and nutrients needed to build and to maintain a healthy
body. t...

You will wish to study and work with measuring until you understand how it is done
accurately.

Safety is a must..lt would be'fun to ma ke cartoons depicting the need for safety.
Making your owl) cooking dictionary would be fun. Catalogs or newspapers are good

sources for pictures for your dictionary.
Prepare some bulletin boards from your. research using the talents .of the "artist" in

yOur class for illustrations.

28
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As soon as you feel that the necessary skills have been mastered you are ready tostudy
your recipes and get started on the road to good eating and proper nutrition.

Select your recipe and read it carefully. Make sure you understand it. Next be sure that
you gather all of your ingredients together and the utensils you'll be using in preparing
your recipe. .

Be sure that you have remembered to wash your hands.'
Be sure to prepare your pans before you start to cook or bake.
Foirbyi instructions carefully, measuring ingredients accurately. 'What you cook will be

delicious!"
4°When bread or cakes are baked, remove from the oven and set on a cooling rack Use a

potholder or oven mitt on each hand. Grasp-the racks and the pan together-and turn
them over. Lift the pan off the cake or bread. If it tends to stick, tap the bottom of
the pan with a wooden spoon or wipe a wet dishcloth over the bottom of the pan.

Tim the stove off immediately when the cooking is finished. Clean up the kitchen and
put ttie materials away':

Store the food properly, eAer in a'sealed container or covered securely Store meat,
'soup. vegetables Of fruif in the refrigerator ,

"Rave fun!"

1

'LOCAL LORE MAGAZINE

I. OBJECTIVES

Mary W. Mintz
HaNsboro High School

Hillsboro, North.Carollna

To progress in discovering oneVown identity
To learn about one's own background
Jo develop a sense of mutual understanding and respect between generations
'To develop a concern for others
To cultivate of spealing, listening, reading, and writing
'co develop a sense of individual and group achievement
To team about ecology nd to develop a concern for the pfeservation of time-honored

values, customs, and ways of life
To use academic skills for the purpose of creating a meSningful, worthwhile product

II. TYPE AND DESCRIPTION OF PROJECT

This project is the publication of a local heritage magazine. A typical issue may include
articles with illustrations on ors'or mdfe of the occupations and features typical of the area:
crafts, outstanding personalities, an architectural topic, flora/fauna, recipes, superstitions,
home remedies, folk sohgs, hunting tales, ghost storieQ and oral history or legends.

29
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There is abundant action in this project the students go into the communities to collect
information, using tapes, pencil a paper, film, artifacts, etc., which they file, transcribO,
of-otherwise preserve. Later they material for particular articles (sometimes going back
tortheir contacts for additional or verification) and prepare it for publication.

O

PROCEDURE

A. The Teacher

It I% desirable to sc le a class period for Cultural Journalism and one for Local
History; We have fOu it practical to have both, one in the English Department and
the other in the Social Studies Department, since these two classes complement each
other and reach more students. Often daring the junior year, students enroll in Local
History, in which they acquire "background" and are more prepared to move into the
journalistic phaSes of the publication. This is certainly not prerequisite, however, sin
we have pupils from 01-grade levels on our campus involved in our project. All the
English teachers help by soliciting any information a student may contribute. the
students enrolled.in the class receive the same-units toward graduation as they would
for any elective.

For a "textbook," we recommend You and. Aunt. Arie by Pamela Wood, available froni
Institutional Development and Economic Affairs Service, Inc., 1765 Massachusetts
Avenue, 141.W., Washington, D.C. 20035 (copyright 1975). This is a guide to cultural
journalism based on Foxfire and similes projects. It is a detailed, step-by-step guide,
which will help wiifi the many decisions one has to make in a project of this kind. It
includes technical advice about taking pictures, developing them, etc. Another
helpful reference is Gateway to North Carolitraisdid6re by Leonidas Betts and Richard
Walser, both of the faculty of North Carolina State University. It was printed by the
School of Education Office of Publications, North Carolina State University at Raleigh
in 1974. (A set of 35 copies vdth a teacher's guide is available for $10.00or two copies

,for one dollar_)
The financial aspect must be considered, too. Perhaps the school can offer some funds.

Subscriptions and possible donations may help defray codte Some magazines (for
example, Fortin)) have become profitable; but there are too many of these being cir-
culated now to depend on that good fortune.

We encourage students to focus on things outside the school and to limit the use of
previously published materials. Information gathered first -hand is new and original
because it Is first-hand. Suggestions for articles may be found by reading similar
magazines or folklore publications.

As to staff organization, we have _found that every loose arrangement is best. We have a
designated editor, but no other'position is Oesighated. In this way, all members of the
staff can help with all phases of the work and are thecebyexposed to a larger number of
learning experiences.

B. The Studiris

. Students should first acquire some knowledge in the technique of interviewing and in the
uee of needed equipment (camitras, tape recorders, etc.). They should compile a

. liat of contacts and topics to discuss. The types of interviews include personalities,
. . crafts, oral history, legends, hunting tales,.etc. Other .veluable activities are photo-

30
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graphing buildings, cataloguing cemeteries, gathering artifacts (or photogriiphing
them), coltectifig maps of the local territory, finding old pictures,ind obtaining church
records.

Later, students should set -up file's' and riltke other arrangements for preserving all the
materials. Tapes should be transcribed as soon as possible, preferably by theperson
who recorded them.

, when ready to produce the magazine, students should select a variety of topics. The
articles should be written with care and revised as necessary. There are elis(lent
instructions in the gtride previously mentioned, YOu 8nd Audi Arie,,,:abouw to
incorporate matertar for interviews, how to handle dialect.howt make certain that
"how-to-do-it"- stories are clearly presented, and how to, be*sure that the article will
pass the tests of "unity, emphasis, and coherence and iltelse One learns in format.
classes pri the writing process.

The Students will choose illustrations for their stories aid proceed to lay out the pages
and then to assemble them in the order in rich they want them in the magazine.
Probably the next step will a conference with the printer whq may have further
instructions. The staff will want to proofread the copy before it finally to press.

Students may plan and ndle the distribution, adVertiserrieRts, cor , paying
bilis, etc., ail of whic re real-life experlenciis "definitely action-learning.

IV. EVALUATION

Evaluation will depend partially on the schOol's grading system. Here are some possibilities:
(1) The ratio of the student's native ability equated with what hi/she' has contributed is one

project; Still another would be to consider:the quail rid the quantity of
basis to use for evaluation; (2) could be based on thrrnumber:lhours the studit
devoted to the pro}ec
the contribution each ..

to
made. -

it i possible also to construct an examination in the traditional method and to obtain a
traditional grade. , ,- ,

some, the use of S for "satisfactory" and U for "unsatisfactory" might suffice for grades.
.

.

POETRY BOOK
Mary C. Lowe -

Dobson Elertientary School
Dobson, North Carolina 27017

I. OBJECTIVES

To develop a greater appreciation and enjoyment of poetry
TO provide participation in the planning and execution of the project
to oral communication
To cooperation by working together to give a single interpretation
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TO improve the ability to enunciate clearly
To-use choral reading as a means of learning tolwterpret literature

II. TYPE AND DESCIPPTION OF PROJECT.

LiteraryM4
The publication of a poetry book for the enjoyment of the school and/or class provides

additional bpportunity to reinforce the mastery of communication skills of pronunciation,
enunciation, tone,.sequence of information.

Ill. PROCEDURE

A. The Teacher

4

At

dr'

Providesiectures on types and titles of poetry conducive to choral reading
iiiicuises types of choral reading and illustrates the f8llowing:

Cie& unison, refrain, single line speaker, sounds to complement rhythm,
speaking (maturity), groups, voices (high-loW, boy-gin)

Provides reference. materials. on:
terms word lists
types of poetry textbooks
authors recordings

Readings to illustrate mannerisms, voice variances, deep feelings
Permits students to write and/or illustrate poetry
Provides time discussion
Offers coneructive criticism

B. Theitudents .

Divide into groups to discuss oral reading and interpretation
Select poetry for Choral reading
Volunteer for parts ..*

Read p9etry,conceming:
fun and play

.space
numbers
history
social studies
friends.
likes and dislikes

:ftt objects__
= fo identify poems

- to write poems about gianilar otgectsyilth opposite conditions
Write their own poetry

4 Reid poetry of classmates
Share poetry with other and grades

_32
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IV. EVALUATION

Teacher-made tools relating to discuised material -

Participation in proceddre and the arrangement of an interest center
Written and/or illustrated a minimum of three out of five poems
Students selected poems for publication
Observed acquired skills in other disciplines
Evaluated the composition of other types of poetry utilizing the acquired skills

LOCAL LORE MAGANE
Sandra B: Wellborn
Lenokiligh School

Lenoir, North Carolina 28645

I.. OBJECTIVES 41

To produce a local fdabre magazine composed of student-written articles based on taped
interview. o

To study area dialects and language usage
To. improve writing skills
To use listening and speaking skills
To preserve oral histAt* crafts, folklore, and personalities
To provide students experiences with community people that are not possible within a
-classroom situation sr

To produce a slide.prog ram and presentation explaining the philosophy and process behind
Sweet Bess

II. TYPE AND DESCRIPTION" PROJECT
, f 1

Sweet Bess. is an oral history project initiated and orjanized by Lenoir High School's
cultural studies class; however, the entire, community is an integral part of the project. The.
class raises the money and produces the articles for a bi-annual magazine.

PROCEDURE

. The T

ltatethe planning stages
Guide student decisions

1 Be familiar with each staffs job
Guide the-completion gt work -so that it meets deadlines

(Do not do the work for the students or make decisions for them.)
33

42



r "

B. The Students

Choose a board of directors composed of students and communipeoole
Organize staff and chOose staff editors. Staff positions are filled on a voluntary basis
Select a title and format for the magazine. Get printing bids
Raise, money for operating and printing expense's
Organize and implement a publicity 'Campaign to achieve community involvement
Interview total people and prepare transcripts of all taped material alb
Write articlei and have art and/or photography staffs to complete any work to accompany

each article
Distribute magazines and handle mail orders
Maintain a double-entry bookkeePinglystem and a checking account
Answer correspondence
Prepare a glide pr and presentation for community meetings

IV. EVALUATION

Staff members are evaluated by that staffs editor, who is evaluated by the managing editors
and the advisOrs. A continual evaluation is carried on by the class itself., The class tries to
improve upon present organization and, procedure so that the next magazine will be better.

I, OBJECTIVES

- POETRY B

4

Cella 0. Wolfe
J. W. Ligon Jr. High Schoa

Raleigh, North Carolina

To learn about a variety of poets and types of poetry
To develop skills of criticism in interpreting and analyzing poetry
To use powers of creativity in designing and compiling poetry booklets
To develop creative writing skills

1
II. TYPE AND DESCRIPTION OF PROJECT

Students are allowed three to four mks to produce poefry booklets. The booklets will have
attractive covers, designed by the stunts themselves. A particular theme or subject (sports,
cities, nature,. ethnicity, lOve, war, death, etc.) and/or typeof poetry (sonnet, ode, elegy:
pastoral, satire, etc.) will be chosen and reflected throughout each booklet. Also, poems in the
booklets may be limited to a particulecnation, statezor-region. Poems written by students may
also be included. Each poem is followed bya brief critical interrAtation, written by the student
who compiled the booklet.

t;
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HI. PROCEDURE

4 , -, ' ,
\ Nr A. The Teacher

°,..

..../ ProvidKpoetry resources for studentk, with cooperation front media center
Through discussion and handout materials, make students aware Of types of poetry,

mit

versification forms, and poetic devicei
Provide critical resourCes.Nich as Understantrieg Poetry (BroOks and Warred), How

Does a Poem Mean? (Ciardi), Discovering, try (Drew), Reading Poetry (Millet,
et $) ) , .

Lead ''brainstorming" session oo selections of themes and subjects, types of poetry,
cover designs, etc. .

Read and evaluate some "dry run" critical interpretations of poem), Written by the
. students, prior to compilations of poetry booklets .

Serve, as resource persqn and facilitator to.guide and aid students in their efforts to
produce the poetry baYklets

-Allow at least half Of the class time each day fOr two or three weeks so that students
can work on their prgie6ts with the teacher rfresent

B. The Students

Partitipate in all class discussiohi and instructional activities
Read many poetry books and critical resources. Become familiar with types of poetry,

versification forms, and poeticlavices
Decide Upon themes, subjects, types of poetry, and cover designs for booklets
Select poems
Write poems
Write aritioat int
Design cover
Compile, edit, prepare'
Engage in rou robin readi

_k
tionsIAalLpOwns booklets

IV. EtALUATION

The poetry booklets- were evaluated according to how well they reflected the choices
students made with regard to themes, subjects, types of poetry, etc. The evaluation also took
into account the quality of critical interpretations, mechanical err9,93, neatness, evidence of
quantity of work, and indications of crativitLin the booklets. Overall, the appearance and
quality of the poetry booklets were superb surprisingly beautiful. The degree 'to. which
students succeeded in pretering high-quality products was almost frightening. One never
realiiad hovi superior students' work cap be until they are given an assignment to create a
product forill to see.

k
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I. OBJECTIVES

LOCAL LORE MAGAZINE
.Nancy C. Bowers

Ash. Central High School
Jefferson, North Carolina

£10 stimulate interest irilhe study of composition and grammare
To incorpotate creative meriting into classes in a meaningful way
To extend 'and reinforce listening and speaking skills
To involve all students actively and cooperatively, regardless of capabilities, in a project

producing,desiratile results
T_o introduce students to Procedures of laying out magazine articles and to techniques of

photography
To encourage and provide opportunity for independent and ran group work

t To gather and compile information about interesting people, crafts, custorhs, etc. in the local
community

.5"

11. TYPE AND DESCRIPTION OF PROJECT

Magazine Production
We sought to develop a magazine-like publication containing infomration about interesting

people, places, and events in the area surrounding our school. We chose to seek out and write
about those local citizens who carried on customs and traditions almost extinct in the corn-
mun ity. Not only did we want to portray the individuals through picaprial and verbal characteri-
zations, but al"; to bring to the attention of all local citizens the interesting trades and crafts
representing the past. The publication resulting from our projectserves as an instrument link-
ing past and present generations leading to a better understanding of and appreciation for our
heritage.

HI. PR9CEOURE

The Teacher

Attended workshop on the Foxfire Learning Concept conducted by Eliot Wigginton of
Rabun Gap, Georgia

Consulted the school principal about conducting a project similar to the Foxfire'Project
but on a much smaller scale

Explained the Foxfire Concept to students
Gathered and intruced to students various publications like the FOXFIRE magazine
Requested equipment necessary for students to conduct interviews
Drafted and distributed to parents a form granting permission for students to travel to

local sites
Determined type of publication desired k

-.Discussed procedures for printing magazin e with printer and students

36
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Planned with students the kinds of articles angtaccompanying photographs to be in-
cluded in the publication

Supervised circulation and sales-of magazines

B.. The Students

Discussed the Foxfire Project and examined FOXFIRE magazine and other similar.
publications

Determined that TIMBERLINE would be the name fdr their magazine
Discussed methods of gathering information for magazine articles
Suggested local citizens to visit, interview, and write about
Organized committees for making visits to gather information
Conducted interviews( took pictures, drew diagrams and other illustrations; etc.
Transcribed tapes and developed pictures
Wrote and edited articles
typed anal drafts of articles

-* Laid out articles with pictures
Laid out magazine
Circulated and sold magazines
Kept records of sales and set up files of records
Wrote letters thanking all persons interviewed for their cooperation
Presehted to each person about whoman article was written a complimentary copy of

TIMBERLINE along with prints of phdtographs.in which they appeared

IV. EVALUATION

Although no formal evaluation of the project as a w hole was conducted, students and
teachers considered the project a successful learning ex rience. Tht students took great
pride in their accomplishments. They were evaluated teacher on vaIetous phases of work
during the project e.g., sentence and paragraph const 'on, ability to edit and proof
transcribed materials, ability to lay out an article, participation in group work, etc.

p CLASS NEWSPAPER
Alice Ritter

WINIantston Junior High School
Wilarnston, North Carolina 27992

I. OBJECTIVES

* To informs
To serve school, parents
To entertain

37
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To interpret
To create

II. TYPE At DESCRIPTION OF PROJECT

Clees/sdiool newspepar
-This project originally began as a "letter home" to parents from students in one class. These

students summarized classroom activities over a ten day period to present to their parents.
From this lettertlie activity greW into a news type publication for parents as well as other
classes. Because of interest and enthusiasm the publication eventually became a "news sheet"
published bi-monthly, involving many clasges throughout the school.

iL

Ill. PROCEDURE

A. The Teacher

Requeste students to keep a ten, day log,of classroom actiyities
Suggest eel that individuals or groups of students write on one topic from tpe log
Permitted students to read papers aloud in class
Assisted students in editing, combthing ideas, and incorporating ideas into one letter

on the chalkboard
Encouraged each student to copy each board letter in his or her handwriting and to

deliver it home
Interested and encouraged students in adding other features to the letter -

Introduced the newspaper idea and proposed that students bring copies of newspaper ;
to class for study

Divided students into groups.of editors, reporters, designers, etc. with specific assigned
uties for coverage iorts, entertainment, advertisement, etc.

oral and written guidelines and duties of each group
Assisted individuals and groups when necessary
Provided folders for finished products
Duplicated materials with student help
Permitted class members to distribute copies
Supervised a student planned field trip to a local newspaper office to bserve the

publishing operation
4rinvolved other classes in sponsorship of certain issues

Ti.

8. The Students

git

9

Kept ten-day logs of classroom activities
Wrote paragraphs on lone topic frpm the log
Read paragraphs aloud and wm& ideas into a single letter
Copied the class or group letter to be taken home
Asked to add other features from which the newspaper idea evolved
Decided to publish an informal news sheet, wThe Squeaked`
Studied the newspaper and did research op duties of staff rr bers

- Accepted assignments to handle various features of the

38
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Wrote, revised, punctuated each featuiv with teacher assistance
, Placed all items in a designated folder for ty0ing, duplicating, and distributing

Invited other classes to participate
Produced special issues at Chris as_ancrit the end of the year

IV. EVALUATION

INInformal teac evaluationaluation

4 5
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BIBUOGRAPHY
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Ken DOnelson of Arizona Stole University *Windt' the following useful list of 125 Adolescent
Novels, 1972-1976, for Moochers and noodle specialists:

1. James Aldridge, THE MARVELOUS MONGOLIAN, Boston: Little, 1974. A Mongolian horse is
captured and shipped to England for experimental breeding purposes. He escapes with his
mate 'and starts his trek homeward.

2. James Aldridge, A SPORTING PROPOSITION, Boston: Little, 1973. A poor boy and a rich girl
bout, claim a wild Welsh pony, and eventually a whole town" is drawn 'olio the argument

3. Margaret J. Anderion, TO NOWHERE AND BACK, NY: Knopf, 1975. An American girl visiting
England travels to a time-warp 100 years back.

4. ear,inor Arundel, THE BLANKET WORD, NY: Nelson, 1973. Jan travels to her dying MOO* in
North Waled and begins to reconsider her own selfishness and the meaning of love.

5. Alice Bach, MOLLIE MAKE-BELIEVE, NY: Harper, 1974. A young girl takessome steps toward
maturity as she struggles to face up to the reality of the death of her beloved graVrnother.

6. Alice Bach, *THEY'LL NEVER MAKE A MOVIE STARRING ME, NY: Harper, 19773 Sent to
Southeby Hall Boarding School, Alice Rogers wants to play a role in life just like those played
by Katherine Hepburn in movies onty she fi out that pretense creates more problems than
it solves.

7. Martin Ballard, DOCKIE, NY: Harper, 1973. ring the early 1920's, Moggy Harris leaves
school to join his firth* on the London docks. There he gets involved in the labor movement
and labor struggles.*

8. Gunnel Beckman, ADMISSION TO THE FEAST, NY: Holt; 1972. Annika Hallin learns she will
soon die of leukemia.

9. Nathaniel Benchley, BEYOND THE MISTS, NY: Helper, 1975. In the 11th Century, Ounnar
travels with his fellow Norsemen to North America.

10 Nathaniel Benchley, BRIGHT CANDLES, NY: Harper,1974. A 16 year old boy in the Dutch
Resistance during World War 11 is captured and imprisoned.

11. Nathaniel Benchley, A NECESSARY END, NY: Harper, 1976. Ralph Bowers' diary entries from
late 1943.until Octott41945 about a ship's crew during World War 1L,

12. Nathaniel Benchley, LY EARTH AND SKY LAST FOREVER, NY: Hilper, 1972. Dark Elk's
need to prove himself in battle leacts him to join Crazy Horse's/ the Battle of the Little Big Horn.

13. Judy Blume, IT'S NOT THE END OF THE WORLD, NY: Bradbury, 1972. Karen Newman's
-_parents are getting a givorce.

14. Nancy Bond, A STRING IN THE HARP, NY: Atheneum, 1976. A professor still grieving over his
*He's death, takes his family to Wales. There his son Peter begins to have- visiOns:

15. Hope Campbell, NO MORE TRAINS TO TOTTENV1LLE, NY: McCall, 1972. Jane Andrews'
problems are compounded by a brother who wants to run almy from school and a mother who
decides ON leave home.

16. Eteanar CarnerohrTO THE GREEN MOUNTAINS, NY: Dutton, 1975. A young girl's life in an
Ohio town durinii World War I.

17. Alice Childress, A HERO AIN'T NOTHIN' BUT A SANDWICH, NY: Coward, 1973. Ten people
.tell the *Wry of 13enjie Johnson, a 13 year old already noddy hooked on heroin.
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18. Mavis Thorpe Cliark, WILDFIRE, NY: Macmi Dian , 1973. Five youngsters try desperately to fight
a wildfire in Australia.

19. Vera -and Bill Cleaver, DELPHA GREEN AND COMPANY, Philadelphia: Lippincott, 1972.
Teen-age Delpha Green Alims a town upside down with her astrological wisdom.

20. Vera and Bill Cleaver, DUST OF THE EARTH, -Philadelphili: Lippincott, 1975. Another of the
many fihe novels byithe Cleavers, this about the harsh Dakotas in the 1920's.

21. Vera-and Bill Cleaver, ME TOO, Philadelphia: Lippincott, 1973. After her father deserts the
family, 12 year old Lydia tries to take care of and educate her retarded h)tin sister Loma.

22. 'Bruce Clements,, I TELL A LIE EVERY SO OFTEN, NY: Farrar, 1974. Fdurteen year old Henry
goes-up the Missouri River-with his brother in 1848.

23. James and Christopher Collier, MY BROTHER IS DEAD, NY: Four winds, 1974. The Meeker
family and the Revolutionary War..

24. James Collier, RICH AND FAMOUS, NY: Four Winds, 1975. There is a possibility that George;
may befeatured on a television show that will make him rich and famous in this sequel to THE
TEDDY BEAR HABIT.

25. Susan Cooper, THE GREY KING. NY: Atheneurk 1975. Fourth in a projected 5 volumersekies
of fantasy, this_beautifulty.written novel is about Will Station and the Forces of Light.

26. Barbara Corcoran, THE CLOWN, NY- Atheneum, 1975. Liza helps to smuggle out of Russ! -a
Clown in trouble for political reasons.

27. Robert Cormier, THE CHOCOLATE WAR, NY- Pantheon 1974. Jerry's school is run b
fraternity and a Machiavellian teacher. When Jerry tries to challenge the system and
universe, he finds that nice guys can finish last and be thoroughly beaten in the pr

28. John Craig, ZACH, NY: Coward, 1972. Although he's lived on the Ojibway I ndian Resenrati
-alltis life, 18 year old Zach Kenebec learns he is the only survivor of the Agawa Tribe.

Zir June Louise Curry, THE WATCHERS, NY: Atheneum, 1.972. Unhappy at home, Ray Suer is
shipped off to live with his mother's kinfolk in a hollow in southern West Virginia and there he
finds a mystery..

30. ,eete r Davies, FLY AWAY PAUL, NY Crown, 1974. Paul sees nothing but hopelessness in his
IN in a Montreal 'boys' home where he is trapped and he flees.

31. T. Digens, TRANSPORT 7741-R, NY: Viking, 1974. A young German girl in the Russian
section of Germany helps an old man turn his wife's body to West Germany.

32. Paige Dixon, MAY I CROSS YOUR GOLDEN RIVER?, NY: Atheneum, 1975. Eighteen year old
Jordan Phillips learns that he has an incurable disease.

3,3. Wayne Dodd, A TIME OF HUNTING, NY: Seabury, 1975. Like his father, Jess loves hunting,
but he gradually loses his passion for hunting and gains compassion for the animals being
hunted.

34. John Donovan, FAMILY, NY: Harper, 1976. Four apes being used in a university experiment
escape into the countryside. One of the apes, Sasha, tells-of their doomed flight.

35. John Donovan, REMOVE PROTECTIVE COATING A LITTLE AT A TIME, NY: Harper, 1973.
Harry struggles in his growing up and a meeting with profane and crusty 71 year old Amelia
helps.

as: Lois Duncan, DOWN A DARK HALL, Boston: Little, 1974: Girls admitted to an exclusive girls'
school finally figure out what they all have in common, supernatural gifts.

37. Mel Ellis, THIS MYSTERIOUS RIVER, NY: Holt, 1972. Ham Drumm dreams of a bicycle as only
a 12 year old could during the depression so he "borrows" $10.00 from a church collection.

38. PA. Engebrecht, UNDER THE HAYSTACK, NY: Nelson, 1973. Three abandoned girls try to
. survive.

39. Carol Farley, THE GARDEN IS DOING FINE, NY: Atheneum: 1975. Corrie Sheldon's father is
dying, and she tries to fin meaning in his life and hers.
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40. Jeff Fields, A QI Y OF ANGELS, NY: Atheneum, 197 Earl, a Georgia orphan, tries to make
some sense out of the injustices and brutalities arou him.

41. James Forman, THE LIFE AND DEATH OF YELLOW 8 D, NY rrar, 1973. Yellow Bi.rd, a
Sioux warrior, believes in the ancient Indian's ways white "s world begins to tighten
around the Indian world.

42. James Formap, THE SURVIVOR, NY: Farrar, 1976. Dr. Ullman and family are caught upIn.In.
the horrors of World War II as they see Amsterdan taken by the Nazi Only sonVatid

43, Paula Fox, THE SLAVE DANCER, NY: Bradbury, 1973- Jessie is shanghai and for

s
manages to survive.

board ship to play a fife on this slave ship.
44. Jean Craighead George, GOING TO THE SUN, NY: Harper, 1976. A young married;

working for a wildlife research station tracks mountain goats.
45. Jean Craighead George, JULIE OF THE WOLVES, NY: Harper, 1972. An Eskimo girl lost in

the wilderness of snow and tundra survives with the help of a wolfs pack.
46. Bette Greene, SUMMER Of/MY GERMAN SOLDIER, NY: Dial, 1973. A Jewish gir1belpSe

German prisoner of war to escape with tragic results.
47. Rosa Guy, THE FRIENDS, NY: Holt, 1973. West Indian PhYllisia comes to Harlem and finds

little but loneliness until she meets Edith.
48. Rosa Guy, RUBY, NY: Viking, 1976. Ruby lives with her East Indian Father in Harlem. Overly

protected by her father, Ruby finds affection temporarily with Daphne. =.,

49. Janet Campbell Hale, THE OWL'S SONG, NY: Doubleday, 1974. A young Indian boy atterripts
to cope with his mother's death and a friend's suicide and life in a nearly alt black school.

50. Lynn Hall, STICKS AND STONES, Chicago: Follett, 1972.,Gossip wrecks the friendship of
two men. . .

51. Virginia Hamilton, M.G. HIGGINS, THE GREAT, NY: Macmillian, 1974. M. C. Higgins lives on
the aide of Sarah's Mountain scarred by years of coal slag deposits. M.C. wants to escape
to the city, but he finally learns to accept his country and its people.

52. Florence Parry Heide, WHEN THE SAD ONE COMES TO STAY, Philadelphia: Lippincott,
1975. When her politically ambitious mother, Sally, leaves her husband because he lacks
ambition, Sara is caughf between two value systems.

53. Janet Hickman, THE VALLEY OF THE SHADOW, NY: Macmillian, 1974. Moravians in a small
Ohio town during the Revolutionary War are attacked by Indians. 4 s

54 rsabelle Holland,..THE MAN WITHOUT A FACE, Philadelphia: Lippincott, 1972. A boy finds
education and love in a male tutor, and the tutor's death prepares the boy for adulthood.

55. Isabelle Holland, OF LOVE AND DEATH AND OTHER JOURNEYS, Philadelphia: Lippincott,
1975. After her mother discovers she has cancer, Meg first meets her real father. .

56. Ferree Holman, SLAKE'S LIMBO, NY: Scribner, 1974. Aremis Slake, myopic and bullied, flees'
'' from one more attack by a gang and accideptalhx finds a hideaway.

57. Irene Huht, THE LOTTERY ROOM, NY: Scribner, 1976. Young Georgie lives with his alcoholic
mother in a Florida slum. Through winning a prize in a local lottery, a rosebush, he fights to
escape his environment. . . .

58. Moljie Hunter, A SOUND OF CHARIOTS, NY: Harper, 1972. A young girl learns about death
and about life when her father dies. , -

59. Millie Hunter, A STRANGER CAME ASHORE, NY: Harper, 1975. A young man, Finn Learson,
appears on the shore of Scotland; and people wonder whether he is a real man or a seal-man.

60. Mollie Hunter, THE STRONGHOLD, NY: Harper, 1974. During the Iron Age in Scotland,
crippled Coll devises a plan of defense in

,

the Roman invaders.
61. Gary Jennings, THE ROTE IN THE JUN iladelphia: Lippincott, 1976. Adventures of a

New England ropeworicer and a young boy in southern Mexico in 1905.
r
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Judith Kerr, THE OTHER WAY ROUND, NY: Coward, 1975. A sequel to WHEN HITLER
STOLE PINK RABBIT continuing the life story of the family, ofterf sparse and unpromising,
during World War II.

63'. Judith Kerr, WHEN HITLER STOLE PINK RABBIT, NY: Coward, 1972. A family flees Nazi;
Germany before World War II.

EIAV M..E. Kerr, DINKY MOCKER SHOOTS SMACK, NY: Harper, 1972. Dinky's social worker-
mother is interested only in young people with drug problems, and she cannbt seem to under-
'stand that Dinky and Dinky's friends have some major non-drug social problem.

65. M. E. Kerr, IF I LOVE YOU, AM I TRAPPED FOREVER?, NY: Harper, 1973. Handsome, athletic
Alan Bennett's world falls apart when his entire high school is at first mystified and, then
intrigued by tall, balding Duncan Stain.

66. M. E. Kerr, IS THATIMU, MISS BLUE? NV: Harper, 1975. Flanders Brown makes fun of highly
religious Miss Blue until she learns that even oddballs can be human.

67. M. E. Kerr, THE SON OF SOMEONE FAMOUS, NY: Harper, 1974. The son of a world famous
- political- leader learns that a man can't`escape from himself by running to a small town.
68. N6rma Klein, ITS NOT WHAT YOU EXPECT, NY: Pantheon, 1973. Carla rapidly learns more

about lifer she wants to during her 14th summer when her older brother's girlfriend
becomes pregnant and he; parents separate.

69. Norma Klein, MOM, THE WOLF MAN AND ME, NY: Pantheon, 1972. Brett prefers her pre-
sent life with her unmarried and never married mother and wants no part of any father.

70. Norma Klein, WHAT ITS ALL ABOUT, NY: Dial, 1975. Children learn to adapt as a wacky
family lives in a highly unconventional manner. `

71. .R. R. Knudson, FOX SUNNING, NY: Harper, 1975. An Indian girl, Fox Running, tries to
*run for a university track team, but she ultimatety,discovers that she must run her own way,
the Indian way, to win.

72. R. R. Knudson, ZANBAL I ER, NY, NY: Delacorte,19Z.ZZati Hagen wanted to play football, not
to play the "proper" role of a girl, that of a cheerleader, and she sets out to change her school
and she does.

73. Mildred Lee, FOG, NY: Seabury, 1972. Luke seems to have everything any 17 year old boy'
could want, and then in that fall, his whole world falls apart.

74. Mildred Lee, SYCAMORE YEAR, NY: Lothrop, 1974. Wren Fairchild tries to help a pregnant
friend only to find all of her help finally futile.

74. Madeleine L'Engle, DRAGONS IN THE WATERS, NY: Farrar, 1976. Dr. Charles O'Keefe and
Mis children become embroiled in a murder mystery in South America.

7§. Katie Letcher Lyle, FAIR DAY, AND ANOTHER STEP BEGUN, Philadelphia: Lippincott, 1974.
Ellen Burd pursues the boy who has made her pregnant in an especially moving and poetic
novel.

77. Sher& Bell Mathis, LISTEN FOR THE PIG TREE, N
adjusted to hej own blindness, but her mothers
celebration of Black Africans, Kwanza, worry

78. Sharon Bell Mathis, TEACUP `FULL OF ROSES,

iking, 1974. Muffin Johnson has
jng and ravings and the forthcoming

even more than her own problems.
Y: Viking, 1972. A black mother foolishly

dotes on her oldest son's talents as a painter, and helps to bring about a family tragedy as
he becothes involved with drugs.

79. Harry Mazer, TH&DOLLAR MAN, NY: gatacorte, 1974. Raised by his mother, Marcus decides
to seek out a father he does not kno*.

80.. Harry Mazer, SNOW BOUND, NY:'Oelacorte, 1973. Spoiled Tony Laporte runs off in his
mothers car fine on the way picks up a girt hitch-Oiker. Showing off, he wrecks the car, and
they must fend for themselves in a storm.

81. Norma Fox Mazer, A FIGURE OF SPEECH, NY;` Delacorte, 1973. Jenny deeply loves her
grandfather, and when her family tries to move hieti out of the hotise to make way for a brother
and his bride, Jenny and the grandfather try to slike it on their own.
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82. Norma Fqx Mazer, SATURDAY, THE TWELFTH OF OCTOBER, NY: Delacorte, 1975. Four-
, teen year old Zan Ford is time-warped from New York City back to the Stone Age.
3* Anne McCaffrey; DRAGON SONG, NY: Atheneum, 1976. Menolty's abilities are derided by her

father,so she flees to the planet's major city in this science fiction adventure story.
84. Patricia A. McKillip, THE FORGOTTEN BEASTS OF ELD, NY: Atheneum, 1974. Daughter ofa

wizard, Sybel finds human understanding and love when a baby is left withher to care for and
kive:

85. Patricia A. McKillip, THE RIDDLE-MASTER OFI-(ED, NY: Atheneum, 1976. Morgon is not only
a prince of Hed, he is also a fine collegeatuderit; and he Carries on him and in him mystical
elements. A fine book of fantasy.

86." Nicholass Mdhr, EL PRONX REMEMBERED, NY: Harper, 1975. Eleven short stories and a
novella tell of Puerto Ricans and their struggles to survive, in New York City's El Bronx ghetto.

87. Don Moser, A HEART TO THE HAWKS, NY: Atheneum, 1975. A young boy comes of age in
Cleveland.

88. Walter Dean Myers, FAST SAM, COOL CLYDE,,AND STUFF, NY: Viking, 1975. Eighteenyear
old Stuff thinks back on his youth and rumblea/and deaths and sports, all in a surprisingly
funny book.'

89. John Nay, OX UNDER PRESSURE, Philadelphia: Lippincott, 1976. Rich kid Ox Olmstead
becomes involved with mixed-up Arabella Marlborough in this 3rd book about Ox.

90. Robert C. O'Brien, Z FOR ZACHARIAH, NY: Atheneum, 1975. A t year old girl in Pennsyl-
vania after a nuclear war.

91. Scott O'Dell, CHILI? OF FIRE, Boston: Houghton Mifflin, 1974. Manuel must actout his man-,
hood to impress his girlfriend and to keep his leadership in his gang, the Conquistadores.

92. Scott O'Dell, THE HAWK THAT DARE NOT HUNT BrDAY, Boston: Houghton Mifflin, 1975.
Set in the time of Tyndale's translation of the BIBLE into English, Torn Barton and his Uncle
Jack, a smuggleroare caught up in Tyndale's problems.

93. Scott O'Dell, ZIA, Boiton: Houghton Mifflin, 197E30:Antinuation of ISLAND OF THE BLUE
DOLPHINS told Zia, niece of the heroine of t Aarlier book.

94. Doris Orgel, A MIRTAIN MAGIC, NY: Dial, 1976. A !liking American girl finds a 1938 journal
of her Aunt Trudi and tries to relive her aunt's past and her aunt's escape from the Nazis.

95. Richard Peck, DON'T LOOK AND IT WON'T HURT, Nr. Holt, 1972. Carol Pattersqn tries to
help her older sister when Ellen becomes pregnant, but she-learns that one can only help

96. Richard Peck, THE t;HOST BELONGED TO ME, NY: Viking, 1975. Alexander finally astleves
in the reality of Inez Dumanine's ghost and sets out to get justice and pUt the world aright
again.

97. Richard Peck, REPRESENTING SUPER DOLL, NY: Viking, 1974. t =arm girt Verna Henderson
finds her place in the sun and, proves to herself, and others, that physical beauty is-hardly
everything, and maybe it's nothing.

98. Robert Newton Peck, A DAY NO PIGS WOULD DIE, NY: Knopf, 1972. Rob learns about love
and cif:lath intertwined and separate, through his love for his father and his pet-pig, Pinky,
during the Depression.

99. Robert Newton Peck, HANG FOR TREASON, NY: Doubleday, 1976. A family divides, an older
. Tory generation and an American Patriot younger generation, and the conflict tears the family

apart.
100. Ein Platt, HEADMAN, NY: Morrow, 1975. A leader in a Los Angeles gang tries vainly to break

out of his world and fails.
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101. Elizabeth Marie Pope, THE PERILOUS GARD, Boston Houghton Mifflin, 1974. During the

16th Century, Katie Sutton is sent to live in Elvenwood Hall, a place which-is the source of
'many strange stories.

102. Johanna Reiss, THE UPS4TAIRS ROOM, NY: Crowell, 1972. Ariautobioijraphical hovpl about
the author's own life-as a Dutch Jew when her family went into hiding during Wortd War II.

103. Winifred Rosen, CRUISIN FOR A BRUISIN, NY: Knopf, 1976. Thirteen year old' Winrcie is
curious and concerned about her feelifIgs and her body, and ahe sett out on some sexual

.escapades.
104, Arthur Roth, THE ICEBERGtIERMIT, NY: Four Winds, 1974. Allen Gordon is shipwrecked in

the Arctic and lives for seven years by his own wits.
105. Marilyn Sachs, A POCKET OF SEEDS, NY: Doubleday, 1972. Nicole is fortunately absent

when her Jewish family etaken by the Nazis in 1943. The horrorsof war in a microcosm.
106 Sandra Scoppattone, TRYING HARD TO HEAR YOU, NY: Harper, 1974. Teenagers mock two

boys found to be homo xuala while other teenagers stand by silent and unprotesting.
107. William Sleator, HOUSE OF STAIRS, NY: Dutton, 1974. Five orphans are taken to a white-tiled

house of stairs where they are conditioned into vicious acts against each other,
108. Zilpha Keatrey Snyder, AND ALL BETWEEN, NY: Atheneum, 1976. Terra escapes from Erda

only to put her new-found friends in great danger in this 2nd volume of a fantasy beginning
with BELOW THE ROOT.

109 Mary Stolz, CAT IN THE MIRROR, NY: Harper, 1975 Ennlhoes in modern New York City and
Irup lives ancient Egypt yet they are halves of Me same girl.

110 Ntfiry Stolz, THE EDGE OF NEXT YEAR, NY: Harper, 1974. Fourteen year old Orin watches his
Mother's death lead to a near disintegration of his family.

111. Mary Stolz, LEAP BEFfORE YOU LOOK, NY: Harper, 1972. Jimmie Gavin loves her parents so
deeply that her wortd 'falls apart when they announce their plans to divoree.

. 112. Catherine Storr, T)4E CHINESE EGG, NY: McGraw-Hill, 1975. Three children help police
find kidnappers in a taut and mystical mystery.

113.. Catherine Storr, THURSDAY, NY: Harper, 1972. Bee iea ms that a boy befriended by her family
is now in a mental home.

114.. Theodore Taylor, TEETONCEY, NY:.Doubleday, 194. In 1898 on the Outer Banks of North
Carolina, Ben O'Neal rescues a young girl from the sea and what should have been a happy
ending is really the beginning of a seri:n.: ot..Qysteries.

115. Colin Tiele, FIGHT AGAINST ALBATROSS TWO, NY: Harper, 1974. A town divides in its
feelings about Albatross Two, apgi t oil rig off Auttralia, and then the oil rig blows out.

116. Colin Thiele, FIRE IN THE STONE ,per, 1974. -Two boys in an AUstraliart mining town
discover a jewel thief.-

117. John Rowe Townsend, NOAH'S STLE, Philadelphia: Lippincott, 1975. Mr. Mortimer
shocks his family by suddenly, announcing a move to a new and very strange house in this
tale set in the future.

118. R. a Vliet, ROCKSPRING, NY: Vfking, 1974. Jennie is kidnapped and taken to the mountains
for a long and cord winter.

Farrar,119. Jill Paton Walsh, UNIJEAWNG, NY: a 1976. Madge Fielding shares her house with some
students and two university professors. Their empty discussidns about the philosophy of
moral choices is contrasted with the energy and living, not talking of Patric nd Madge.

120. Rosemary Wells, NONE OE THE ABOVE, NY: Dial, 1974. Plump Marci tea with an
attractive and slender stepsister when her father remarries.

121. Robb White, DEATHWATCH,NY: Doubleday, 1972. Bpn earns_money guiding
blooded Modec expects Ben to help him cover -up a murder, and when Ben ref
becomes Ben's hunter.

Lj 122. Patricia Windsor, DIVING FOR ROSES, NY: Harper, 1976. Seventeen year old Jean and her
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apparently mad mother, Deidre, live alone, almost recluses. Then a mars enters Jean's life,
quite

123. Patricia Windsor, THE, SUMMER BEFORE, NY: Harper, 1973. Sandy slowly recovers from the
iniract of her closest friend's death.

124 r Laurence .Yep, DRAGONWINGS, NY: Harper, 1975. A son goes from China in 1909 to join
his father in San Francisco, a father consumed with the desire to build a powered airplane.

125: Laurence Yap, SWEETWATEFC NY: Harper, 1973. The Priest4amily, descendants of a colony
from Earth many years before, HO in Commune, a city on and in the sea. A novel about
ecology and philosophy and all this and worthwhile:

Ken Doneiston of. Arizona State University submits the fotiowingoaseful Bibliography of Material on
Book Censorship for teacher's, media skiministrators.

1. Leo M. Alpert, "Juditl" Censorshi -7 at : ir ; na Literature4eHARVAIID. LAW REVIEW,
November 1938, pp: 40- 6. . -

2. Martha Alschuler, "Origins of the Lave of Obscenity," in TECHNICAL REPORT OF THE
COMMISSION ON OBSCENITY ARM PORNOGRAPHY, VOL. II: LEGAL ANALYSIS,
Washington, D'r.: U.S. Government Printing Office, 1971pp. 65-81. ,

3. A. J. Anders-on. PROBLEMS IN INTELLECTUAL FREEDOM -AND CENSORSHIP, NY:
Bowker,. 1,974.

4. Gilbert Armitage, BANNED BOOKS: AN EXAMINATION OF THE LAW RELATING T
OBSCENE PUBLICATIONS, London: Wished, 1932.

5. Paul Bender, "The Obscenity Muddle: A Guide to the Supreme Court's Latest Sexual Crib'
HARPERS, Feb. 1973, pp. 46, 50-52., . , .

6r. Paul Blandshard, THE RIGHT TO READ: THE BATTLE AGAINST rENSORSHIP, Bojion:
' Beacon, 1955.

7. "Book Burning Makes a Comeback'in Schools," AMERICAN SCHOOL BOARDJCRNAL,
May 1973, pp. 25-38.

8. Wayne C. Booth, "Censorship and the Values of Fiction," ENGLISH JOURNAL, March 1964,
W\,r)p. 155164.

Paul S. Boyer, PURITY IN PRINT: THE VICE-SOCIETY MQVEMENT BOOK CENSOR-
SHIP. IN AMERICA, NY: Scribner, 1968. .

10. Robert Boyle, ;Literature and Pornography," CATHOLIC WORLD,August 1961, pp. 296-302.
11. Robertliloyle, "Teaching 'Dirty' Books in College," AMERICA, Dec. 13, 1958, pp. 337-339.
12. Mary Breasted: OH! SEX EDUCATION, NY: Praeger, 1970.

. 13. Heywood Broun and: Margaret Leech, ANTHONY COMSTOCK: ROUNDSMAN OF THE
LORD, Literary Guild, 1927. -

14.: Lee A. Burress, Jr., "How censorship Affects the School, "_ WISCONSIN COUNCIL OF
TEACHERS, SPECIAL BULLETIN NO. 8, October 1963,*pp.

15. Huntin? ton Cairns, "Freedom. Expression in Liferature," ANNALS QF THE AMERICAN
ACA 9 Y OF POLITICAL ANYSOCIAL SCIENCE,. Nov. 1938, pp. 76-94.

16. Robert B. bairns; J," C. N. Paul; and Julius Wishner, "Psychological Assumptions in Sex
Censorship: An Evaluative' RevieW of Recent Research (1961-1968)," in TECHNICAL
REPORT OF THE COMMISSION. ON OBSCENITY AND PORNOGRAPHY, VOL I: PRE-
LIMINARY STUDIES, Washington, D.C.: 0'.S. Government Printing-Office, 1%71, pp. 5-21.

17 Robert B. Cairns; James C. N. Pau!' and Julius Wishner, "Sex Censorship: The Assumptions
of Anti-Obscenity Laws and Empirical Evidence," MINNESOTA LAW REVIEW, May 1962,

t Op. 1009-1041: 4
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1-87- Zandos (ed.), TO DEPRAVE AND CORRUPT . ,. .": ORIGINAL STUDIES IN THE
NA ME AND DEFINITION OF "OBSCENITY," NY: Association Press, 1962. .

119. Bud hurch,."SOUL ON ICE Makes the School Board Agenda," MEDIA AND METHODS;
. March 1970, pp. 54-58, 62-63. Cf. letters in the Sept. 1970 issue and Church's reply in the

October issue.
20.,' Harry M. Clor, "EffectS of Obscenity: The Arguments and the Evidence," MIDWAY, *wing

, pp. 3-15: , .

21. Harry M. Clor, "The, Law and the Obscene," DENVER QUARTERLY, Summer 1968, pp4-24.
-22. Harry M. Clor, OBSCENItY AND PUBLIC MORALITY: CENSORSHIP IN. A LIBERAL

Anthony Comstock, TRAPS FOlt THE YOUNG, NY: Funk and Wagnalls, 1883. Reprinted
IETY, Chicago: University of Chicago Press, 1969.

by Heciaiud University Press, 1967, edited and introduced by Robert Bremner.
24. Anthony Comstock, "Vampire Literatdre," NORTH AMERICAL REVIEW, August 1891, pp.

, 160-171. ,

25. Edward P. J: Corbett, "kaise'High the Barriers, Censors," AMERICA, Jan. 7, 1961, pp. 44143
26. Harvey G. Cox, Jr., "Obscenity and Protestant Ethics," CHRISTIAN CENTURY, April 8,1459,

pp. 4V-417..
.

27. Alec Craig, THE BANNED BOOK)F ENGLAND, Lapdon: Allen and Unwin, 1934.
28. Alec Craig, SUPPRESSED BOO#CS: A HISTORY OF THE CONCEPTION OF LITERARY- OBSCENITY, Cleveland: World, 1963.
29. Edward De Grazig, CENSORSHIP LANDMARKS, Bowker, 1969.
O. Bernard DeVoto, "The Decision in the STRANGE FRUIT Case: The Obscenity Statute in

Massachusetts," NEW ENGLAND QUARTERLY, June 1964, pp. 147-183.
31.. Ken Donelson, "Censorship in the 1970's: Some Ways to Handle it When It Comes It

Will),"-ENGL1SH_JOURNAL, Feld. 1974, pp. 47-51. "-
32. Ken Donelson, "Some Tentative Answers 'to Some Questions atiodt Censorship," ENGLISH

JOURNAL April 1974, pp. 20-21.
34. Ken Donelson, 'What to Do When the Censor Comes," ELEMENTARY ENGLISH, March 1974,

pp. 403-40*
35. Ken Donelson, "White Walls and High Windows: Some Contemporary Censorship Problems,"

ENGLI IdURNAL, Nov. 1903rpp. 1191-1198.
36. Dan Do n, "Parent Versus Teacher: Ttie Dirty Word," in Phil L. Nacke, ed., DIVERSITY

IN MATURE READING-. THEORY AND RESEARCH, 22nd Yearbook, Vol. I, Boone, NOrth
Carolina: National Reading Conference, 1973, pp. 224-231.

37. George R. Elliott, "41111nst Pornography," HARPERS, March 1965, pp. 51-60.
38. Thomas I. Emerson, "Toward a General Theory of the First 'Amendment," YALE LAW

J RNAL, April _1963, pp. 877-956.
39 rtis L. Ernst and Alexander Lindey, THE CENSOR MARCHES ON: RECENT MILE-

TONES IN THE ADMINISTRATION OFTHE OBSCENITY LAW. IN SHE UN/TED STATES,
Doubleday, 1940.N

40. Mo
NY:.

'es L. Ernst and Alan V. Schwartz, CENSORSHIP: THE SEARCH FOR THEDZSCEN E,,
illan, 1964.

41. Morris Emst,-THE FIRST FREEDOM, NY: Macmillan, 1946.
42. 'Morris L,. Ernst and William Seagle, TO TAE PURE :. . A STUDY OF 0 CENITY AND THE

CENSOR, NY: Viking, .1928.
43. Marjorie Fiske, BOOK SELECTION AND CENSORSHIP: A STUDY OF SCHOOL AND

PUBLIC LIBRARIES IN CALIFORNIA, Berkeley: University of California Press, 1968.
44. Henry H. Foster, Jr., 'The 'Comstock Loan' Obscenity and the Law," JOURNAL OF CRI-

MINAL LAW, CRIMINOLOGY, AND-POLICE SCIENCE, Sept.-Oct. 1957, pp. 245-258.
45. FrankFowell and Frink Palmer, CENSORSHIP IN ENGLAND, London: Palmer, 1913.
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46. Albert Fowler, "Can Literature Corrupt?" QDERN AGE, Spring 1959, pp. 125-133.
47. John P. Frank, "Obscenity: Some Problems-o Values and the Use of Experts," WASHINGTON

LAW REVIEW, August 1966, pp. 631-675. .
48. John P. Frank and Robert F. Hogan, OBSCENITY, THE LAW, AND THE ENGLISH TEACHER,

Champaign: NCTE, 1966.
49. Jane E. Friedman, "State Obscenity Statue - Description and Analysis," in TECHNICAL

REPORT OF THE COMMISSION ON OBSCENITY AND PORNOGRAPHY, VOL. II: LEGAL
ANALYSIS, WashingtOn, Dr4.'. U.S. Government PrIriting Office, 1971, pp. 37-61.

50. Peter Fryer, MRS. GRUNDY: STUDIES IN ENGLISH PRUDERY, NY: London HoUse, 1964.
51. Roger L. Funk, "Protecting the Gullible,".NEWSLETTER COI INTELLECTUAL FRFEDOM,

Sept. 1973, pp. 97, 115-116. .

52. Harold G. Gardiner,, CATHOLIC VIEWPOINT ON CENSORSHIP, NY: Doubleday, 196i. .

53.- Albert B. Gerber; "A. Suggested Solutiort to the Riddle of Obscenity," UNIVERSITY OF
PENNSYLVANIA LAW REVIEW, April 1964, pp. 834-856. \

54. Doriald M. Gillmbr, "The Puzzle of Pornography'," JOURNALISM QUARTERLY, Summer
1965, pp. 363-372.

55. Michael Goldstein and Harold Kant,'PORNOGFtAPHY AND SOCIAL DEVIANCE, Berkeley:
University of California Press, 1973.

56. Paul Goodman, "Pornography, Art, and Censorship," COMMENTARY, March 961, pp.
206-212.

57. Nadine Gordirner, "Ninety -Eight Kindsof Censorship," AMERICAN PEN, Fall 1973, pp. 16-21.
58. A. B. Guthrie, Jr., The Peter Rabbit Library," NIEMAN REPCIRTS, April 1958, pp, 17-18.
59. Anne L. Haight, BANNED BOOKS: INFORMAL NOTES 0).4 SOME BOOKS BANNED. FOR

VARIOUS REASONS AT VARIOUS TIMES AND VARIOUS PLACES (3rd Bowker,
197A.

60. Robert W. Haney, COMSTOCKERY IN AMERICArBoston; Beacon, 1960.
61. Harold M. Hart, ed., CENSORSHIP: FOR AND AGAINST, NY: Hart, 1971.

. 62.. James A. Harvey,."Acting for Children?" SCH001,11BRARY JOURNAL, Feb. 1973, pp. 26-29.
63. Louis Henkin, "Morals and the Constitution: The Sin of Obscenitpc COLUMBIA LAW

REVIEW, March 1963, pp. 391-414.
64. Fenian* Henriques, "The Perils of Pornography," TWENTIETH CENTURY, Summer 1962, /

pp. 157-170.
k 65. Nat Hentoff, "Libraries and the First Amendment after Nixon," WILSON LIBRARY*L-

.LETIN, May 1974, pp, 472-474.- -.-
66. Robert F. Hogan, "Censorship Cases May Increaseinsert in ENGLISH JOURNAL, Jan. 1974.
67.' David Holbrook, ed., THE CASE ACiAINST PORNOGRAPHY, NY-. Library Press, 1973.
68. David HolbroOk, "Who Dare Speak of Leve?" THE USES OF ENGL$H, Winter 1973,-pp.

121-128. \ S.

. 69. Olga G. and Edwin P. Hoyt, CENSORSHIP IN AMERICA, NV: Seabury Press., 1970.
70. E. R. Hutthinson, TROPIC OF CANCER ON TRIAL: A CASE,HISTORY OF CENSORSHIP,

NY: Grove, 1968.
71. Peter Jennison, "Censorship: Strategy for Defense," PUBLISHERS WEEKLY, March2, 1964,---

pp. 5811. .
72. Pamela Hanford Johnson, N INIQUITY: SOME PERSONAS REFLECTIONS ARISING

OUT OF THE MOORS MUR R TRIAL, NY: Macmillian, 1968. ;z--3------
73. E. F. Keelin, 'The Pomograp c and the Obscene in : :1 and A thctic Contexts,: JOUR-

NAL OF AESTHETIC EDUCATION, July 1970, Op. :-..! ; ,
74. Harry Kalven, Jr., "The Metaphysics of the Law of 0 'scenity," in Philip B. Kurland, ed., 1960

WpREMECOURT REVIEW, Chicago: Univers* of Chicago Press, 1960, pp. 1-45.
' 75. Jarna J. Kilpatrick, THE SMUT PEDDLERS, NY: Doubleday, 1460.
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76. Eberiard and Phillis Kronhausen, PORNOGRAPHY AND THE LAW: THE PSYCHOLOGY
OF EROTIC REALISM AND PORNOGRAPHY, rev. ed.. NY: Ba Ilentine,1964.

77. Richard H. Kuh, FO 'bLISH FIGLEAVES? PORNOGRAPHY IN - AND OUT OF -"ZOURT,
NY: Macmillian, 1e67.

78. D. H. Lawrence, SEXVITERATURE,'AND CENSORSHIP, essaysedited by Harry T. Moore,
NY: Twaynel 1953.

79. William B. Locihar/ and *Robert C. McClure, "Censorship of Obscenity: The Developipg Con-
stitutional Sta'dards," MINNESOTA LAW REVIEW, Nov. 1960, pp. 5-121.

.80. William- B. Lockhart and Robert C. McClure, -Literature, the Law of Obscenity, and the
Constitution,"VINNESOTA LAW REVIEW, March 1954, pp:295495.

81. William B. Lockhart and Robert C. McClure,. "Obstenity Censorship: The Core
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VIEW, Ed. Philip B. Kirland, Chicabo: University of Chicago Press, 1966, pp. 7-77.
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84. Steven Marcus, THE OTHER VICTORIANS: A STUDY OF SEXUALITY AND PORNO-
GRAPHY IN MID-NINETEENTH CENTURY ENGLAND, NY: Basic Books, 1966.

85, Leo Markun, MRS. GRUNDY: A HISTORY OF FOUR CENTURIES OF MORALS INTENDED
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NY: Greenwood, 1969,(firsi.Oblisifed 1930).

86. Richard McKeon; Robert K. Merton; and Walter Gellhom, THE FREEDOM TO READ: PER-
SPECTIVE AND PROGRAM, NY: 8owker, 1957:

87. John Merryman, "The Fear of AIM," STANFORD TODAY, Autumn 1966, pp 14-17.
B8. Peter Michels81-1, THE AESTHETICS OF PORNOGRAPHY, NY: Herder and Herder, 1971
89. Howard Moody, "Toward a New Definition of Obscenity," CHRISTIANITY AND CRISIS,

Jan. 25, 1965, pp. 284-285.
90. Eric Moon, ed., BOOK SELECTIOMIR CENSORSHIP IN THE SIXTIES, NY: Bowker, 1969.
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phlet No. 477),VY: Public Affairs Comm ttee, 1972.
93. "Obscenity and the Arts," entire issue of LAW AND. CONTEMPORARY PROBLEMS for
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103. C. H. Rolph, THE TRIAL OF LADY CHATTERLY, Baltimore: Penguin. 1961
104. GeorgeSteiner, "Night Words," ENCOUNTER, Oct. 1965, pp 14-19.
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CREATIVE WRITING PROBLEM:
GETTING YOUR STUDENTS' WORKS

PUBLISHED
**.

Thomas N. Wailers
Deportment at English-Education
No Carolina State University

Raleigh, North Carolina
S.

Among the activities at this summer's North Carolina Writers' Conference in Laurinburg, there
was a panel comprised of vkiters who also teach creative writing. The panelists were editor and
novelist Guy Owen (The Ballad of the Flim-Flam Man), poet and novelist Heather Ross Miller (Gone
a Hundred Miles), an novelist Linda Grimsley (The Guerilla In The Kitchen). As a teacher of
creative writing, I was interested most by what the panelists said about the publication of student
Writing. These writers disagrieCas writers naturally doy with each other on many points regarding
the teaching of creative writing. 'did agree, however that while a sense of moderation had to be
maintained concerning the amount cketriphasis given to publication as a goal for young writers,
publication was nevertheless a natural and luable motivational force. Two further points on which
the panelists agreed were (1) the need for more outlets for publication, and (2) the need for teachers
to be more knowfedgeable of ways to help students get published. Professor Owen said it struck him
as "simply wrong" for us to encourage and require students to write poems and stories only to fail
then to advise them and help them get their best writing published-someplace This failure is, of
course, never of our choosing. Most df us have at some time read a student's work,. feeling in our
teacher's bones that it was good -7- good enough that it should be published and shared with others.
put we were stymied, not knowing where to suggest the student send it. Not many teachers of
amtive writing teach that subject exclusively, Of course. Because we have other time-consuming
demands made on us, we do not always have idequate oppbrtunities to be acquainted v>ith more
than one or two of the concepts, magazines, organizations, contests, and workshops which might
help pur better students achieve monuskills and satilfactions as young creative writers. How can we
solve this problem?

As a result of my teaching here at North Carolina State University, and of instructing in various
"artist-in-residence" programs in some 28 senior and junior high schools in North Carolina and
other Southern states I have compiled information and a few ideas, some publication outlets, some
organizations, some contests, and a few workshops which should interest any teacher of creative-'
writing in North Carolina.

, IDEAS ON sutikurnNo;

-; Over several semesters I kept notes on the. type ate freqi.lericy of questions my students asked
regarding (Sublication. Then I arranged a kst of "rule-of-thumb" answers and printed them as a
handout called "A Few Suggestions For Breaking into Print" Following are excerpts from it:

GENERAL 1. It is rare today to find a paying marketior creative writing, so expect ptiblication
and copiel of magazines as stile payment in most cases.

2. Save time postage, energy and spirit by investigating ydur potential publisher.
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This processmay be begun by scanning The International Directory of Little
Magazines which is edited by Len Fulton, published by Dustbooks at 5219.9tott-
wood Road, Box 1056, Paradise, California 95969. It costs $.95 a year and is
worth ten times that to anyone seriously interested in seeking publication. Cer-
tainly, all school libraries should possess so helpful a resource. After consulting
the ID% pf LM, young- writers should study, if postble, actual copies of the

( periodical to which they plan to submit. I a.

Save 'more time for writing by being as efficient and organized as possible:-
set up a filing system in which you keep copies of the poems and/or stories you
submit and the dates on which they are submitted. Sometimes, the originals.
never come back and are otherwise never heard from. When you are submitting
regularly a number of poems and stories, this system will aid you in keeping
"track" and in preventing your inadvertently making dual submittals.

SUBMITTING: 1. Write only a brief cover letter. Citing recent publications seems to help.
2. Always include an "SAS.E." (sett-addressed, stamped envelope) for the

editor's communications with you and/or for the return of unacce4ed work. If
you do not do this,, you should not expect a return or reply.

3. Submit ususkly no fewer than three and no more than eight poemS, andno more
than two short stories.

4. For poetry, put your name and address in-the upper left-hand corner of each
page. Put only one poem on a page. Center the poem in a balanced and attrac-
tive manner on the page. Generally, tong poems do not fare so well as shorter
ones with editors who increasingly must be concerned with space and funds.

5. For short stories, put your name and address in the upper left hand corner of the
first page, center the storys title, triple space, indent. and begin your story.
Thereafter, put just your last name in the upper left hand corner of each page.
The page number goes in the right hand corner. Doubleapace throughout and
provide neat margins. Proofread carefully. Paper clippages together. Again,
as in poetry submittals, length is often a factor in acceptance/rejection: the
longer the story the less likely its acceptance-with many little magazines which
must count pages and. pennies.

6. Generally allow from two to three months for hearing from the editor of a
magazine before querying him (with a post card) as to the status of your we&
Many editors indicate in The Directory of Little Magazines how much time is
required iorthern to report. If several months have elapsed, and if your query
remains uAlinswered, then feel free to submit your work elsewhere.

04AGAZINES

Once students have in mind these basic concepts about submitting their work, they Should
investigate the magazines in which they'd jike their work to appear.

Magazines, both national and local, whicti publish students!,creative writingare great motivators
and teaching aids. When I am working as a writer-in-residence in the secondary schools, I carry a

, monstrous box of all kinds of magazines with me, and I arrange them on a table in some corner of the
room where students can browze among them while taking a think-break frOm writing. Some
national magazines are the following: Scholastic Magazines Service (50 WOt 44th Street, NY 10036)
publishes three different periodicalt ;aimed at three diffetent age, ft*rest and ability levels.
Stholastic Scope is for junior high, low ability, low interest students, Scholastic Voice is for higher
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ability, average students in both junior anct,senior highschool. Scholastic Literary Calvalcade is for
academically gifted students in both junior and senior high. All three magazines are published
monthly during the school year and they each contain impressivelimoupts of *Went Writing. They I
consistently sponsor creative writing contest& publishing the winning -entries end 19yard ing prizes
I have had several students submit work to these rrukazines, and a couple of them have been
published in Scholastic Voice. One nationally knoWn magazine which specializes in publishing the l
writings of students under 13 years of agis Stone Soup edi 111 iarrtflubel, Gerry Mandet and
Gretchen Rondler, Box 83, Santa Cruz, CA 95063.

Other magazines which I haul around, and which publish students' works, are American Girl,
Teen, and Seventeen. The competition in these publications is of course, greater, the frequency of
appearance of poetry and stories more slender, and the judging et the creative writing contests is
often capricious, it seems to me. But they are useful to our students afexamples of-other students
getting their writing published.

Among these magazines I have collebted are many regiorial and local ones which will consider
and writing of excellence from perions of any age group. All teachers of creative writing
shoo their teaching- locale for regional and lopal possibilities 0.-publicatiori of
their students' writing,37iere ate usually more outlets than matt people realize though them still
are not enough. Here in North Carolina, for instance, the English Teachers' Association journal, The
North Carolina English Teacher, annually publishes a 'Spring Student issue" which grows larger
and more impressive each year. Also, newspapers and local magazinis are sortietirnes*ersuided to
devote a page or a feature article to the writings of students.

There are more than forty literary magazines published in the stage of North Carolina. Many of
them are funded, at partially, by grants from the North Carolina Arts Council.' Of those so
funded, there are which are accessible to secondary school students. Following is,a partial
list, but it may serve as a useful beginning:

ARIES . .

Southeastern Community College (no cost)
Whiteville, NC 28472

CADENZA .

Mars Hill College ($1.50)
Mars Hill, Nd 28754

- CAIRN
do Department of English ($1.00)
St. Andrews Presbyterian College
Laurinburg, NC 28352

COLD MOUNTAIN REVIEW
do Department of English ($2.00)
Appalachian State Univeriity
Boone, NC 28807

CRUCIBLE
do Department of English ($1.00)
Atlantic Christian College
Wilson, NC 27893
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'LYRICIST
c/o Department of English ($1.00)
Campbell College
Buies Creek, NC 27506

MISCELLANY
c/o Department of English
Dayidson College
Davidson, NC

PRISM
c/o Department of English ($1.50)
PeaCe College
Raleigh, NC 27602

(

Note: PRISM annually publishes a special spring issue 'called EMERGING
VOICES which is comprised exclusively of poetry by senior high school
students. Prizes are awarded for top poems in grades 10-12.. A festival
workshop,is also offered. Inquire of Professor Salty Buckner.

REBEL
c/o Department of Englist($2.00)
East Carolina University
Greenville, NP 27834

REFLECTIONS
Go Department of English ($1.00)
Gardner-Webb College
Boiling Wimp, NC 28017

SIGNiT
Go Department of English ($1.50)

. Queens College
Charlotte, NC 28207

THIS END UP
Department of English (no cost)

Coastal Carolina Community College
Jacksonville, NC 28540

THE TREEWEL
coo Depa
Johnion C.
Charlotte, NC

($1.2;*

. . cos
r

you have students interested in entering poetry Contests, there are a number of organizations
which sponsor them. There are two organizations in North Carolina which each year sponsor
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severer competitions. They award prize monies, trophies, plaques, and books about' poetry.
Winning poems are always printed in special magazines (see descriptions below). There may be in
North Carolina other organizations which sponsor such contests, but the following two are the
largest and best known. ,In each else, write to the designated person for complete and up-to-date
information regarding rules, deadlines, addresses, etc. Keep in mind that individuals in charge of
various activities will change jobs from time to time so that your initial inquiry may have to be
forwarded to whoever isthe current officer. Always send an S.A.S.E. with all inquiries.

The'Poetry Council of North Carolina, Inc., sponsors several con'ts of interest fo secondary
school students. The contests are usually open from about mid - March to the end of June. The
following list will give you some idea of the range of contests.

CONTESTS SPONSORED BY THE POETRY COUNCIL OF NORTH CAROLINA, INC.

THE OSCAR ARNOLD YOUNG
MEMORIAL AWARD, book of
poetry, prize Sf00 and
name engraved on cup.
winner ratains onetkear/

Must be a 1974 publication
by a writer who is or has
been a resident of North
Carolina No manuscript
or pamphlets accepted

CONTESTS SPONSORED BY THE,NORTH CAROLINA POETRY SOCIETY, INC.

Contest Category

THOMAS H MCDILL

SIDNEY LANIER

CALDWELL W. NIXON, JR

BROTHERHOOD

CARL SANDBURG
I
OGDEN NASH

SA,LIE PASCHALL

STUDENT

TRAVIS JORDAN

general category, any subject any form to 24 lines

sonnet form. iambic pentameter, Italian or Shakespearean
only NO EXPERIMENTAL FORMS

any subject. any form to 32 lines, to be written for ctirldren,
2-12 years of age

subject BROTHERHOOD, any form, to 24 lines

any subject, experimental. forms, to 24 lint*

light verse, (humor, satire) any.form, to 24 lines t

Haiku: A Japanese poeticsform of limes having 17 syllables
arranged it 5-7 -5 order

any subject, any form to 24 lines (open tnly to-students
in N.C. High Schools, grades 9, 10, 11, 12, and underk_
graduate college).

any%ubject;any form' to 24 lines: (open only to children in
N.C. schools, grades 3 through 8)



r

General Contest Information

AWards are as follows: First, $15.; Second, $10.-, Third, 35. in each category. First place winners in
the Mc Dill, Lanier and Nixon categories will also receive a cup engraved with the winner's name, to
be retained for one year. The Travis Jordan winder wilt receive a cup to keep. There are three
honorable mention certificdteS for each category besides the cash awards.

The North Carolina Poetry Society, Inc., alsb pu6lishas an annual issue wiled AWARD WINNING
POEMS. It is available Cat $1.00 per copy) from Mrs. Juernita Dawson, Book Chairman, 305A, Pine
Ridge, Whispering Pines, NC 28389.

For more complete information about membership and submittals, sehd a query an d an S.A.S.E.
to: Miss Martha McLeod, Route 1, Box 478, Aberdeen, NC 28315'

Several organizations in various stated around the country sponsor contests which are open
nationwide...Most of these contests are for poetry. The National Federation of State Poetry Societies,
Inc., (NFSPS) functions as a clearing house for many mkt contests. An S.A.S.E. sent to them will
procure for you free inforthation on some 53 different-contests- open to all United States citizens.
For information, write Robert L. Joyce, NFPS Contest Chairman, 20 Lee Terrace, Westerville, Ciao
43081.

Yet another nationally-open poetry contest is sponsored annually by The Authors and Artists
Club of Chattanooga, Tennessee. For inforrnatioh, send an S.A.S.E. to: Mrs. Thom_ as R. Hughes,
2448 Hickory Valley Road, Chattanooga, Tennessee 37421.

Among the several organizations and magazines wtych sponsor poetry contests especially
inviting the works of secondary school students are the following two. They respond promptly to
inquiries. Send an S.A.S.E. to:

Contest Manager,
ENCORE MAGAZINE
1121 Major Avenue, N.W
Albuquerque, NM 87107

and5)--

Margaret L. Holliday, Contest Director
Farmington Writers' Association Poetry Contest
3001 Edgecliff Drive
Fauningtori, NW 87401

WORKSHOPS

vo

Another possibility which. may stimulate your students of creative writing, and which quite
`often helps them toward eventual publication, is attendance at a summer, or evening, writers'
workshOp. Workshops of all types, lengths, costs, and emphases are offered all across the country.
For thosewho cannot afford to go to Breadloaf yet, there are several workshops offered in North
Carolina. Some of these are offered regularly, others only sporadically. Most of them are offered
through colleges, but a few are r* by private individuals. If you are interested in getting specific
information on availability in your area, call or write the Department of Enplish of the %,arioest
college. Or get in touch with the nearest Communitypts Council. Or, you might check wit ur
local newspaper's "hot-line" or "action-line." Ory& might try youftocal library. One of these
organizations'should help. Colleges, libraries and-Arts Councils are eager to serve-better the needs

56



r

I
of their communities, so if there is no course currently being offered,get an influential group of folks
together and let the library's, council's or school's officials know your wishes. And, if such work-
shops still are not available, and do not seem in the offing in your area, perhaps you and some col-
leagues should start yolk coin creative writing workshop. You could thus have fun, make some
money, and cont=tetio better writing skills all at the same time.

Obviously, the ing list of workshops is merely a partial though suggestive one. Surely there
are others, but it is amazing how poorly publicized such activities oftentimes are. You must seek
them out. Among the more well-known and longer-established workshops are these four

1. The Tar Heel Writers' Roundtable, a two-day session run by founds, Bernadette Hoyle anb a t
. staff of invited, professional writers. It is held at the Hilton Inn in Raleigh, NC, usu Ily in mid-

August.
Write: Bernadette Hoyle, Director

Tar Heel Writers' Roundtable
3429 Redbud Lane
Raleigh, NC 27605

2. The Sam Ragan Creative Writing Workshop, a semester-long one-night a-week, evening
course, conducted currently by Linda Grimsley and an alternating staff of professional writers.
Dr. Ragan is often in attendance. It is taught at N.C. State University, both semesters, in the
student union
Write: LiAda Grimsley, Director

Sam Ragan Creative Writing Workshop
3119 Bir-riemwood Road
Raleigh, NC 27604

3. The Appalachian Creative Writing WOrkshop, two-week, all-day, course conducted by poet
and novelist, John Foster West and a professional staff including (usually) Guy Owen. It is
taught at Appalachian State University in Boone, N.C. usually in early August.
Write: Professor John Foster West

Director of Creativi Writing Program
Department of English
Appalachian State University
Boone, NC 28607

Single Poem Contests: .

THE CHARLES A. SHULL:
Prizes $50, $25, $15, book of
poetry. and Certificate of Merit

THE JAMES LARKIN PEARSON:
Prizes'$50, $25, $15, book of
poetry and Certificate ot Merit

THE ARCH ALD RUTLEDGE: ,

Prizes $50 $15, book of
poetry and ificate of Merit

THE VIRGINIA DARE:
Prizes $50, $25, $15, book of
poetry and -Certificate of Merit

Any -traditional 'form except the sonnet. -Limit 24 lines
besides ,title. Must-have rhythm and unity. May have rhyme

but must have meter.

Sree verse or experimental forms of. poetry. Free verse is
difficult and should be preceded by a knowledge of tradi-
tional forms. LiMit 32 lines besides title.

Sonnet. Must be 14 lines of is ic pentameter with,a
definite rhyme scheme. See Shalt rean and Italian
sonnet forms.

Use any form; traditional is better for beginning poets. Line
limit, 244. Age 12/through 17. Put your birthdate on Index
card.

57

. 66

6

4'



- " THE MERLE PRICE: Line limit 24. Any form, but tradition ill forms with rhyme
Prizes $10, $7.50, and $5. and rhythm are recommended. Age 8througli 11. Put birth-
Certificate of Merit , date on index card. e ...

These contests are open to all North Carolina residents, foriper or part-time residents of the state,
employees and students nOw in the state, and natives of North Carolina. Adults may enter one orall
three adult contests but with a different poem for each contest. Contestants age 12 through 17 may
also enter adult contests with different poems for each contest.

The North Carolina Poetry Council, Inc., publishes an annual anthology of these contest prize-
winning poems. It is called Bey Leaves and (at $1.00 per copy) may be ordered from Mrs. E. E.
Woodruff, Box 1456, Statesville, NC 28677.

For complete information about membership and submittals, send a query and an S.A.S.E. to: .

Mrs. Wylie Smith, Contest Chairman, Route 7, Bois 990, Asheville, NC 28803.
Another organization, The North Carolina Poetry Society, Inc.,,sponsors a numtier of contests.

The contests are usually open from Jalkuary to March. Several of the following are of special interest s
to secondary school students:

4. The Tenth Muse Creative Writing Workshops, occasionally-offered courses designed to fill
'specific needs as identified by the community. (For instance, a recent one dealt with wrging
poetry and with improving the reading'aloud of poetry. Courses are taught by an alternating
staff of professional writers from the Winston-Saletn area.

Wrje: Director of Creative Writing Workshops
The T.pnth Muse
Reynolda House
Box 11765
Winston-Salem, NC 27106

Needless to say, getting your students' best writing published will not be easy. Getting published
is always a surreal combination of good work, good timing, and good luck. It will require ingenuity,
dedication, and patience from you and your students, But don't give up, for by starting now to use
the suggestions made here, by gathering tips from other places, and by adding your own thought-
out ideas and approaches, you will have greatly improved your students' chances of experiencing
success as creative writers! That makes the occasional disappointment and consistent hard work,
all worthwhile.

ADDITIONAL SUGGESTED RESOURCES

1. The North Carolina Arts Council will respond to an S.A.S.E. request by providing a complete
list_of literary magazines published in the state. Of course, not all such magazines welcome
material from off their own campuses or from outside of their communities. Write:

Community Consultant
North Carolina Arts Council
Shah Floor
N.C. Museum of Art Building
Raleigh, NC 27601

2. Should you wish seriously-to found your own creative writing workshop or start your own
- magazine, you will,fincl two publications to be indespensible:
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a) CODA: POETS AND WRITERS NEWSLETTER -
Poets and Writers, Inc.
201 W. 54th Street
New York,.New York 10019
[Published4seven times a year, distributed free to purchasers of A Directog of American -
Poets. See

b) A DIRECTORY OF AMERICAN POETS
PUblished by Poets and Writers, Inc.
Distributed by The Publishing Center for Cultural Resources
27 West 53rd Street
New York, New York 10019 ($6.00)

Both these publications are invaluable lists of such information as names, addresses,
resources, and available'grants, etc. In them, writers are categorized according to teaching
skills and preferences. The editors offer straightforward tips on how to get thingsdone well
and eco ictilly. You will get further ideas here, too, of where your students' wors may be
publi what contests they should enter, etc.
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THE CASE FO,R,FKMMAKING IN THE
CLASSROOM

The values and traditions that we have so long
'crumbling. No longer are power, prestige, success a
recent past. In education; for example, the furor over I
the basic skint of reading and writing, the lack of p

- OR. Starting Hennis,
31,1nliersity_ of North Carotins at Hi if

i,Chapel 11111, North .

,..

7

ht aan enlightened iety seem to be
chiavement viewed they were in the

scores showing major deficiencies in
r response to classical literature, the

movement to replace older forms- of grammar, the overexposure fo television,, and the agitation
created by changing moves are inclikations thateornething is wrong. The youth seem to be ignoring
the values that-guided so many of us through Ke years. In seeking a simple panacea for our ills, we
place the biame.on students' deteriorating ,leading and writing skills, t neglect of the great
literature of our past, the viewing &television or motion pictures, or any otter factor seems to
differentiate between the youttiand their elders. It is very important to realize, h ver here is
no single, easy solution to a vIry complei problem.

-The ability to read and writecontinues to be essential in our world and concert efforts should be
made to enable Weary individual tO master such fundamental skills. Bit the skills that have served us
so well in the past may not be sufficient to insure effective communication in the uncertain future.
Whether we like it or not, whether we fight it or net, whether we accoihmodate for it or not, change is'
inevitable. Sometimes it -is subtle, evolving painlessly over the ages; sometimes change is
cataclysmic, destroying ideals and ideas with a single blow. In our rapid move into a more technicid
and complex civilization, the change is not smooth nor easy to analyze. Itwe are to give direction to
the future, though, we must be ablalto identify the changes, examine the possible consequences,
and help shape the toots to deal effectively with it.

(
Processes of Comrinication:;tome Cornplexitles .

. .

One of the areas that is central to intelligent living in a morecomplex society is an understanding
of the processes &Communication. Within a brief span of only five decades we have moved abruptly
from a world dominated for five hundred years by a verbal and print cultuie to one controlled by a

la polymedia culture. This change, as has been the case in the past, is' not octurring without
confusion, frustration and frictiOn. Each time a new language form has evolved, Rifts been greeted
with skepticism and resistance. The oral tradition of the ancient past, for example, gave way
reluctantlysto the manuscript culture of the Middle Ages. The page printed with moveable type was,
in turn, held in contempt by the fnanuscriptcArre. With each change in .language form, life and
-learning were affected. The oral tradition, which centered on person-to-person dialogues, made
personal interaction a necessity. Print culture, however, which enapuraged man to -order his

Am thoughts in Slimly*, sequential manner, permitted learning to become solitary, individual, private.
Extending the linear limits-ol print, the pplyrnedia culture of today includes the visual language,
enabling man to employ rtskiiiiear, nonverbal processes.

Etigiish edUcators and r.pfessional organizations have been reluctant to move rapidly toward a
redefinition of English as a field 'of study. Even though changes in communication processes are,

. becoming apparent, many continue to i:Ad English to be a study of literature and language,
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primarily verbal in form. However, in a 1976 st statement gUidelines for prograns, in teacher
education, the North Carolina Department of Public I nstcuction defined English to bea study of the
process of communication, using both verbal and and nonverbal symbols. At the 1975 convention,
the National Council of Teachers of English
I

RESOLVED that NCTE, through publications and affiliates, 'continue to support
curriculum changes designed to promote sophisticated media awareness at the
elementary, secondary and college levels . . . and continue to encourage teacher
education progrhms which will enable teachers to promote media literacy in students
. . . and to develop insights students need. to evaluate cntiCallire messages
dissenViated by the mass media.

rl%

To suggest that other prodesses of c- ommunication be taught in light of the apparently poor
performances in reading and writing skills could be considered heresy ina time when many see a
return to the "basics" as the simple answer. To suggest that the film which may be a major cause
in the reshaping of our' traditional valuei be studied seriously in the classroom could be
interpreted as a move toward mediocrity. But such statements from both state and national
o s should lend support to the classroom teachers for incorporating the study of several

i eir programs.

Film Study: A Rationale

the moving visual image as expressed on film is one medium that should be emphisiied in the
schools as an essential tool in a study of the process of communication. At least three reasons for

teachtng film in the classrOom seem clear (1) A knowledge of the visual language and its effect gas
thereoeiver is essential for a critical interpretation of messages or information received through
telexidibn or the motion picture; (2) The ability or skill to create a film offers alternative means of
Cornrnuniatition, allowing en individual the choice of Using a specific medium for a specific
audience; and (3) Through the act or process of making a film,an understanding of the composition
procest and its similarity to the composition process in other media may be made apparent. A
disCussioirconceming each of these reasons follows.

The need for an understanding of the visual language. The moving visual it age has been used
predominately in'tge past as an illustration of the pririted page. No concerted effort was made to
expandtr Understand the visual language as a different process of commi;nication. It was used
basically to extend andupplement the printed page, the literary tradition. With the release of such
films as BLOW UP and BONNIE AND CLYDE, however, film began tgemerge as a language with
elements which were distinct from thy conventional verbal language derived from linear print.
These films were not the first to make significant use of elements nf visual language, but they were..
among the first widely distributed films to 'explore visual devices that could not be duplicates on the
printed page. The nonlinearity of BLOW UP and the killing of Bonnie and Clyde were elements

' whidh many moviegoers found strangely disturbing. The rapid juxtaposition 61 striking nonverbal
visual images, thd imaginative use of camera movement and slow, motion; and the unsettling use of
angle shots were only a few of the devices used that began to shatter the conventional responses of
the film viewersAwas apparent-to many that tht film was beginning to communicate in ways that
print or books cannot, just as print cancommunicate in ways that the film cannot. Each medium is.
capable of revealing and communicating a unique aspect of reality. Each allows us to see from_
various perspectives. Together they enable us to comprehend a more complete whole, a greater
truth.

OC
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The commercials which bombard us constantly on the television screen are mak
moving vi4upl image in 'ways which we may not consciously understand Consu
manufacturers are not spending thousands of dollars per second for their commerc
clear indications that the viewers' behaviors are being affected. If the producers of a
are becoming aware of the effects of the moving visual image on our actions and thou
we must, as receivers of this information,. have no less understanding of their. i

g use of the
er product
als without
ertisement

t processes -J'
act on us.

Even though a clearly defined "grammar" of the visual language is not y vailable, there are
identifiable elements of the film which can be isolaled and considered. 0 such element is the
method usied to create the illusion of motion Thereare basically four ways to create motion in thv
film: mopment of the camera, movement of the actors or subjects, movement of the background,
and movement created through editing. Each of these can be used in Isolation or in combination
But each must,be a conscious act on the part of the'filmmaker. He does not, for example, use one
method for a period of time and then indiscriminately use another. Each use of motion is delibgrate
and selected to elicit a specific response from the viewer. The filmmaker may not always get the
expect r desired response from the viewer, but the act of creating the illusion of motion is

nscious on his part. We must, as receivers of the filmed message, begin to learn how this use of
imt5tion affects us as individuals or as groups of individuall.

There are many aspects of the moving visual image that must be investigated For example, do
individuals or groups respond differently to the use of color in film the way motion js created. the
sequence of Images, or the use of angles? Is there such a thing as visual dialect/ Do certain ethnic or
cultural groups view the same image di ntly or the same/ Does the Southerner respond to
speCific elements in film the same as estemerl Do young people respond the same as the
aged/ Can we identify the bias of vi u .presentations? Can we.watch.THE SELLING OF THE
PENTAGON or docum= aries on control or other controversiattoPics and know the intent of
the filmmaker and how the ulations of the images and sounds are affecting our beliefs and
attitudes?

We have all beeri taught that all things we read in print are not necessarily true or valid Yet, when
any item appears in a printed form many intelligent uople have an uneasyleeling that the statement
it probably true because rt has been panted We ha not begun to undeistand critically that which
we ten see in visual form. It is very difficult todiscount what we actually see on the screen Ins very
difficult to deny whaLwe know, to be an actual photograph-BUtthe careful manipulation of images
and sounds can make the reproduced image imply meaning filet does not exist in order for us to
Manipulate better okir own actions instead of being manipulated by the moving visual image, we
must begi to understand tiow the message is created and how we respond to the way the message
is pr nt Y

The n r alternative means of communication. it is generally accepted that there are wide
differences among individuals in the ways that they learn

a
rforrn. Most educators believe that

schools and learning experiences should be designed for these individual
differences. Because of these differences in skills, abilities to learn and attitudes or interests, it is
apparent that there are variations among individuals in their abilit ies to communicate. For many the
medium of print may be the best and most efficient means of communication. For individuals who
may be predominately visual learners, the film or anothermedium may be more effective. At the
present time, hoWever, very little effort is being made in the schools to provide any alternative to the
printed form of communication for individual use.

The schools have not been able to provide such alternative means of communication for obvious
reasons. For many years the most: economical and effkrent way for individuals to communicate with
each other in recorded forribelen through the use of paper and print. Paper and pens, s well as
the process, are rels0/617 inexpensive and readily available. Individuals or the schdidls have

n expected to supply thematerials necessary for writing assignments fh the schools. Because of
ct he expense and lack of knowledge concetniqg the process, other forms of communication hive not
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been seriously considered in the past. But we are not in a period in which it is technologically and
. economically feasible to use the film as a means of communication for individuals or small groups.

There are times when the best way to communicate fore specific purpose is through print. There
may be other times when film may be the best way to communicate to a specific audience. The visual
language can be used to express feelings and impressions in an artistic mode'. Bekuse of the
availability of pro$cfion devices and the ease of their use, the fplm is becoming as portable,
personal, and private as the book.. It is alSo as permanent as print and can be easily stored and
retrieved.

Personnel in sales and industry are increalicly turning to film for presenting messages to their
clients and boards of directors. Governmental agencies are finding that the visual langua of the
film may be the most effective means of presenting information to certain groups of 4.1e.
Scientific studies can be recorded more accurately, in many case* by the use of the T
recording Otthe moving visual image on film, then, can offer an alternative to individuals or grou
as a means of communication for personal as well as utilitarian reasons. Each student in the schools
should be taught the skiilsfor using several media effectively and ihCiuld be led to understand which
medium to use for which audience.

The need to understand the composition process. Many of the processes involved in the creation
of a film are very similar to those mit* creation gf a written composition An understanding of the
act of composing in either medium should have a bearing on the other for a film to be valid as a
means of communication, it must make a statement or attempt to elicit specific responses It is not,
as is the case with most home movies, a collection of random snapshots arranged without
conscious organization Utilizing many of the same basic elements as the conventional verbal
'compoSition, a film or nonverbal composition has an overall structure and organization, including
an introduction, body and conclusion In presenting the content. use is made of such traditional
elements as force of images, clarity, pacing. tone and Others' Students who may have diflicutties +n
organizing a written composition, for example, may be given new insights or understandings of the
basic elements by making a film

Smccf the concept of using film as a visual comQotition is relatriltrty new, many teachers and
administrators may feel uneasy about the criteria used for evatuaton. Because nonverbal activities
are often considered motivational interludes only, film is not always believed to bea significant part
of the academic program sometimes it has been used as extra credit to supplement the more
traditional learning experie , sometimes it has been used by the less academic student aka
substitute assignment for the verbal: But if the film is to become a meaningful tool In the study of tHt
process of Communication: it is essential that the rigor will-eh characterizes the approach to verbal
composAion be applied equally to the nonverbal composition

Even though the case is being made for the study of tOe visual language in the schools to be
so hat distinct from the verbal, many opportunities exist for the teaching of both. In many cases
the him may be adapted from a story that the student has written or read. In the actual production of
a film, students would be encouraged to subwit a storyboard or describe in writing detailed
descriptions of the scenes' or situations to be filmed In working with other* in the filmmaking
process, much verbal exchange would be necessary to clarify ideas and approaches to the Sliming
All aspects of languaging should be involved in any film venture, just as all aspects of-languaging
should be urd in all learning experiences in the English classroom

Many teaolhers and administrators may feel inadequate in designing coursework in filmmaking or
the visual language because of their own lackof formal coursework irrthat particular subject area
`But such feeling should not be a deterent to its introduction into the classroom Because of -the
sensitivity anitprecison of filmmaking equipment and the many excellent texts on the film, minimal
instruction in its actual use is required. Very young children can be taught to use the equipment
easily and quickly Working and learning together, both students and teachers can demonstrate the
value of an action ming environment. , _
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If the sc ools are truly designed to help individuals live more effectitely in the environment,
learning ex riences mist include those tools and understandings that help us live not only in the
present but the future. The skills and knowledge that have helped us shape the present may
not be adequ e to help us cope with the future. Every effort must be made to identify the basic
information and understandings we will need for the future and to develop strategies for teaching
them.
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I. OBJECTIVES

SLI &TAPE
- :

Maty 4ane Dillard
Jackson Courdy Schools

SA., North Carolina 28779

The Jackson County Action Learning Project we would like to present if an endeaver to
develop among teachers, students and community people more positive attitudes towarthe
role they play in environmental problem solving and decision making. It is also our intent to
increase the students' knowledge concerning their environment and to present them with
possible causes of and cures for environmental problems.

The main objectives of the project are these:

!.To reach a better understanding about the environment and develop more pc?sitive attitudes
toward the environment

To provide an atmosphere in which students can interact on a more personal basis
To establish a program of school involvement in wise environmental planning

A To provide meaningful experiences outside the classroom

AMY DESCRIPTION Of PROJE

ft is difficult to summarize the many.attivities used in this project so many good things
have developed that were rxerilanned. ;

Activities begiii with planning a study within a quadrat including coniferous forest, grass-
land, deciduous forest, open field, feeder stream, and lake.

These studies take place at Deer Lake Lodge near the Pisgah National Forest. These out
classroom studies are conducted for two days. Seventh and eighth grade students from all

kson County schools have this activity inc in their *curriculum. Slide tapes are Made of
activities allowing a continuation of study planning after a trip has. been taken Some of

e most valuable outcomes have been as follows:

the development of mapping units:
the study of plants and trees;
the developrneht of an awareness of what is around the student ever day;
and the use of graphs in a practical way;
construction of nature treat:
gelling to know and understand each other;
the study of local governMent
encouragement of research projects;
cieValopment of teaching teams;
irivqlvarnent of non-participating students in studies of the environment;
creation of interests in hobbies such as hiking, Collecting, bird watching, studying stars,
camping, sketching, and debating;
developing of a water unit adapting, local water sites to scientific concepts;
encouragement of creativity and development of new techniques for creativity, parti-
cularly in art, dramatics and writing.



/ . .
Film production and video taping have become a valuable part of this project. All activities

will be video-taped that would be of value for further use in our environmental project. Expelprr
tise in video taping and making slide tapes has been available through National Teacher Co
which has Fairview Elementary as a portal school Students are being taught the techniqu
of television production. Finished produCtS are being housed in the Fairview Media Centel fo
use in the Jackson County schools.

RI. PROCEDURE

A. The Teacher

As a tountywrde group, teachers
Fold a retreat-to Deer Lakivi.ode, going through the same itibv ties students will be

engaged in
Engage in group planningion the county level at intervals .
Do team planning at the local schools
Use teaching units as outlined by the cotnty group and the Environ mental Center at

Oteen -

B. The Students

With freedom and flexibility students choose activities they want to study. to have video-
taped. onto shale because they have special talents in this area

Asa culminatim,activities are produced for viewing by large groups

1V4 EVALUATION

Evaluation is a constant procidure as the vided tapes or slide tapes are being made It
involves viewing, discussion,and remaking. Both teachers and 'students are involved Data is
also Used which is secured from pre and post tests that concern an attitudinal change toward
the environment and pre and post tests of environmental awareness. Pre-post-tests are used
during venous units of study to evaluate the amount of learning taking place.

An important part of our evaluation has come from observing the amount of interest created
by the project

4
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TELEVISION
John F. blantz

Hal/honpliementary.Sctopol
HarMony,18orth Carolina 28634

t. OBJECTMES

To involve all students in an action learning situation
To help students identify the relevance of language arts skills and activities used in real life

. situations . ,

To provide activities so that students will use language arts skills to prpbuce a tangible
product in the form of a video taped program

To teach the value and importance of the individtial to thi total group in aPPIYirt0 sPedific
skills toan action learning project ,

II. TYPE AND DESCRIPTION OF PROJECT

,
The project consists of two aspectS. First, student become aware of certain boalclariguage

arks skills necessary in completing the assignment and the importance of Individual compe-
tencies and the iRterdependerk:e each.person in the class.

The 'students are instructed to prepare and produce a television program of a specific nature
(class discussion).

The students divide into approximately ten task areas indicated on carat as follows:

"Card I Cameraman

You will work as a cameraman on this project. You will work with the set designer and script
writer. Your responsibilities will be to crevelop a set of plans showing the camera angle for each
series of shots, the sequence of these shots, and then develop a master chart showing this
series to-the staff before rehearsal' and taping.

Card II Soundman

You will serve as the Sound TechniCian on this project. You will be responsible for locating
adequate sound equipment for production of the program. Pretesting on all equipment
will be your responsibility. You will also select appropriate lead-in music arxtbeinconsible
for running the sound board durinciall programming and retyearsale.

Card III Video Tape

You will be responsible for running the video recorder. Your responsibilifiwill be to see that
the recorder is connected properly to the cameni and sound equipment thaVhe heads are
clean arid the tape is threadecrand in good repair. In addition you will keep arr arocurate record

, of all footage reoorded for rehearsal and broadcast.

You will work with sound man and cameraman in preparation of programMing.
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Card IV Scenery

You will be PBS for developing the scenery for this project. The program will be a news,
weather, and sports program. Three persons will perform. You will develop and make all ,
necessary scenery or pops for these.persons. You will work with the script writers as well as
the cameraman, directort and commentators.

Card V Script

Yoyr responsibility will be to develop a script for this propel/The program will be local, state
and national news, weather and sports. Your job is to write the scn pt for the fol laying schedule:

Headline Local State Nat'l Weather Sports Wrap-up

15 4-1 Min 4-1 Mm 4-1 Min 4 Mm 3 Min 1 Min
seconds segment seg. seg. feature

You will work with the three commentators, researchers, and directors on writing scnpt
Copies are to go to each commentator, cameraman. and director

Cart,I Announcer

Your job is to be the station announcer an this project.
. develop with the script writers

and the artists and scenery persons appropriate station ca tters as well as large posters
showing program titles and credits. You w41 present at the beginning of ail tapes a 15-20
second spot which will identify the station as well as the particular program and persons to
be on the program. Copies of your script and a cequence chart for all posters or shots will be
prepared for the director and the cameraman

Card VII Artist
*-

You will serve as artist on this project. Your responsibility will be to work with the scenery
designers in developing all special effects, scenery, charts and maps, specTil illekstrationtfor
the various features on the program. You will also work with the announcer and script waters
in developing the appropriate pictures. All work will be approAby the script writers and the
director.

Card VIII A A Commentator -.(News)

You will serve as the news broadcaster on this project. It will be your responsibility to help .

select. the features you will present. Along with the script writers you will work with the set
designers and the artist to develop appropriate illustrations for each feature.

You will become familiar with the features so you can preserithem with a minimum amount of
notes. You will be responsible for developing an outline for the headl ifies to begin the program.

Card VIII B Commentator '(Sports) ,

You will serve as V* sports brbadcaster on this project. It will be your responsibility to help

71
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r
stelect the featyres that you will present, along with the script writers. You will work with the set
designers and the artist to develop ailpropriate illustrations for each feature,

You will become familiar with thefeetures so you can 'present tiiem with a minimum amount of
notes.

Card VIII C
.

Commentator (Weather)

You will serve aethe weather person for this project. it wilt be your responsibility to work with
the researcher and the script writer in developing the weather forecast for the day that the
program is taped, local, state and national. You will work with the scenery crew and the artists'

. in developing appropriate maps and charts. Also, you will need to become familiar with the
forecast soyou can present it without notes. II ch k to see if all information to be posted
is correct before the cLrogram goes on the

Card ix Costume Designer

You will serve costume and make-up person on this project. tour responsibility will be to
research and eltperiment with various clothing to determine what photographs best and
determine what is available. Decide whether any type of uniform costume will be worn or not.
Also, it will be your responsibility to help fit the commentators. You will chec the commenta-
tors for shiny spots (powder) and comb hair. Overall neat appearance. All mendations
must*be feasible and approved bythe director. Your decisions must be made ea in the plan-
ning so costumes can be puf together,

.

Card XI Director
I

You will serve as director on this project. The overall production of the program will be your
responsibility. All camera angles and video sections wilt be approved by you. The set design
will be by your approval. You will work with the script and the, commentators. Your
approve ust go cm all phases before taping. During the taping you will be-in verbal contact
with the r manager and give directions as the program progresses.

Card X Researcher

You will serve as researcher on this project. You will work with the irarioys commentators and
the script writers in all.eloping the features. You will do indepth research and compile a
information on each feature. You will find the best photbgraphs or pictures on each feature
possible. You will check the ,scripts to make certain that all facts are correct. You will-sign all 'I
Scriptal and info before they go to-the director.

Card XII - Floor Managerf
You will serve as floor manager on this project. You will be responsible for developing a set

, . of visual signals with each person on the camera. You will keep the program moving, giving
appropriatques to the cameraman and the commentators. You will be in audio contact with

"he ditector.
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III. PROCEDURE

A. The Teache/--
e

Provides guidance and general directions via cards on Which general guidelines and job
responsibilities are indicated.

Provides adequate materials for research in the classroom
Serves as a reseurce facilitator after assignments are made
Makes every effort to match students with specifit interests and needs with the assign-

ment cards thus making useof special talents
Provides assigninents cards that are specific as to the tasks to be performed, but general

enough in subject areas to permit students to make selections according to individual
interests

B. The Students
41

Are responsible for fulfilling the specific assignments as outlineeon each card

IV. EVALUATION

Group evaluation of the tape and the degree to which the project is acceptable to them
. Individual evaluation by students as to what OM or her task was and the successes or failures

encountered
Teacher observation of total protect outcomes

RADIO BROADCASTING
William Matthews

Elizabeth Elementary School
Charlotte, North Carolina

I. OBJECTIVES

. To .tak the boredom but of language arts class,
To I while dQjng
To b our experiences ,

To of other subjects other than the-ones taught in school tit
,

To e one aware of the music of today and its place in today's society
b T4make people-awere of the skills we are learning ____ - ,I .

- TO keep abreast.of what is happening in today's world ,

II. TYPE AND DESCRIPTION OF PROJECT

This project describes the design and operation of a radio station by and for children in the
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elementary school. WLTO, We Learn Together, is strictly a voluntary activity. It broadcasts on
the frequency 88-90MHz but is localized to school grounds. Programming is designed mainly
for primary Children and consists Of music, news, weather; sports, interviews, special reports,
editorials, contests, dedications, live play-by-play sports events, storytelling, commercials and
announcements. It can be heard five days a week. during the hours 9:00 a.m. to 2:00 p.m.

The Radio Center. operated by a manager who selects material for broad sting. The
material is provided by six teams of students who make up a News Center, a Sports Center, a
Weather Center, Interview Teems, a Radio Drama Team, and Disc Jockeys. The total project
is under the guidance of a-teacher.

Ill. PRQCEDURE

A. The Teacher

Assists the child or the group in any way possible to-ensure success
Provides incentive for students to excel
Facilitates all phases of the project
Serves as instructional leader.
Dreams up new direction and activities and invents ways to make them a reality
Uses the radio station project to develop skills taught in the. classroom
Works on spund systems for recording and transmitting the brdadcast for has identified

someone who can and will)
Meet with the team if needed

News Team 9:004:45
Sports Team 10:00-10:45
Radio Drama Team 12:50-1:34
Interviewers 1:30-2:00 '

The Students

Operate the Radio Center (2 students)
Each radio center is operated by a manager and assistant manager who must be

able to read, write, and revise reports that fail. to make sense. These managers help
those children to get the necessary infdrmation sopie staff they are on can be success-
AA at giving reports. The managerswork to keep the "team together. They select the
-material 10 be presented for broadcast frosmall the material brought in that day.

Operate the News Center (7 students)
News activities are selected from the newspaper, radio, TV or any othersdurce that

would be of interest to the audience. Each student must be sure he can feed the article
himself/herself and retell it using own words. The articles must be current and include
answers to the following. questions: Who? What? When? Where? and Why?

They share their articles with other members of their tearns and decide-which-articles
to broadcast that day on ttie radio.

There is one newscaster Who is responsible for compiling and editing the news
before news time. Each child will read his/her news article, including the schoolJunch
repott or any other school activity.

The commercials are also given by the news team. These advertise the schoOl store,
snatki sold in the school cafeteria and any item a child 'would like to sell.
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Operate the Sports Center (13 students)- , ,

Children write articles on a dey-to-glay basis concerningli 'port that appeals to
them. It might be a research paper on thelr_spoit, outstanding players. of the
Sport, use of sports equipment, or a report ofp particular sporting event.

The Sports Center members then read all the 6ticles and select ones for broad-:,
cast.

The person reading the article should be able to read it with ease and understand
what he/she is reading.

Live play by play action of the school spOrling events is also broadcast by this team.
-The Sports Staff is (juided by a manager and fro assistants .

Operate the Weather Center (4 students)
This team gathers material on and reports daily forecasts for local and state

weather, extended outlooks for North and South Carolina, National Extremes,
climatic data (temperature, sunset and sunrise, moon-rise, precipitation and
humidity.readings), tides at surrounding beaches, and temperature inside and

,oe outside the school.
The Weather team also keeps accurate records of the average temperature

and rainfall on a weekly and monthly basis.

ri Conduct Interviews (17 students)
The interviewing staff gathers information and opinions on controversial issues

from students in the school. These are taped and then aired. Children are able to
call in to the?adio station 'from various pointsinside and outside the building to
ask questions about what they heard while listening to themselves on the radio.
The interviewers aisb keep a visual record of the opinions of the students.

Interviewers also talk to political figures on local and state Irels and present them
to the school at a later date.

Often written tests are distributed to the listening audience.to determine ifhat was,
learned from a particular broadcast.

Some interviews are conducted live from various points in-the building through
the remote broadcasting facility.

Perform Various Dramatic 6ctivities-(9 students)
This team consists of members of other teams who want to participate in reading a,

play, poetry, sonnets, or limericks:Original creative writings are accepted and
read by the author. Minj skits are also performed by these team members.

Act as Disc Jockeys (38 students)
Each disc jockey works a portion of the broadcasting day. He has to read well.,

. pronounce his ds distinctly and clearly and be responsible for playing
records. The timing of the music, commercials, and the starting of programs
is also that student's reponsibility. The broadcast schedule is given below:

9:00 Sign On Time
9:00 Music-Dedications-Articles from the" Mini Page
915 Mother Earth News

Music ?etc.)
920' Interviewers--
933 Music-Dedications-Jokes-Articles frorri the Mini Page
9:50 Storytime

Music (etc.)
1030 Mother Earth News Almanac

Music (etc.)
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I. OBJECTIVES4 % * /4 t . 'I-
%, To demokstrate leder-standing of the four major factors in produiing L35 mm. sound film-

; . strip: planning,-procluction, outlay, and follow-up use , .

To incorpgra".the filmstrip into a meaningful part cif the el*entary school curriculum
. he

, 10:50
11:00

-11:15
1120
11:45

12:20

Special Reports
'Music (etc.)
Interviewers
Music (etc.)
News, Weather, Sports
Music- (etc.)
StOrytime
Music (etc.)

.1

A

1:20 . News, Weather, and Sports followed-by magic
1:40 'Interviewers
1:45 Music (etc.)
2:0c1 Sign Off Tiine
o

Commercials

.1*

ommercials will be heard throughout daily broadcasts.

IV.. EVALUATION

1;0

ti V

Increased student Lmerest,. involvement, andpommitment to learning evaluate-the project.
_.: Increased skill and undergtanding in why sdhiool is important &SO evaluates the project on

another level. . . --b

For more opinions and reports on this, see The Natiohat Enquirer (June 10, 1975); The
Charlotte News (Saturday, June 71975), and the teacherwhq coordinates theftro
Mattliiws

'. I A ...,

SOUND FILMSTRIP .

; B. smith Bolajaolc, 4.
/Pilot Mountain Elimantachithool
Pilot Mountain, North Carolina 2VOili.

AP$ r r

1L_TYPE AMD DISCRIpTION OF PROJECT

. . This Action- ing task involve Volunteer students frorkgradesflVe through eight, who
with the test s hdlp will produce a high-quality 35 mm. sound filmstrip (in this case,
about ountain.State, Park, located within five milts of the schpol). Thy filgistrip',.

4 , will incl attenti to the geography, localflora, local launs,'and other aspects of the parl .
t ke - i t 'a vi' -environment. Other factors will receive atightion, according to, .i

)4.
nts'. wish b. The fristrip will bit produced with a 35 m m: camera f r.d'a tape

. . .,. .
.. t ** .- ..
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recorder. It can be viewed by using any standard school filmstrip prorectbr. Few pieces of
equipment are used, and the cost of production is less than $14.01

.

III. PROCEDrE

A. The Teacher

Introduce task and give technical advice and aireCticins
Participate in the,fftth-R and, editing of material
Assist students in synchronizing the cassette recording
Transport students to and from production site

B. The Students

sParticipate in planning arid designing the project
. According to plan and-design, shoot the film

Edit the film with :' of the teacher
Prephre sound-t .! k on cassetteNoeccorripany the filmstrip
SynChronize p and cassette recording

.

fIr thErproject

with the visual filmstrip

program to_any interested groups, inside and outside of the sc hool

IV. EVALUAT4

.

The project will be evaluated on the basis of the quality of the end product, "Pilot Mountain
State Pei*: A Wilderness Experience." The filmstrip will be used, particularly, in Language
Arts, Science., and Social Studies classes.

*A. 4
4

4.

LANGUAGE MASTER'CARDS
. %
Margaret J. Autrey - Teacher -

Bartle N. Midget - Aide
White Plains Elementary School

While Plains, North Carollni27031

1: OBJECTIVES a

To learn certain elements of the vocabulary ofscience
To practice skills of listening, speaking, reading, writing, and thinking

II. TYPE AND DESCRIPTION OF PROJECT

v.

. Language Master Cards-were made by the leacher and aide, beginning on the second grade
level and continuing on, each grade levellhtwgh the eighth grade. On each card a science
concept was Own in color, showing the.stwlent a sciena-concept for That particular glade

V7
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level. Thgse cards were then taped in order for the stedents to hear a description of (hescierice
concept which they were seeing on the Language Card.

. III. PROCEDURE

The Telpher

.4' Selects materiale%itable to the student's learning ability and interest
Prepares cards and makes tapes containing science concepts,
Shows students how to use the Language Master-Carde

B. The
f

Use prepared materials indivicluellly.ancVor cqpperatively
Place card in Language Master .
Tum on tape . .

.

Vie*, listen, and take notes as necessary
RalCord in own voice what has been heard_bypushingstudent button on Language_MaStet __ .........

1

IV. EVALUATION

Studeptsare taught new words and new science concepts on an individual basis (two can
work at one machine if both students have the same needsj. By working on his/her own level
-of success, the student not only builds new concepts aria-4 vocabulary, but Pie /she builds ,self-
confidence in experienciriO a feeling ofsuccess.

VIDEO TAPE -.

John M. Schroodo?
Edenton-Chowan

Edenton, North CarolittiM2

I. OBJECTIVES'

To produce a Video Tape
-. To utilize -and 49 improve all basic comrhunication skills in producing the Video Tape

IL TYPE AND DESCRIPTION OF PROJECT, 4Ir

s
Television production has pven ,to be valuable ally forimprovinglanguage arts skills. Its

first and most impressive contributiOm is4to.improve learning motivation. The students f

Sa--1
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love with TV and wbrked hard to oduce good quality programs. Suddenly, language arts
skills took on meaning. ZStudents realized it took crative writing to prod exciting programs. It took proper arti-
culation both to be understood as a perform: and to gi clear directions EverAgood hand-
writing became. importaKt. .

The number of reasons for proclucilwrograrrisTSThfiniter ha the video taping to
record guest speakers-fer---liytudents Oho are unable to be pr nt to hear the live

,speakers: Students went out to record programs to bring back for the cla S They have done
tapes on concepts/such as rhythm in the community and even on raisin igs. Older students
madeltapes for teaching younger ones. Stories from reading hooks h e been ditAatized. An
entire special class day was edited to 20 kininutes and shown to parentse,d other classes. Even
dull oral reports have become fun to do.

One good example of a student produced prbgram is the tape produced a sixth grade
class. This class had a real flair for poetry and enjoyed producing many poems TO sharetlheir
poems, the students Older the guidance of their teacher produced a 20 minute tap, of
favorite poems they had written. They had poems and even jump Ripe poems The students
used a format similar to that of the STV Program Zoorrii The program was relly well done.
Students produced the program to share, and shdre they did The class took their program to
the fourth grade, showed it to them, and then sat down one-to-one and helped the fourth
graders write poems. too. This tape easily became a show piece and was shown to the school
board. Rotary Club. Open House. and many other places It ctickly changed the minds of
several 'antics who felt TV was a mere frill

Upon seeing all the benefits from pne TV grogram. one might think that the teacher must
have been well-verged ininaking TV programs Actually, it wa§ the first she had everproduced_
Experience helps. but anyone can produce quajity programs

III. PROCEDURE

41,

A. The Teacher

Get familiar with the Video Tape equipment (READ MANUALS), and ask the Med,ia
4pecialist or teachers who have used the equipment to assist in all necessary ways NI%

Introduce the students to the equipment
a they need todknow what the equipinent can do and what it cannot
b introductory games and activities-can help students get over some of the camera

shyness by giving all a chance to see themselves On TV
-cc. Many activities are listed in Video and Kids published by Gordan and Breach,

'Science Publishers, One Park Avenue, New York, New York 10016
Lead a discussion on the tape of program to be produced and who the target audience

might be
Discuss ,with the children a procedure they an follow to produce the program
Encoufrage-cfraise-a pt-prize

B. Thp ihxhinti

Engage in listening and other activities to get familiar with the equipmint
Plan the type of program they want, the forrnat, and who is to do various jabs

a. The type of pfogram could be the nightly news, a Language Arts concept likv
punctuation, oral6reports, story dranzation, etc. ;

d\. 1
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ormatsit the prOgraril could be like Zoom, evening news, many small pieces
edited together, like Electric Company, etc.

c. Cimeramen, audio, tape deck, director, star, and writer are some of the jobs that
need assigning

- Write the script. Story boarding often speeds ttgi process
Assemble set and props (if necessary)
Practice 4.
Record4
Evaluate
If necesSery, retape and re-evaluate
Show to the target audience

IV. EVALUATION

A

4

Ask the students

we show this program to (the target audience)?
ould 'You like to Make another tape later this year?

How good is the prothiction?
Is each person satisfied with his/her contribution?

SLIDE TAPE
Elizabeth-Roberson

1
Boar Grass School

MONlarnstort, NorthCarohns 28307.
- 4

... alue in our county and to help them see theimportance of their preservation fofluture
rations f '-'--

! I
Ii. TYPE AND IPTION OF PROJECT %

.

S.

To become aware of the rich cultural heritage in Martin County
To develop a sense of pride in Martin Coulity end the community
To become aware of each individual's part in a greet state and nation

the technical
Topealize the irmoortaraVsecording local history for the benefit of other, people
To learn .of photography and recording
To realize the value of ones' elders as a tremendous resource of information
To make a permanent record of important historical events and places for the'ditizerts of

Martin County
help make the citizens of Mactin County aware of the remaining buildings pf historic.al

p

"An. Historical Tour of Martin County" is a slide-tape. production. It consist of 57 slides,

-
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taken by the students, of historical places of interest in Martin County. A taped dialogue_
written by the sttadesta, describes each slide in detail. A typed, bound copy of the dialogue
corresponds with the tape so that anyone unfamiliar with the presentation may use the
program effectively, knowing when to change the slides. Each page of dialogue is documented
to show its authenticity.

PROCEDURE

A. The Teacher

S

Locates historical places of inter*
Contacts some of the people in the county to tie interviewed
Directi photography
Arranges transportation to hiitorical sites
Helps make final decision on slides to be used.
Tapes voices of each student in the class to see which voices project best on tape
Edits ths final work

B. Thr Students

Photograph chosen sites and buildings
. Research filmed sites

Write dialogue describing the filmed sites.
Use a local radio station's facilities to record the dialogue on tape
Provide the background music, which was taped-with the spoken,dialogA
Illustrate the slides, shoving the credits for the prOduction
Earn money to make three copies of the slides and tapes.

(One set was given. to the-Department of Archives and History in Raleigh, North
Carolina. The second set was given to the Martin County Board of Education to be
used in the county schooti. The third set was given to the Economic Development
Commission in,Williamston, to be used by local civic groups as well as to acquaint new
pe6pie coming into the community with the historical Ognfficance of Martin County.)

EVALUATION

Civic groups have viewed the slide-tape with resultiNt,efforts to preserve build s of
historical significance in Martin County. SIOdents are interested in history as fore,
developing a sense of pride and accomptighment as nothing else has done. The project for
the pieservation Of visual history in North Carolina is the annual contest sponsored by the Tifr
Heel Junior Historian Association, a project of the Depfirtment of Archives and History.
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I. OW ECTIVES

FILM
Cerroll,L Pericles

Surry County Schools
Dobson, North Ceram, 27017

To use words other than through Reading
To write words, phrases or sentences
To let words be dependent on photography
To link words to things through photography
To let photography help tell a story
To let pictures be dependent on words

II. TYPE AND DESCRIPTION OF PROJECT

The emphasis of the protect is film making on the visual word as well as Te visual thing.
Either super 8 motion picture film or 2 x 2 slide film may be used.

Plan a story (eitheroriginal or from print) with illustrated key pbints. Examplt: Sully County
Industry-The Textile Mill. Plan alternate pictures and charts on the-key opera ions in the mill,
for elementary students a maximum of 10 to 12 slides. Divide the-planning in half. Onihe
left list the illustrations, picture(s) or chart(s) or both; on the right, a verbal e lanation of the
picture or chart.

+IV

Title .

Picture-Textile Mill

Picture of chart telling the
.cleparlmentio.misitstep .

by step through story by
motion picture film or slides

HI. PROCEDURE,

A. The Teacher

Example ...._.....
What this activity is about .

Couple of sentences Location, parents
working, etc.
plain major steps in manufacturing

_taxtilessocka,..etc_.
Explanation live or from tape, prefe

written out on cards using one car
for each visual or segment to get
good word usage. _--_-

fir -----

.st

,. 1
Explains the activity on the chalkboard or overhead
Assists students in setttig, limits to the activity *4

. ,. -'
,

Plans ahead for, camera (instamatic) or Super 8 lion picture, film, etc.
Sees that the group includes: an otianizer, a spe , a student v4ilocaciuse a carnera,a

student whd can express self in Words
peril it its learning activity A

4 -
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INN

B. The Students

10

%Plan the activity together .

)crept individual responsibilities, although they work together
ollOw the plan as closely as possible

ReVise script, picture or procedure as necessary

IV. EVALUATION

Students lis neAvywords learned
Students disbuss new ideas
Students discuss how improverriets could have been made t
Students itcount value of working together. doing good work, learning new things and new

words ,

I. OBJE S

4

4

r

1
.....

FILM
Collett B. Dilworth

Fayetteville City Schools
Fayetteville, North Carolina 28307

4

To increase the students' desire to communicate well through the medium of the-emema
To increase in the ability to compose perceptiops in meaningful relationships

.
To-develop a mastery_ of technical inforription and skills .

To develop a thorough understanding and appreciation of cinema as a medium.
To create a filim ,

IN.

II. tYPE AND DESCRIPTION OP PROJECT
. , . I

The students in small groups with the teacher codirector will view and develop responses to
nonvertW films (e.g., Occurrence at Owl Creek Bridge, Pigs, Glass, The Deer in the Forest,
etc). They will then master the technical skills necessary for composing through film, plan
a filnvinsmIll groups, shoipt a nonverbal film, edit thj film, and show it to an audience.i

III. PROCEDURE

' A. The Teacher

, .

,

Fundtion as the overall directo r of the film so that this pehod of directed creative activity
takes the place of theoretical introductions and technical p,actices and dry runs

'81 . % IIt
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a

-- \ , ,

* Direct the students irran orderlysequence of decisiops: demand ideas from the studentt
in all stages of planning, shooting, and editing; An consensus which wifi deterr-tifne
the development of the film; set ,up shots and make editing decisions in the ,face of
student uncertainty., ..

Insure, that the basic idea/conflict of the film is sufficiently interesting, clever; and co-
herent to warrant the effort ahead .

Insure that al least these aspects have been considered
-

by group before each scene
is shot: lent cleanliness, foreground/backgroimd, ive/composition/lighting,-
camera and subject movement, lens foeus f-

Demonstrate the effectiveness 01 tight editing by haying students evaluate their
. responses to both non-edited and.edited versions of a sequence.
Mikke provision for all equipment needs and for out-of-class activities

B. The Students

View and discuss nonverbal films
Learn through practice technical information and skills:

1. Exploiting visual conventions 4

a) Perspective____:._ k
. 1) Distance long, medium, close-.

2) Angle high. laO, level or-
3) Cens focal length .telephotot normal, wide angle-

.b) Composition within the frame %

1) Rule of thirds
2) Foregroond
3) Background

c) Lighting
1) Diffuse
2) Directed back, side,.frpnt, high, low

2. Exploitisjg cinematic 'motion /
a) Ca a rkivement

1) Pia
2) Tilt

we.

4) Zooni lens
b) Subject inovement consistent in dtreClidn ,

c) Film movement (editing) sequencing images to make cumulative meaning (net
necessarily narrative)

3. Mastering basic processes .

a) How film -records images and gives appearance of rnotio \
b) Basic camera fundtions ,
c) Basic editing techntques

Work with still cameras to develop mastery at corrfposition and to create thematic and .
narrative sequences of picturits

Master the use Of equipment .
.

. Plan- a nonverbal film,in a small group: establish conflict development, culmination)
resolution; design story board a sequence 4hand-drawn scenes - -

Shoot a film using the story guide
Edit the film, cutting every noa, tial frame
ShoW,the film and elicit audience response

. 64
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IV. EVALUATION

The most legitimate evalusiion of a film is the reaction of a sensitive ataence_ It isespecialy
revealing to gain an audience's reaction to a second viewihg orl'a subsequent day A gobcfilm
will usually elicit greater appreciation on a second iholwng A formal evaluation could be
effected with a five - point scale tprovided for each of the aspects listed above( "Introduction to
technical information and skills") For example, in evaluating the use'of pertpective a rater
might use the scale below'," -

Very
ect Effective effective

. 1 Use of distance
2 Use of angle
3- Use of focal length

0
0 6-*

1
,

1

1

1

2

'2
2

3
3
3

4
4

/y4

There should also be a category of response Which should concern the vieVie4's holiit4c
rponse. the extent to which the film provided delight or insight or thoughtfulness This
Category should be weighted far more than any other

C
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101 SHORT, FILMS: A BASIC FILM LIBRARY

Several other people have macte urItheiriists of many recommended short films Ken Donelsort of
Arizona State University, Tempe;Arizona, volunteers his list of 101 short films of particular value to
Junior high and high schoctl English teachers For each film below he has indicated the title, thee
running time. whether the film is tri color-(c) or black and white (b&w), ttTe rental company, the
rlintal price, an brief summary

.

(1) "Adventures of an '," 10 minutes. c, Contemporary, $15.00 The young ' corntis into the world
aria grows up full of fun and energy. A film about JOy and love and life if it sounds a bit fey, see it.
You'll like It .

(2) "After fhe First," 14 min c. Frahciscan, 51500 A young boy gets 'a Votgun for his twelfth
birthdayand 'goes hunting with his father The'boy learns fhat taking life is not easy or necessarily
pleakant. Not really an anti- hunting film

(3)7`AndiSo Ends," 25 min., c, Pyramid, $20.00 Robert Cushman Murphy narrates details of a 1911
whaling expedition he went on and jack Palance narrates details about bloody .present -day
whaling A great film with many old stills and pieces of film footage

(4) "Arena." 10min .c, Pyramid, $1500 An empty football stadium slowly fills and we watch aS the
football game goes on Lively use'of stills and many camera techniques Not Just for football fans

(5) "Ares Contre Atlas,- 8 min c. Audio Brandon, $10 00. Five black comedy sight gags about the
hor-ror of war .

t6) "Ark". 20 in c, Arthur Barr, $20 00 Set in the near future with a contaminated world, the
protagonist 'tri
PeSsimittic an

(7) "Ttie Audi
hears an unseen,
parable which

(8) "Belle

s vainly to establish an "Ark" of safety for himself and some anitnals and plants,
controversial ,
on:* 10 min.. c. Counterpoint, $13.50 A young actor enters a darkened stage and

erector tell him to act out certain emotions, understanding. love, pity. concern A
ght to lead to discussion.

.

agio, 10 min , c; Pyrarrlid. $15.00 ANorman McLaren film (and that is already proof
orquatity) with two ballet dancers exalting life .

(9) "Basic Film Terms," 15 min . c, Pyramid. $18 00 Almost exactly what the title says. Filril terms
are shown and explainedxand then demonstrated in a short script

.
(10) "The Bass Fiddle:

about a musician
(11) "Becau

bag no ga
pressure

(12) "
'idiosyn
himself as

. (13) "Blaz
satire on w

0 mm., b&w. Contemporary, $20.00 The very fu n ny Chekhov short story
a lady who Jose their clothes and wander around looking for help i

.

, hat's Why." 17 nun_ _d&w, 4.Irri-trnages;$-15-00-.-4affiee-workers-gohtincingenci--
at all, Just a runaway car A comedy of the absurb and a satire on the frustrations and

and goals of modern society _ N.

lake," 19 min . c, Contemporary, $25.00 Blake is a real, not fictional person With very real /
sies He loves t fly and he loves to go where he wishes and to be with someone or by

e decides NN
. .. .

Glory," 10 m n . c, Pyramid, $15 cp Blaze is the all-American cowboy hero and in this
ern films, he foils robbers and saves the heroine from-all sorts of dangers. I

(14)."Bolgr 27 min., c Pyramici.$25 00. Zubin Mehta conducts the Los Angeles Philharmonic in
Ravel's old warhorse, but it's an exciting reading and the film brings both muj1c and musicians to
life .You could hate music (demonstrbting your lous.y_taste) and still like this film, it's that good.

(15) ':18ravermanS ndensedsCream of Beatles:: 15 min., c, Pyramid, $25.00 Alniost a history of
Beatle-influenced m ern culture as Braverman shows us the Beatles in their early days and afte(r
/hey had broken up. ften a Very4otichzg and sometimes very sad Mm.

(16) "A Chewy Tale 10 min., brw, Contemporary $10 00 Another Norman McLaren film about a
young man attempting to sit on a 'chair that resists his every.advance A metaphor that can be read
many ways and shoOld serve well a§ discussion

I 84
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(177The Chicken," 15 min., b&w, Contemporary, $15.00. A Frenchmln buys a bird for a future
Sunday dinner, and his son so loves the bird that he tries to fool the father Into believing that the
chicken is a hen (and therefore an egg layer) and not a rooster. A very loving and very funny film.

(18) "Claude," 3 min ,.c, Pyramid, $10.00. Young Claude is considered stupid by both his father
and his mother and he invents a machine to make them disappear

JR (19) "The Cow." 10 mip., c, Churchill, / A lyrical celebration of the countryside with a young girl
observing and delighting in the sights and sounds of a herd of cows Gorgeous photography and
great for discussing our perception of details.

(20) -The c, Learning Corporation, $10.00 An old man goes td an artsy film and to.
the irritation of other spectators cnticizes the film Good for diScussion of critical standards,
especially subjective criticism Very funny.

(21) 'The Dawn Horse," 18 min c, Stanton, ' A mythical and mystical film about Indians and their
beliefs and practices and religions

(22) "Death of a Peasant," 10 min c, Mass Media, $15 00. During World War II. peasants are
, rounded up for execution, One men breaks away and chooses his own manner of death.,_-

(23) "The Doothe Firm" 11 min , c. Learning Corporation,.$1.5.00 A pompous narratot4paAntly
a sociologist or psychologist, analyzes the dobdling of a 'man from his childhood until his
adulthood Neat satire

(24) The Dove." 15 min , b&w. Pyramid. $20 00 A wildly f nny satire of Be man's films,
) especially THE SEVENTH SEAL and WILD STRAWBERRIES. dd in pigecin Swedish Likely to

offend some students (and probably more teachers '
(25) "The End of e 7 min.,.c, Learning Corpp atton, $15.00 A seagull near death walks on a

beach Atte nearb t usands of seagulls infest agarbage dump It' about death and humanity and
pollution and mu h ore -r-

26) "Expenme is Motion Graphics." 13 min_, c, Pyrarrild, $1 John Whitney, maker of many
4 omputer generatqd films, explains how and why he uses the computer to make his enactment&

works 40
(27) "le of the Beholder, 25 min , b&w, Stuart Reynolds, / An artist has apparently killed-a

model sand a number of people who have known him tell their stories of what they have seen of him
and give.their perceptions of reality An old but still valuable film illustrating the differencest>etween
appearance and reality # -5

428) "The Fat and the Lean" 15 min , b&w, Pyramid, $18.00 An early film by Roman Polanski
about a fat man whd owns/controls a young Man, It's about freedom and the nature of freedom
Provocative and ambiguous'.
._.J.291"iThefatber.Z.28.min....b&w..11ew Line. S35.00..durgess.Meredith is brilliant, la the partof _ths
father/cabbl who has lost his son and can find no one to talk to. From Chekhow's short story
(variously translated as "Lament" or 'Grief").

(30) "Fathomless," 13 min., c, Film Images, $12 50 Colors and shapes float In and out pf the
viewer's consciousness Not really an expeiimental film; but close to it..

(31) "1501" 8 min., c, Contemporary, $15.00 In the midst of a housing crisis, a young man rents a
bathroom sans 'apartment (some architect goofed in drawing up the plans for the apartment
building). The man and hislandlady talk, and that's about all there is to the film except that it'slovelY
andlunny and sardonic.

(32) "Frame by Friona" 13 min., k Pyramid, $18.00. A hOw-to-do-it film aimed at kids on making
animated short films. Very effective and fun to watch.

(33) "Frank Film" 9 min., c,.Pyramid, $15 00. Mink Mouns' autobiographical film spewing images
and sounds at the viewer. An Academy Award winner, deservedly so.

c, Pyramid, $10.00,Three thousand years Of man's art coming a you
furiously. Beautiful film score and a beautiful film in all way§.

(35) "Genesis!' 6 min.. c, Audio Brandon. 00.00. A wohian's hand deposits a coin in a sl and a
II 'machine starts whjch creates a man. His molding and life consurne 0.0.1y a few minutes. A
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mechanistic and cynical film. _

(3§) "Glass," 11 min., ic, Contemporary, $20.00. People and products and prqcesses in a glass
factory. Rarely has any film' paced itself so in accord with the subjpct matter being filmed.
Something Of a classic in short films. .

(37) -"The Hand," 10 min., c, Contemporary, $25.00. An artist who makes simple pots is first
requested and then forced by a dictator to turn his art to making victorious symbols of the
government. First refusing, then, fleeing-, and finally dying, the artist fights back against the
repressive government.

(38) "The Hangman," 12 min., c, Contemporary, $15.00. A reading of Maurice Ogden's didactic
poem about man's unwillingness to help his fellows with macabre shots of the townspeople and the
gallows and the hangman Overdone and preachy but effective with young people:

(39) "Harold and the Purple Crayon," 8 min., c, Weston Woods, $10.00. Harold. akes his purple
crayon and draws his way into adventures Made for young children but delightful and full of puns

(40) "Helps My Snowman's au ming Down," 10 min., c, Contemporary, $10.00. An absurdist tale of
a modem Everyman. He lives in a bathtub on a pierand isconfronted by almost every problem of the
modern'world. Bealraerimg and great

(41) "The House," 32 min., b&w, Contemporary, S30.00. A fractured narrative about a house and
its inhabitants from about 1910 through 1945 or so. I have yet to have students see it who weren't

,initially bothered or confused but who weren't eventually almost totally involved .wit tie film
(42) "John Muir's High Sierra," 27 min , c, PyraMid, $25.00. Something of a blograph7of John

Muir (author and naturalist and almost single-handed the father of the National Park Service) and
. .the mountains of California he loved .

.

(45)-"Joieph Schultz, 13 min , c, Wombat, ? A German soldier, circa World War It, finds fie can kill
in battle, but he cannot kill a group of hostages, ara:i he ibins them and dies. A true epiaodef -
courage

..
.

- ,
(44) "A Jou rney,", i 2 min , c, Wombat, ? A group of people are on a trainbound for somewhere and

one by one they quietly disappear Not a-mystery, but rather a parable about life and.death and
caring and understanding ,

.

(45) "Let the Rain.Settle It," 13 min., c, Franciscan, 515 00, Bwause a car malfunctions, a tether
walks to town leaving his son behind with a black,family Uncomfortable at first with the people and .
the surroundings, the boy learns something about understanding and acceptance. .

(46) "Love Me, Love, Me, Love Me," 8 min , c, Ccmiemporarir; $12 50 A cartoon about SquiOgy .
Bodflovable and inept, and Thermus Fortitude, unloved andoaple. TtAermus..bating nii Conditiorki
takes lessons on how to be loved with hilarious results A delightful moralending that mocks every
silly moral ever written

(47) "The Making of a Live TV Show," 26 min', d, Pyramid, $25.00. Behind th e asa producer
and director prepare for one production number in an Emmy Awards Show. e pace of th&film
becomes more and more hectic, and the film will illustrate wh,t takes place in the planning and
preparation of a TV show _ ', Sr

(48) "The Man Whe Had to Sing," 10 min.; c, Mass Media, $15 00' A cartoon about the life and
death of a man who apparently cannot talk but can only sing an increasingly irritating tong: ft the
songs monotonous, the" point iS well made. .. ,

(49) "Master Kiteman," 12 miry ,c):Arthur Barr, $15.00 Dinesh Bahadur loves kites and kite flying
and believes he can commu cate with others and discover about himself through his kites A
unique personality and a un e life solution,

io .
1(50) "Matrix," 6 rpin., c, Pyr, mid, $10.00, The best of the corn4ter fily-rts)with griCefulisquares

'curving and dancing their way through space. Cerebral more than emotional botgtautlful. *.

(54) "Munro," 9 min , c, Rembrandt, $12,50. it feur-yeargold boy drafted into thearmy has trpuble
getting out becaus o bureaucracy likes to admit its goofs. A Jules FeinerAcademy Award winner

(52) "Nahanni," 8 min , c, Contemporary, $15.00. Albert Faille, age 73, sets out on his eighth trip
up the Canadian N hanni River searching for the gold reputedly thereat the headwaters 'Great film
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about man's need to leave a memorial
(53) "Neighbors," 9 mm., c,- Contemporary, $12.,50. Two neighbors watch a flower bloom On the

dividing line between their properties. Driven to ppssess the flower, they fight and then make war
Norman McCaren's statement about greed and power.

(54) "Night and F.og," 31 min , c and b&w, Contemporary, $30D0 Alain Resnais'statement about
and white footage of Serman concentration camps withman's inhumanity to man Alternating bla

color shots of the modern setting of th camps contrast the quiet today and thp horror of
yesterdays Very strong stuff, but the kind thing we all need occasionally to remind ourselfs of.

(55) "Note from Above," ,2 min c, Mass M la, $10 00 A series of commandments waft their waf,
down to zealous believers below. The next last message reads "Thou'Shalt Kill." No one is
around to read the following message, "Last n. e should be Thou Shalt Not Kill. Sorry, sny.mis-
take." Satire Otzealots and Conformity.

(56) -NovembeFT" 10 min., c"COntemporary, $14 50 Mods piece about the end of the year and the
'end of life Somber and often moving shots.

(57) "N Y , N Y ," 16 min , c, Pyramid, $20.00. FrScisTho pson's visually stunning filKabOut the
essence of New York City through the use of different len s and all sorts of distorted shots

(58) "An Occurrence at Owl Creek Bridge." 27 min , b COntemporary, $20.00 Ambrose
Bierce's short story about the hanging of a Confederate spy is ne ot the two or three mostwgely
used short films I know it's overused and I've seen it abused, bu is a great film with shock impact
everytithe I see it

(59) "Omega," 13 min c. Pyramid, $15 00 A colorful but a gious and sometimes Hollywoodash
story about breaking our bonds (from what I'm not sure) udents usually like this better than the
teachers. .

(60) "One Eyed Men Are Kings," 15 min.. c, Contemporary, $25 00 A Frenchman is mistreated by
his mother and hated by her dog and ignored by everybody-else Dscoveriglhat the world honors
and respects the blind, he dons a pair of dark glasses and isaccepted and even loved by people, and
the tru2. comes out. The best new film I've yen in several years and.a recent Academyykward
winnePincidentally, the, dog is one of the best actors I've seen in a long time

(61) One Friday," 10 min., c, Counterpoint, $14 00 Gunfire and the sounds and silences of war
touch an unnamed' town' for some unexplained reason Although everyone apparently has been.
killed, a two-year-old toddles out to -play and discovers one survivor A little heavy-handed in its
message, but' still powerful

j62)-The Parting," 16 min., c, Wombat, 7 A man has died, and his family and his neighbors in a
small Greek village gather to mourn his death. Quiet and honest and not morbid, the film becomes iiincreasingly effective in establishing a mood

(63) "Pas de Deux," 14 min., b&w, Learning Corporation, $25 00. Norman McLauren's strobo-
scopic study ofrpovement and light and shadow and two ballet dancers Art incredibly lovely film

(6 "People Soup," 13, min., c, Learning Corporation, $15.00. Alan Arkirr's sfrdy of the-
imdginatiens and creations of two young boys who combine all sorts of kitchen ingredients to turn
themselves into animals. Fun and'imaginative.

(65) 11 min., c, Churchill, Pictu res Of pigs an d their mud -holes which forces the viewer to
look at something closely, maybe 4or the first time. Funny and. for many of us, a highly
anthrivornorphic study. .

(66) "Post No Bills," 9 Min., c, Mass Media, $15.00. A hater of billboards is seen tearing downione
of the monstroiloties. A policemen comes by, arrets him, and the destroyer is taken before a fudge
Afterviards, he is lauded by the mob and then viinds up a gUest on a night talkshow, smoking a
cigarette. The final scene i'lows a biillioard with the hero's picture above the slogan, "Smoke the
Rebel's ,Cigarette." Nice attack on thelproblern ot,fighting the establishment without ultimately
joining it.

(67) "The duestion." 10 min., c, Contemporary, $12.5p. In this cartoon, the protagonist suddenly...wok
, finds a large question mark hovering over him. Questioning what the 7 means, he goes to a scientist,

,
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"churchman, Military officer, and pSychiatrist to help him, butno one can-Until a young lady. (and
love) ,apps on the scene. 4-(68) "The easOnWhy," 14 min.,. c, BFA, $10.00. TWO hunters (bfilliantly portrayed by Robert
Ryan and Ell Wallich) talk about their hunting taInten spot a woodchuck in the,distance. One
hunter takes a shot, kills the animal, and then along with the other hunter triesto figure out why they
evert considered killing Nice parallels with war and why man kills anything at any time

(69) "The Red Balloon," 34 min., c, Audio Brandon: $27.50. A, sitsitaieltale (with all kinds of
metaphorical overtones) of a young French bgy who'befriends a lonely red balloon only to watch a
mob of cruekkids destrby Ihe balloon. Onelof the most attractive short films ever made and one
almost everyone likes.

(70) "Replay," 8 min., c, Catemporary, $15.04110 simple (maybe simplistic) film showing the
generation gap and making clear that it is not a newoproblem. The flip pokes gentle fun at the
extremists-or radicals of the young or th6 old.

(71) "Rodeo,", 20 min., c, Contemporary;$25.00 An effective study of rodeo riders anPodeo
:clowns and the indifference of4'ie bulls who represent nature. The long shpts and the glow motion C
(nearly freeze shots) of one lonely rodeo rider pitied against one Brahma bull are magnificent.

(72) "The Running, Jumping and Standing Still Filrn" 11 min., b&w*, Pyramid, $15 00. REiter-Sellers
and many of :the people involved in the old British "Gopn Show" p t On a wacky demonstratiOn of

taw sight gags and English humor 'I love the film, many of my studets hate it a ytu like "Monty
Python," you'll like this 7

(731 ''The Season," 15 min , c, Contemporary; $20 00. A satire on commercialized Chnshrias,
showing a Christmas parade, atelier of Christmas trees, and actors who play Santa Claus There's
no need to write an original satire when people like this are only-too willing to Satirize us by playing
themselves. Often nasty and quite funny.

(74) "The Shepherd," 7 min , c, Macmillian, $10 00 A simple shepherd wa,rmders around the big city
trying to find work Failing, he heaFs a mighty voice from overhead urging him togo into some other
work-, so he answers the call of destiny and becomes a blacksmith NiCe attack on guidance
counse ilkrs and cliches

(75) "Tha Shooting Gallery," 6 min., c, $7.6. A solider fires at targets in a shooting gallery
One after another rs hit and the targets play out their smalf roles. SuddeMy, hel'ireat two dancers
and both play,their normal roles until they break loose of their bondynd float into the air The
soldier shoots them down, flattens them out, and they become targets and nothing else It's about
slavery and freedom and a mechanistic Society.

(76) "Silences," 12 min., c, Contemporary, $1500 Savageportral of what war does to destroy the
best in us Civilians remove tilre clothing 'from dead German soldiers., and two men discover one
solider still lives. Although one of the two Men abandon the soldier, the other takes himback to his
village. The village, still burning from a German, attack, now rePresenti horror to the civilian and he
beats the soldier to death in a paroxysm of despair and frustration.

(77) "The Sixties," 15 min , b&w/c, Pyramid, $1800 A Braverman film with many stills about the
nature of the 1960's, particularly the violence of the tithes,

(78) "Skater Dater," 18 min., c, Pyrainid, $20.00. A skateboard gang ipt boys breaks up when one
boy enters adolescence and love and young girl enters his life

(7.9)."Solo," 15 min., c, Pyramid, $15.00: A hokey incident witli,a small frogs will irntate,sorne
vietweLs, but otherwise this is an 0:citing picture about mountain climbing with some scenes that*,
still bring gasps from first viewers. -

'4 (80) "The Son," 10 min., b&w, Contemporary, $12.50. A tarn', couple wait for the visit of their son
from the city. When he returns, they discover the oufside world has made himiman they can hardly
recognize Stark cartooning.

(81) "StiCky My FingeFs, Fleet My Feet," 23 min , c, Time-Life, $25 00. A Saturday afternoon touch-
football player joins his middle-aged friends in Central Park foranother game. The joy of conquest

. soon ends when a fourgen-year-old boy joins them and proves far and away the best player
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'Comedy at its best, satirical, sad commentary or\ man's. values and aims, effective camera Work, '.
delightful.

(82) "The Stray," 14 min.i c, Franciscan, $15.00. A bus driver takes 12 youngsters to a day at the
San DiegO Zoo, and one young boystrays,away. Thcobus driver searches and when-he finds the lost
youngster, everyone nas-a 'party. This may sound hokey, but if you see it I'll bet you'll like it as much
'as I did. The kids are great.and the bus driver (you'll recognize him4rom TV commercials) is totally
believable and wonderful. ; 1

(83) "Street Musique," 9 min., c, Learning Corporation, $15.00. Ryan Larkin's animations ore a
series of variations on three street musicians. Starting with simple line drawings, Larkin develops
inoreasingly colorful and complex paintings.

.

-

(84) 'The Stringbean," 17 min., b&wic, Contemporary, $17.50. An old and lonely French seam-
stress giants a stririgpean, nurtures it, and then transplants it into a flower-bed in a citypark only
to seeArlaterlippecrup by workmen. A study of old age and loneliness befautifully acted.

'(851"Summertilay," 15 min., c, Counterpoint, $16.00. A typical-summer day at the beach
Joy walk holding hands and a group of boys dive off a pier. One quite young boy is not quite reedy
f e diving and On-lookers watch sympathetically or mock him.-

(86) "Syrinx" and,"Cityscape," 4 min.: b4w, Learriing Corporation,310.0d. two short films (on the
same reel) by Ryan Larkin, the first theaOient Greek myth. Both are series of charcoai drawings
rapidlyand lovingly put together and looking like moving drawings more than stills. r

(87) "Televisionland,4 12 rmin.,, b&w/c Pyramid, $15.00. Clips from early, TV shows until now;
yield airrivosf a history of TV and our changing tastes in programs.

(88) "3rd Ave El," 9min., c, ACI, ? The 3rd Ave El in New York City and we watch one train frdrn
morning until night.

(85) "Time Piece," 8 Min., c Contemporary, $17.50...As-a man lies in a hospital, reflecti/g in a
series of absurdist flashbacks who and what and why he was and hOW he got where he did,Wild and
wonderful. /

(90 Tomorrow Again," 15 min., b&w, Pyramid, $15.00. An elderly lady lives a sterile and lonely..
existence. Coming down from her room pressed to kill in a fur cape and all, she expects attention *
and receives nothing, nothing at all; not even the merest of noticed.

(91) "Toys," 7 min., c, Contemporary, $15.00. &group of child ren.look at a wonderful assortment
of toys. Suddenly, the children stop moving and the toys move, all toys of war. Soldiers fight, planes
dropbombs, napalm hits' a solider and he btims, and others die. A parable of war and cruelty and a
short film classic.

(92) "21-87," 10 min., bkw, Contemporary, $10.00. Arthur Lipsett's view of Mei-and death and
man's.inabiiity or unwillingness to learn his own identity or the identity of other human beings.
Exoelient sound track.

(93r 'Two," c, MacMillan, $15.00. A parody of Italian movies, particularly _the work of
Feilini and Atpnioni. Two' people on a beach play the game of "I am less worthy than you are,4:and
degrade each other,

(94) "Two Men and a Wardrobe," 15 miff., b&w, Contemporary, $25.004.T o men rise from the sea
carrying awardrobliest.1%y move through town, suffer cruelty and perversenesband pain and
scorn, and finally return tdthe sea. Another Roman Polanski 'short film.
//(95) "Very Nice, Very Igice," 7 min., b&w, Contemporary, $10.00. Arthur Lipsett's commentary on

-loneliness and misery and death today done through a series of still pictures and an often ironic
commentary.' s

(98) "The Violinist," 8 rein., c, Learning Corporation, $10.00. Harry loves to play the' viblin, but
ha plays, as one character says, "awful." So. Harry goes to a 'master violinist who urges him to
-suffer% produce beautiful music, and Harrydoes suffer and he plays beautifully, only he's also
rimier Ernest Pintoff satire.

(97) "Thp Violin Lesson," 10 min., c, Contemporary, $15.00. An olcdolin teacherapparently has
a young pupil wh reakehavoc with the violin. Then comes the surprise ending which points up
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the contrast between appearance and reality. . .

. 4 (98) 'The Wall," 4 min., c, Crontemporary, $12.50. A "pclopie-user" sits by an impenetrable wall
waiting for someone to come along to break through the-wall. Sorneone does and the "people-'
user' uses hi . Neat commentary on,a type of human being.. .

(99) 'Why p Cjeates," 25 min., c, Pyramid, $20.00. Maybe the classic of sho rt films aboui
man's drive t ffnd an outlet fbr his creativity. The film makes us ;froud of ourselves and our fellow*,. .human bein

(100) "%V y Day," 91/2 min., c, Film Images, $20.00.,Two small girls get together on a dull summer
day to act o t their wishes. Whimsical and fun6y and an accurate picture of the imaginations of kids

- , - in actign.
G

...
ao (14VrZ ateh the oat," 20 min., c, Weston Woods.$25.00. Zlateh is scheduled for slaughter

since the urrier and his tardily need money and -Hanukkah is nak. The oldest son sets off with
Nil Zlateh to he butcher in Town, a snowstorm'hiti, Zlateh saves the boys lifeand all is well. From the

Isaac Ba.$hevis Singer short story. .

ADDRBSSES Of fILM DISTRIBUTORS

ACI Rims 35 W 45th Street, New York, New York 10036
Arthi* Barr P.O. Box 7-C, 1029 N. Allen Avenue, Pasadena, CA.91104
Audio Brandon =.1619 N. Cherokee, Los Angeles, CA 90Q28
BFA Educati4nal'Media 2211 Michigan Avenue, Santa Monica, CA 90404
Chkirchill Films '622 N. Robertson Blvd., Los Angeles, CA 90069
Contemporary Films 1714 Stockton Street, San Francisco, CA 94133
COunterpoint Films 5823 Santa Monica Blvd., Hollywood, CA 90038
Film Images --, 1034 Lake Street, Oak Park, II 60301
Franciscan COmmunidations Center 1229 S. Santee St., Los Angeles, CA 90015
teaming Corporation offAmerica -.- 711 5th Aventie, New York, NY 10022
Macmillan 34 MacQuesten Parkway South, Mount Vernon, NY 10550
Mass Media Associates 1720 Chouteau Avenue, St. Louis, Missouri 63103-
New Line Cinema 120.Iniversity Place, New'York, NY 10003
Pyramid Box 1048, Santa'Monica, CA 90406
'Rembrandt Filin Library 282 W. 25th Street, New York, NY 10001
SIM Films Weston Woods, Weston, Conn. 06880
Stanton' 7934 Santa Monica Blvd., Los Angeles, CA 90046
Stutirt Reynolds Production 9465 Wilshire Blvd., Beverly Hills, CA 90212'
Time-Life-Films 3435 Wilshire Blvd., Los Angeles, CA 90010
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. THE CASE FOR .EDIOCATIONAL DRAMA:
1, A KEY TO KNOWIN

A

R. Babel Shuman
Dulut University

Box 8598 College Statioh
Dintsam,14orth Carona 27708

4

What is Educational, Dronng?

Perhaps all teachert must define educational -drama to suit their own nireds and teaching
situations. For our purposes here, Dorothrfleathoote's definition of the term will serve: "Anything
which involves persons in active rolttaking situations in which attitudes, not characters, srelhe
chief concern, lived at life-rate (i.e., discovery at this moment, not memory based) and obeying the
natural. laws of the Medium."' Educational drama may result in the production of a play for an
audience, but generally it will not.

Exercises involving movement and -encouraging an awakening of the. students' senses,
pantomime, role playing, improvisation: these are essentialactivities of educational drama. The key
to using educational drama successfully and etteeivety is the active involvement of every
participant in a process which demands creative invention, interpretation, coping with situations as
Ihtsy arise, and bringing to the fore the collective knowledge and.iogenuity of all the participants
including the teacher in order to produce an effective and convincing end result in the form of
somethind dramatic. However, a more important end result is that which has to do with the erherging.
attitudes and insights revealed to the participants as they come to know themselves better and by
the participants as they come to project their_ inherent attitudes and insights to others through the

m of drama. -

What Does Educational Drabs Involve?

On one level, the above quetion can be answered with a single term'risk- taking. At its best,
. .

educational drama willtake its own form and the really confident teacher will not know in advance of
meeting with a class whether the draft will be'set in the past, present, or future, at home or iris
foreigrl country, on a farm or in a factory, in time of peace or in time of war. The teacher experienced
in the' of thi medium will leave the decisions to students, for decision making, or, asHeath'cote
calls it, decisen-taking, "is an important educational experience and one means of ensuring
involvement. Group decision-taking is not easy but there is nothing quite so revealing of eitherthe
needk or resources of any community as making this demand.",

Teachers initially embarking upon activities involving educational dime need to make certain
sett- assessments Wore they can know where they might begin. They need to ask and answer such
question; as, "How much noise can I permit before I risk disturbing other classes in the school?'
"Can I get my class back to order easily and quickly if this becomes necessary?" "Does disorder
(phrolcatchaos) in the claSsroorn unnerve me?" "To what extent can I relinquish my authority over-
the class in term; of discipline and planning?" "Do I require physical distance between myself and
my studenter "Do my students require and expect physical distance between themselves and me?"
"DO I teef able to handle 25-30 student's in an informal situation or can I better handle five or six

groups of five student; each in a context?' "Do I have any stereotyped views about my
Studeits Which I must work to "How far do I my students?"

05 A
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In thIlcri(ing through such questionS, teachers will comet cl know themselves bbtter than they
previausly have. Many of -them will find that although they are warm, open, and devoted to the
principle of StuFlent invOlvement, they cannot function comfortably outside a context in which they
are the ddcisioh-makers and planeftfrs. In essence, these teachers have not yet come to the point of
trusting their students to functiOn responsibly and effectively at the decision-making level and
they may hive good cause for their reservations. nevertheless, it is most important for them to know,
that they havd thesik reservations, else they may ih good conscience embark on an activity which
they cannot see through to a satisfiictory conclusion,-panicking when the noise level or degree,of
mess in 'the room becomes higher than -their ability to tolerate it and calling off the, activity
Somewhere in midstream, p8stsib4y scolding or berating their students in the process, and by so
doing, building-barriers rather than bridges-between themselves and their kids.

As a guiding principle, one should remember that teachers cannot teach well in situations which
make them uncomfOrtable. Their discomfiture will be felt, by their students immediately and
classes m tension Will result. Therefore, goca teachers will know the limits of their own sense of
9ecurfty and will on the 'one hand, remain within these limits Ihile on the other hand work fo extend
them. But the limits can be extended Only after they have been defined

Teachers alsdeeed to develop skill in 'Sensing what will wo best for their you nsters Each class is
different and the dynarnics otanygroup must beassessed if optimal results are to be achieved in the
learning situation

Where to Start l ,-.

If one is dealing with young children, probably between the 8, drama of the sort
which We are discussin here is already a natural form ofexpr communication with them.
'these youngsters ar experts at make-believe and improvisation-the teacher would be wasting
time in using warm-up activities with them, because warm-up activities are designed to help wipe
away inhibitions, and younger.children, when left to therhselves, are remarkably uninhibited The
teacher can plunge directly into types of- improvisation and must guard only against building
inhibitions in the youllgstera

For example, in her film "Dorothy Heathcote Talks to Teachers," Mrs Heathcote deals with the
situation ckhe smallest boy in the class who wants to play the monster. Obviously, this,diminutive
lag would evoke only laughter if he appeared ad the monster, yet his desire is sincere and,'
psychologically, wholly understandable. The pritiblem then becomes, "How can the tiniest boy in
the class play the monster convincingly?" 6fitie teachers would respond to-this questioh,'"He

* can't!" But Heathcpte,.realizing that she cannot depend upon the visual image of a mpnster if the4ad
is to have his wish, asks the child how loudly he can roar. Having' then determined that he can be
convincing In an auditory way, she hides him behind a wall, and fearsome roars quite believably

, frighten the other participants in theCerama. Similarlytn "Three Looms Waiting" there is a sequence
in which He,lithcrote is working with in adolescent who is to play a Britisri captive in a German
Prisoner -of -war camp._She tells him that he must have his background straight, and she begins to
grill him: "Do you have a mother?" "Whatdoes your father do?" 'Where in London?" He respoods,
"Coventry," and Heathcote goes right On with more questions.

When asked in the analysis of this session why she did not tell the youngster that Coventry is not a'
part of,London, she responded, "I don't give a damn where Coventry is!" The irrfportant thing at this
point is that the youngster is being-involired,emotionally_in an experience. Heathcote is not teaching

( a geography lesson here, but 'dither is heping an adplescerft to know what it feels like to be a
prisoner rna foreign land. All too often'teachers lose sight of what it is they are attempting to teach at
a given 'mement-and they branch off into an area which, within the existing learning context, 4
irrelevant. A typical example of this omits in a situation in which a teacher is trying to get disabled
readers, to enjoy reading. If a student in such a situation asks the teacher the meaning of a Word t'hat'
he has entcountered in the reading, the worse thing the teacher can do is send the child to the

1
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dictionary to look the ward up. The child wants to goon with his reading. and this is exactly What the
teacher should be hoping for. If the 'teacher supplies the clefinitiorethe kid can go on leading. If,
*stead, the kid goes to the dictionary, he may'look up the word, come bable, have trouble finding his

. plias; and just stop "reading.
When teachers are' working with older students, it may be necessary for them to use exercises

which will help students to loosen up, &e shed some of their inhibitions. Students Often profit greatly
.by irlitial movement exercise* at this obint. CharlesDuke writes, "In terms of movement, if possibW
students should be "working all the same time in the 'beginning, lessening the chance for
inhibition."' Duke goes on to suggest that ,mirroring exercises are useful at this point: pairs of
students face each other, one being the actor, the other being the mirrored image replicating
jbctionsin reverse: At this level, it is also useful to Pied joetry or to play music andinvite students to
respond physically to what they hear. From this the students might progrbss to more specific and
directed movement activities: you are a seed 4n,the earth, you are beginning to sprout, and now to
grow above the earth, and norto form leaves, and now buds, andndw flowers that come Moll into
full bloom."

Attivities of thit sort will awaken inhibited students tQ the power of mmerrient- as *town of
expression and will rye the way for them to the practice of.pantominv, some of which can be
presented appealingly to the class in the form of charades. However, *pup miming at this Oorrit will
also prove useful. If a group shows inhibitions, its members must firstbecome aware of their own
bodies and must learn to use their bodies expressively without .depensience. upon words for
communication.

Some teachers, insecure at the thought of moving directly into improvisation, will find that
movement exercises and mime will help to build their own confidence in -their ability todealwith
situations which progressively become more student-centered than teacher-centered. If teachers
can make an honest and realistic assefsment of their own limitations in apprbaching educational
drama, they can probably plot out the progression by Which they can t securel9 move toward
improvisation. In making self-assessments, there is no need for %fathers t make value judgments
about themselves; they should merely recognize elements in teaching si ons which make them
feel insecuretand work toward toping intelligently with such elements. In this way, they will

' eventually brobden the range.of what they are able to des! with comfortabl and effectively in the
classroom.

Role Platting

Teachers new to educational 'drama may find that the step between pantbmirne and total
improvisation is too large for them to take easing: SAffh teachers should consider taking an
intermediate-step by engaging their students in role playlig. In such an instance, five Or siketudents
may be assigned specific r and presented with a situabon which they are to act out, each student
keeping as much as possible ency with the assigned role. The class would watchlas'the role
playing situation is enacted. In such an instance, the situation should not run for more than eight or
ten minutes. Itehould be followed by discussion and then by another enactrneQt of the situation by
another group of students. The danger here is that the students who form the audience rnayaroustrA
inhibitions in the students doing the acting. for this reason, I would prefer to work in role playing
situations in which tivery'stygent in- the class is assigned a role and in which the situation is
presented in such a way that it can include 20-30 mole. r

In order te Include this-many people, one sould consider the possibility of,using Orison scenes,
slave siksabern, situations involving people on a train or a bus or an airplane, people in a market,.
people in a factory, people at a meeting, people in an /lir nlid shelter. Dramatic tension can be built
quite quickly within such situations and the ensuing dialogue will begin to flow naturally'and.
smoothly. In such.a situation:The teacher might wish to give each actoran indivId6stcharacte*
("You are 23 years old, married a student of 7, 6 months pregnant") or give some students
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individual characters anckdesignite the rest collectively as "slaves," "fellow workers," "travelers on
the same airplane," etc. leaving them to devise their own characters. Teachers who have worked
with simulation games may use,some of thd techniques of such games as a basis for role-played
improvisations. . .

Student-Generated improvis ations

When used well, improvisation devised and enacted #y stucnIs Can yield the highest rewards of \.
any activity associated with educational drama. At its befit, sucff activity comes fiery', ths students
and the teacher remains in the background:perhaps being invited to be-a character in tke dram&
perhaps not. In such an activity, students are at the center, devising, composing, assigning roles,
deciding hoWto use available space, finding props, andfassuming responsibility for:doing or making
a drama, something quite different from acting out a play or dramatizing a story. -

In such a context, student involveMent becomes so high that the teacher may incieed be left out
aril function only as a gratified spectator. Students will speak Indeed, tiel I Without raising their
,hands, and so must it be. They may swear at each other, thitthis is not the time that the teacher can
step into the activity and give a lesson on not saying "hell" or "damn" in school. The total situation
Must have reality and verisimilitude for the students if it is to Work. If arty authority figure jumps into
the midst of tbe activity arid says something teacherish, the moment may well be destroyed. It is for
this reason that most junior high school, middle school, orseniOr high school teachers-will need to
Work up to improvisation with their stwients, making sure that before theyset the students loose; the
kids haVe come to an awareness of what their social responsibilities are within the school setting.
' And in essence, what is education if nota process of leading students to assuming roles of greater

responsibility? Creative activity in educatioqal drama can lead students ()fall shapes,sizes, abilities,
and persuasions along a step-by-step progression toward this end. Responsibility will grow
gradually in youngsters as they come to havean increasing voice in their own educational planning,
as they come to have a stake in the management of their learning activities..The truly el113ctive
teacher will allow and plan for gradually increasing degrees of freedoM within the structure of the
classroom and the school, reading younsters as far as possible toward the ultimate assuming of
personal responsibility for What happens in classrooms, in their school, and in their lives.

Educational brama and the Basics

At a time, when educators and the public-are much concerned with the teaching of basic skills, I
would call fora return to the real basics, those,thathave to do with human development's'elf-esteem,
and knowledge of one's self. The Sodratic imperative, "Knolk thyself,"may be ignoredas we rush to
find the "new" gramInar that will work with kids, as we computerize criticism into learning activity
packets. But otterkwe lose sight of the diem as we follow our mechanistic courses toward *proving
the cisality of education. At the heart of it all, often lost in the shuffle and ignored by Vie shatters, is
one kid trying to find out where he is, whohe ishow he Mai nto his society, What he can do, how tie
can best driait, and what it takes to grovvp.Educational drama can speak to his most basic needs.

This iS nbt to say that educational drama ignores the other basics. It cin indeed enliven the
teachirig of everything that is basic. Denny T. Wolfe, Jr. has detailed some of the basic academic and
behavorial skills which grew out of a session with Dorothy Heathcote held in North Carolina in 1975.
He includes, "(1) newspaper reading and reporting; (2) values clarification; (3) intaicultucal
exploratiori;14) vocabulary development; (5)-self-dwareness and self-expression; (6) creative and
critical thinking; (7) importance of cooperative effort; (8) self-discipline; (9) perceiving implications
and drawirlg inferences; (10) following directions; (11) decision making; (12) importance of making
commitmentsvind acceptingbresponsibility; (13) developing community concern; (14) importano
of clear and effective skrticulation; (15) iletening; [and] (16) conceptualizing."' One might add 44
these such skills as writing, spelling, punctuation, planning, and organizing, for educatipn§kdrama
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' regularly moves into arts recwiring ing; nbte-taking, analyzing rand outlining. And this writing
is engaged in enthusiastiCally for it ii*ritten.of necessity rather than writing in order to meet the
arbitrary requiLements of an assignment. ..,.

Nothing ismore basic to the spirit of edikation or to the essence of human dignity than self-
realization..As Frank Lloyd Wright built "not to the size of man, but to the size of the spirit of man,"
Sc' must far-sighted educators build to the size of man's spirit. Educational drama is perhaps an

L
important initial step in this buildirfg process.

f 4

FOOTNOTES

Drama'and Education. Subject or System'?" in Nigel Dodd and Winifred Hickson, ea , Drama
and Theatre in Education, London Heinemann, 1971, p. 43

p. 4.8

' "Drama," in R Baird Shuman, ed , creative Approaches to the Teaching of ,En ash. Secondary,
Itasca, t1I 'F E Peacock Pjblishers. 1974. p. 93

4:CriEtati'Ve Dramatics as a Tool for Learning,'/North Carolina Education, 6 (November 1975), p 15
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READERS' THEATRE
Martha PUN Hardy

bnliaraty of North Carolina
Chapel Hid, Noith CaroNna 27514

,- To develop reeding skills
To develop self-confidence . 4 .

. To develop an appreciation of literature and its structure
. To learn more about fellow-human beings and their interrelefonships

-

J.

II. TYPE AND DESCRIPTION OF PROJECT

The project is the preparation and presentation in readers' theatre format of a children's !dory
to be read by elementary school students taarraudience of their peers, Ills not recommended .
that a performance be presented to the general public since this makes for a threatening
situation for young pupils and makes the performance itself of primary importance.

.

III. PROCEDURE

_DaTallier and Students

Read and discuss a story (structure, literary varies, characterization)
Exchange ideas and experiences concerning different types of ileople and their relation-.

ships lo each other .
Role play the various roles in a story, changing parts often
-Create a;drarria.based on the plot and characters of a story ..
Assign parts separate reader for each character, narration by one or two students i
Rehearse (he presentation, paying attention to clarification of literary values, characterize-.
, tion, Ind plot structure .. --,

Improvrrearling and spelking skills during rehearsal .

Present the reading to other students of similar age

IV. EVALUATOZIN-v .1

Following the production, students and 'Ielicher discuss the project, sharing what they
perceive as the rewards and discuessing possibilities of using the %kills learned- for future
Pmlects-
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OBJECTIVES.

CHORAL SPEAKING
. Patsy U. dark.

University of .North Carolina at Asheville
Asheville, North Carolin28804

.

*

To take part individually and collectively in an -oral, dramatic experience
To develop speech skills, such as improved articulation, effective projectioiyof the speaking

..velce, and pitch variety '
. . .

To expirience literature as a reflection,of life rather than sterile words ,

To develop a framework of action which requires no special funds, no special physical
facilities, and still offers a resblt which can be shared, with others

TO develop confidence and accorlipOshmeht th'rokibh overcoming natural inhibitions and
so-called "stage fright" ,

cs,

%-'41 \ .
II. TYPE AND DESCRIPTION OF PROJECT

Students perform a variety of choral speaking activities before a peer group.Literature is
selectrid which is-both dramatic and cpmic, but whichsachievesseriows,speech purposes for
the students. The director selects and interprets the works by a method very similar to a
musical orchestration thus heightening audience enjoyment and appreciation.

.
.

Ill. PROCEDURE

A. The Teacher 7 .

Selebts a program of poetry and prose 'which could be effectively performed in Choral
I Speech. Thefellowing sqectiobs comprise a good sample program, each offering

special benefit to the project. _
.i. . , teeter Piper" (the limerick)I

1 ib "Grass"-Carl Sandburg *
"". "The Panther" .

"The Praying 'Mantis" ! -
"The Abomiitable Snowman" -Ogden Nash

4."There Come S9ft Rains"-Sarah Teesdale
.

I'). "Nancy Hanks"-Rosemary Carr Benet
7, "CooFTombs"-Carl Sandburg i

. "The Touch of the Master's Hind"-Myra Brooks Welch,

6

Ferdinand the Bull -Munro Leaf ;
Sets a date for performance before a peer group before initiatMg the project
Involves the entire Class as Participints
Selects literature whic;h isAramatic and comic, but.which achieves a serous speech

purpose. For example, the nonsense limerick Known as 'teeter Piper offers develop-
ment of skill in tongue and lip agility, breath, control and pace, as well as.presenting
fun for fun's sake. SaralVeasdale'epoern "There Will Coyle Soft Reins" presents the-

'challenge of shaking a puftly descriptive poem come aliVe through vocal variety.
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Directs the ,interPretati n of edch selection. Group voices of a similar quality (light,
dark, thin,full), assig special lines to alternate groups or soloists.always keeping.
in mind the 'effect of thei ole. Here is asixample using Carl Sandburgie ."Grass."

. reniale Viices: Pile.the bodies high at Austerlitz and Waterloq.>'' , '.
. ,,

Dark (Male & Fernale): Shovel them undorand let me work tam the graai I `cover all.,
Male: And pile them high at Gettysburg?, And pile them high et Ypres and Verdun.'
Dark (Maier und&Female): ShoVel them ender and let me werr.
Female: TWo.years, ten years, and passengers.ask the conductor:

,

4 What Mice is this? ,

6

Where are, we now?, ,

Dark (Male): I am the-grais. Let Me work. ,,.
.

. , .

, .

: Includes unifier bodymovementFor exariiple, in theperformanCe of Munro,
*Leafs ATtattiinanii the Bull where the line reads, "he liked to sit jail quietly-and smell the
floWers" Substitute an exaggerated sniffing noise, moving the head upward from left to
right in place Of speaking the woid "smell ,,P .

s' Demonstrates energy, Vitality, and enthUsiasm fdr the project. .
Is willing to demonstrate vocally and physically passages within the selection,
Drills students on soy,part of the-performance needing practice. This type of drill is not

Mill because of.its totality of:involvement: vocal, physical and mental.

".

a. The 13tudent .' ... - ,..,

lrwolve themselves in expreSsing the selected literature ..

Create new and interesting ways to express the ideas and feelings in each selection
practice troublesome passages
Perform for peep-groups.' .

, #

10.,
.

IV. EVALUATION

'The Major evaluation comes from the
-
response: of the audiewcoto the Performance.

., .

However, growth of student confidence and poise inperiormance is noted as an actual skill in
choral spoaking. .- , .. IP.,

, 7.

.PANTOMIME.:
'Lesley Hunt

Nodh Carolina Sabel otthe Arts .
Winston-Salem, Mirth Carolina

t

v

L OBJECTIVES

To heighten awareness
To enrich the imagination
To dektlop sensitivity and selettivity towards flie's qualities
To stbulate the ability to criticize creatively ,

To accept critieism through the use of occupational mime -(in Moth silence and sound)

.0( /(12
illy 4
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II. TYPE AND DESCRIPTION OF PROJECT

... Pantomime scenes from life: A picnic on the, beach
accidentAn . ....

At the. hospital
In the courtroom .

...
Arrival of a spacecraft.4
Receiving an award fr the preisideni

The aboife suggestions cover approximately twelve de periods and lead fr to e
next. The details of each scene must be listed, and the si major questions to be answered are

., Who, What, When, Where, Why, and-fitz Studer velop miming situations baTd upon
.. .. scenes from life.

.

--111. PROCEDURE .--

4 .
k The Teacher

Plans in detail the overall objectives ofeach class, and yet mains flexible, so thatthe
ideas that come from the students can be used and perhaps even change the course of
the project

Shows films on mime e.g., "Mime Over Matter," Ladislav Fialka
Gives each child an object to mime _

Instructs students to start with their eyes closed, mime the object, andlhen do it again
with their eles open ,

Talks about and creatively criticizes thetr work with suggestions from them on how to
improve their precisidn of miming.

Knows the size and weight of handling objects

Discussion, _critiques, and pta
Divides the class time into tions: ( Exercises (2) Creative mime scenes (3)

. Circles thelhairs so teat everyo rly visible
o_ Establishes the exigence of an object(s) through mime as students observe closely (e.g.,

Open an Imaginary-drawer, pull out a spool of ttiead and a needle; thread the needle,
knot thg4hread, and,pass the imaginary needle and thread lo a student.)

B. The Students
r

Accept in turn the imaginary object. and use it . .

Manipulate space with the hands so that the object appears to exist (e.g., With a needle
and/Dr thread a student caj sew a button on a coat, pierce ears, carve a tatoo, pop a

dean teeth, string beads, etc.)

IV. EVALUATION

Evaluation can lake the form of a group discurssion led by the teacher. Questions like the
-following should elicit thoughtful responies from the students: 1) Has this activity given you a
beginning understanding of mime, 2) Have you discovered that everyone can do it? 3) What
are the different ways the object was used? 4) Do you see creative and divergent thinking?

,r . 103
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5) Now many of ydu found that it waa4un to participate and that you feel better about becoming
part Aka group?

PLAYWRITING AND. PRODUCTION

I. OBJECTIVES

ANce-0. Hamm
WIllionsion Junior High School .

IMarnston, Worth Carolina

\
To give students an opportunity to express themselves actively and creatively
To have studentS exper other points of view through dram_a
To allow students to e emotions ..in

1./... To develop skills in:
11111 S. Organizing and working in groups,

Reading orally and speaking, -

Writing dialogue
' To develop an appreciation for drama

II. TYPE AND DESCRIPTION OF PROJECT

/-
Pro ducing a play is usually an outgrowth of some teaming activity in history or lit re.

Therefore, the concern is with acquiring attitudes andkills rather than having a prof
.finished product.

00-

III. PROCEDURE

A. The Teadwir

Presents or elicits a gene-fal idea or theme
Holds a class discOsslon to get specific idpas from students
Helps the students divide into groups or committees
Supervises practice and group work
Evaluates

B. The Students

Select a theme
a Share,ideas in a class discussion
"re "P-t Divide Into committees to complete the necessary work

Write dialogue
Choreograph (if applicable)
Construct scenery -

104
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Supervise lighting and sound
Supervise costuming and make-up
Direct (there may be one student director and/or stage manager)
Hold try-outs (usually with classmates to hetriudge)

Begifietictice with committees working as, necessary
Produce the play

IV. EVALUATION'

Evaluate in light of accomplished objectives rather than a polished end-product.
Plans could be made with a high school photography` class to have the play filmed.

L OBJECTIVES

IMPROVISATION
Joan L. Tete'

Chapel Hill/fitarrboro City
SChapelHill, North Carolkd:: c$11\

To explore improvisation (spontaneous drama) as a dramatic art form
To gain skills in the use of improvisation in order to enhanee one's own self-expression,

creativity, and ability to communicate verbally and non - verbally

II. TYPE AND DESCRIPTION OF PROJECT

"Bus ,Station" offers a format for introducing 'operVended dialogue for any number of
students (perferably those who have already had exposure to

Members of the class Sit in a semi-circle. Several straight-back chairs are arranged near the
o n e the ci le, They will serve as chairs in a waiting room at a bus station.

nts c = a situation in which they assume roles and interact (verbally and non-
Verbally) without a script. Theni is an opportunity for students to "flesh out" their roles, enter
them, believe in them, and more through the 'beginning, middle, and .conclusion as they
acquire a feeling for the nature and essence of drama through improvisation.

Several students assume roles of bus passengers who are strangers to one another. They
have in common only the fact that they are waiting for a Trailways bus wich has been delayed
in a snowstorm. It is late at night, and the station is in a run-down part of town. The passengers
have no choice but to wait together and to pass the time with talk. They may begin to reveal
many things about themselves, since they know-it is "safe" to do so. Once their journeys
continue, they can go their separate ways and interact again.
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111. PROCEDURE ,

1 \--A. TM:Teacher

Introxlucethe activity with disoussi6n Which leads the uriderefand the nature
of improvisation as, aft abting-form without, script, With re Watt? mime, the
addition of dialogUe then-becomes the next step ine log developmental sequence.

HAN students to.:`setitie ne" and flesh out the cha
He or she intrOduces di' 'dl about bus stations, wait rooms, and asks questions

that elicit the responses ed to describe and ,-. ' blish the poorly lit somewhat
grime waiting room as they arrange chairs, decide .the number of passengers And
who they are to be. Example. an old woman, arth c,poor,.alone, traveling south to

- *see her son and his'famity.She has not seen them i' six years. Perhaps she is anxious,.
fearful, eager. +. '. %

Calls for volunteers to assume the roles .- f
Encourages students to negate themselves,step it roles and "believe" in theM

:
I

L

'44.....;

a

'

B. The Studenb: .

Discusajtje nature of bus stations, kinds.and
by bus, select characters and "flesh them o

Sttidents who volunteer to assume roles m
eind behove in there

Play out theinprovisationlrom

IV. EVALUATION .

Evaluation shOuld be handled in the format
who may ask the following questions:

- Did- the characters proiect lity Sri
Did the dialogue seem natural?
Did therbaracters interact grid respond

forward?
:Were the timing and t em Ural an
'Have you begun to develop a more

defies of people who might be traveling

'negate" themselves, step into the roles

rough middle, to conclusion

f group discussion facilitated by the teacher

their nonverbal communication?
_ 4 .

o one another in such a way that the skit moved

appropriate to the set(ng and mood?
fortable feeling about spontaneous dialogue? .

?.
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MUSICAL COMEDY

WRITING Aisp,PRoDucop
r Doh Nance

Alty. Ifigh-School/ Mt. Airy, Florth'Carollna
t

I. OBJECTIVES '
-

7
To make Lite.. of- students' creative talents; inchiciing creative wrttin, singing, acting,

dancing, lyric and musical composition, .and costuming! To gather information needed for the crealipn of a character and to use this information
creatively through improvisation for the writing of a mace' play

To perform the finistted product before local-audiences and in-stptewide drama competition
To achieve the satisfaction of having writtenAd performed an origin/11 prOdUction
To generate enthusiasm for the dramd,progrim and tabuild confidence in improvisational

techniques

II. TOE AND DESCRIPTION OF PROJECT

The project is td write a musical comedy based loosely on reel facts concerning Adolph
Hitler and, musically and choreographically, to use the types of songs and dances, costumes,
and jargon of the 1950's.

III. PROCEDURE'.

A. The Teach";

I

-

.

Capitalizes on thejjoetalgic interest lathe 1940's and 1950's td write a thirty minute
musical play abut Hitler;

-Asks the.students to imagine Hitler in Elvis-type attire and his woman in ponytails
Assigns each student to research some-aspect needed for the production (dress, hair

styles, sayings and language iii ?entre', Hitler's private and public life, musical styles,
popular happenings of the times)

bil:cases all of the research ,
Discusses possibilities :for improvisations . .

.Disqusses num4Ous possibilities of how to write an entertaining, creative, aesthetically
:".. Pleasing laAr . . ..

. ,

t,y

..

t

I

N

I.

B. The Students
7 1 .

, .
Do research on some-aspect fil the production 7 ,

:...
Participate in improvisations based-on the research

.
1

o Cooperatively write the play after much experimenting with imptovisations which-inclUde.
dance and 'music

Present the play to an Nitride group '
---N.....1..- 107 ...
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IV. EVALUATION °

.4

' Nearly, 81,200 was' raised from civic groups and performances to help finance a :trip to
Cincinnati to compete in the Southeastern Theater High School Feetival. Three of the six
awards were won by4he group, including best show. Pride in the program, in the school, and
ih the students was most rewarding.

4-

e

PLAYWRITINc AND PRODUCTIoN

V

Iris W. Wooden
Burgaw Elementary School

Burgaw, North Carolina:28425

I. OBJECTIVES ".

To gain a sense of reality bylkematizing aplay
To relate Haloweeh 'and ribe Witch's 'Chant" to each other
to correlate music, art, and reading
To write creatively (cartoons, commercials, )

To use sequence, dernqnstrate pantomime, ard
024. !It hand

rticipatein 0 activities using materials

To peAkorm ''The Witch's Chant"
f

l TYPE AND DESCRIPTION OF PROJECT

This particular project involves the production of "The Witch's Chant," which is taken from
Macbeth. In addition, student-.writtenioornmercials and songs accompanied the actual play,
somewhat in TV drama style. The play waS adapted to allow far choral reading and pantomime.

,

.

UL PROCEDURE .

A. The Teacher ,
.1

Dismisses eerie and supernatural happening with the students
Relates the resulting ideas to Halloween through appropriate songs and poems
Helps,the students create commercials and son which depict the Hall

'Pint 2
Adaptathe play "The Witch's Chant" to-the use of the students, employing choral read-

ings and pantomime, costuming; and appropriate props
Directs the poientation of the play and the original commercials and poems

. Ili
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B. The Students

Become in4lved in and committed to the work .
Bring in pictures, objects, ideas
Write about the scenes and plan the scene s' developmeNt

. Mime the scenes
sDiscuss the expression of emotions in the scenes

Bring in observations of life to bUild scenes afound

IV. EVALUATION .
_ .

The work should be evaluated for its precision of detail and believability always with
`view of positive improvement.

I

ROLE-PLAYING
Linda, B. Brown

Starry Central High School
Dobson, NoHh Carotins 27017

TO becomelfamiliar withclassic work 'of literature
To visualize the action df the story
To communicate without using wordi
To participate in a cooperative classroom assignment
To develop comprehension of a story ,

All students in the classroom act oat or drama ze a story, "Rapunzelj The teacher serves
as narrator and uses tae entire classroom as the "world" in which theitory occurs. Various
students are selected to play the seven major toles in the story: the man, his wife, the witch,
Rapunzel, the King's son, and Rapuniel's twin children a boy and a girl. Other children form
the "walls" to divide the world into the four major areas of action. The story is acted out more
thekonce ()tabling more studentslo interpret the major roles.

1st Section 2nd Sector; 3rd Section 4th Secticin

MA AND WIFE CHAIR WITCH CHAIR

109
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Ill. 'PROCEDURE .

'

c'.

' The Tescher

briet desiription followed by a demonstration,of 'how one-can communicate
- without the.uee df words. Examples: blowing up a balloon, fanning oneself because of

held; eating-an ice cream cone, being angry about something
. Asitiatikififieltudents to communicate certain actions or erhotions. The teacher might

suggest the' first one and then give the students an opportunity to think and corn-
Municate anis of their own

Tens them thpt seen(' stories often hel.da people to understand them better
Follette thaf they are going to participate in a story called "Rapunzel" which is from a

very important book called Can's Fairy Tales
Assigns parts the first time
Emphasizes that each student must do his part if otherd are going to be able to "see"
..the action of the story

B. The Students/

Take the place that has been assigned in the classroom. The udents who are parts °flit*
"watts" will sit on the floor facing inward toward the area o the action. Theman alp his
wife will be in the first n. A chair will be placed in the rbetweeriithe firs/ and
secondiections, the h .will be in 'the second sectionba chair will be placed in thei
center of the third sect , and the fourth section -(the,desert section) will be vacant
The King's son and the n-children will not be in any of the foui playing areas when
the story begins.

Listen carefully arthe teacher begins reading the story. Through actions, try to get others
to see-what the words are saying.

IV. EIALUATK44
f \ .

I

Go through the story again (using diffe?ent students in the major roles) without having the
.

teacher read the story. Do it entirely by using actions to determine if the students remember
all the major parts of the Story.

Again. using different students in the major roles, act out the story EV ilt one person tell,
.

in his own words, what Is happening in thkfirst area, tcnother student MIT what is happening in
the second area, another tell what is happening in the third area, and another .tell what is
happening in the fourth area. 7 3

Divide into groups and let the,students choose nursery rhymes to act out Let the other
students guess what each group did after the preientation is corAplete-.

110
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ROLEPLAYING
loan L. Teel . 4

Chapel Hill/Cartboso City Schools ;
Chapel Hill, North Carolina ,

I. OBJECTIVES
. . ,

)
To explore role-playing as,a viable method for sharing and Coping with problems common

to the members of'the group
To gain skills in the use of role-playing testiniques in order to improve self-concept and to of

develop more positive attitudes toward luchool, home, and ,peers #
To utilize the role-playing process as a means of problem- solving and finding viable alter-

. native solutions , .14

11. TYPE AND DESCRIPTION OF PROJECT

A. Purpose: To, create a problem situation which stimulates reality and allows studepts
to assume roles and to "try out" problem-solving behaviors.

B. Setiq: ambers of the class sit in a semi-circle. The open end of the circle provides
.

the area for Performing, in addition to any other part of the circle. ,
. ..

C. Description: Parent-child conflict: Household chores. The child has not performed the
household chores for vthiCh he/she is' responsible. (This conflict can be
applied to any age growP of children: six year olds may be responsible for
picking u0 their toys, fourteen year olds for cleaning the kitchen, etc.) Th'e
group arrives at agreement about the nature of chores notdone; they play
out a scene "the way it is at with,child's refusal to cooperate and with
situatiOn ending in argu t or punishment.

HI.. PROCEDURE

A. Thr Teed*,

c

_J

de-

Discussion -7---Through discussion, the teacher establishes necessity for agreement
about household chores, nature of chores students ale *responsible for at home,
attitutgs about them, problems and conflicts that arise when chores are not performed,
reasons wily chores do not get done, reactions of parents.

Setting Up The Role-Playing Teacher helps students imagine the home setting, in-
. structs the, audience to watch and listen attentively and to be prepared to evaluate

tho credibility Of the scene and the outcome. f

soiecoon of Students N The% teacher asks for volunteers to play roles of parents,
,child, perhaps of siblings.



. I
biscus4en After the first role-play, the teacher leads a discussion about the scene

and asks quions which facilitate finding alteinative solutions to the problem, which
leacto trying theme role-playing again.

B. The Students

Discussion Students share their feelintis and attitudes about household chores and
the forms disagreements take all home. .

Role-Playing Several students assume roles, play oittAhe scene uninterrupted until
it reaches its conclusion. (There is no time limit. A scene might last one minute or thirty
minutes.) Students arrive tor credibility. They mustiplieve in their roles while they are
role-playing.

Discussion - Members of the group who have served as the audience analyze the inter-
actions and outcome. Students who have assumed the roles share theii feelings arid
the attitudes they experienced during the role-play. With the teacheras facilitator, they
discuss alternative solutions to -problem and Ty the scene again, probably with
different students assumirig roles. The group may elect to perform one role-play or
many more on the same topic.

. I

i

IV. -EVALUATION

Evaluation should be handled in the format of group discussion facilitated by the teacher
who may ask the following questions: _

1. Wei the role-playing credible?
you find a larger variety of app- 2. Did

Dld the note- playing help yo understand the way parents feel, as well as how (heir
id appropriate alternative solutions to the problem?

children feel?
4. Did you find that when we share our experiences openly and work together toward more

apprepriate solutions through role -playing, we all profit from it?
.

The long-range evaluation can only come when students begin to gemonstraki by their
behavior that they feel better- about thelmselve*, school, and home.

I. OBJECTIVES

4\

Ck1011AL SPEAKING
. Vivian H. Lowe

North Burry High School
Mount Airy, North Carolln,0030

To improve oral reading skills
To improve pronunciation and win) dation'

112 113
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To deVelop skills of cooperating with others
To increase knowledge and understanding of worthwhile literature and of the writers who

produbed that literature
To correlate art and drama ihrbugh choral reading

TYPE AND DESCRIPTION Olt' PROJECT

A choral reading is to be used to stimulate a classroom drama. First, the class will read "The
Highwayman" by Alfred Noyes. A sampling from Read Together 8 might be usecl, or the entire
poem might be read. After the class is satisfied with their choral reading, a situation is set up
where the people of the village collect to discuss .the events of the previous night when Bess
was killed. Childrerrwill be allowed to develop their.drarna!pontaneously. The class might be
divided 'into two or three groups to`createaeparate dramatic interpretations:

In this bicentennial year the choral reading might be a group of poems, folr example
"Columbus" by Joaquin Miller, "Abraham Lincoln Walks at Micinigtit" by Vachel Lindsay, and
tThoinas Jefferson" by Rbsemary and Stephen Vincent Benet. Again, the choral readingswill
continue until the children fpel satisfied with their reading. The pupils will select three
members of the class and dress th as these three men out of American history, This must
be a united class effort. Everybody participates in getting together the costumes. Assignments.
may bike the form of a tall hat for Lincoln, a replica Of the Declaration of Independence and.
a powdered wig for Jefferson, and a spy glass for Columbus. Some 'students have the taskof
making -the bow °tithe ship on which Columbus stood. They could dress the Millen.% that
Columbus fount! in the new world. The students might do the Gettysburg Address iniliBison on
the day they dress Lincoln. There is an endless number of ways to involve all the class, limited
only by the imagination of 4he teacher and/or the student's

.

-A third project suggests itself with the reading of poetry. The choral reading would be
William Wordsworth's "The Daffodils." The students would read thi,spne until they could do it
from memory. Then they would produce a bulletin bgard on which "A host of golden daffodils
. . . fluttering and dancing in the breeze . . . stretch in never-ending line." Each student will

a method which leaves the heads free to dance. Each row will_ cover the bottom odfill
make a given number of daffodils which will be stapled to the bulletin board. This will be l
previous row until a row of grass, at the bottom of the bulletin boa-rd, covers the ends of

, the daffodils.
e

III. PROCEDURE
a

A. The Teacher e

= . Explain the idea and the purpose of "choral reading" (dramatic reading in unison)
Participate in choral reading; therbtet only' the studenti read

`di Lead a discussion to create a dramatition of the material read
:Assist students in making all preparaildris tor the dramatization

Help the drama along when necessary

13. The Student.

listen to understand the idea of choral
Participate in chore( reacting'

dr

4
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Work cooperatively with all class members on dramatization
Fulfill all agreed upon indiVidual and group responsibilities

IV. EVALUATION
,(

to

4.,

This is not the kind of project -which can be tested per se. The evaluation will be in the
pleasure which the children derive from doing the activities. Other teachers and/or other
classes might be asked to judge the learning effectof the project on the stlidentfi.

I
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THE CASE FOR ACTION LEARNING
(OR, NEW PATHS TO THE BASICS

OF ENGLISH)

Joe Miner
Wake Forest University I-

, "' Winstonlahom, North -Carolina

At a time when teachers-are having to answer'to the chant of "Back to the Basics," which rises
from pop journalists, concerned parents groups, school boards, and even insightful eelucstional
leaders, they must have powerful, convincing arguments for setting upon a course which seems

-new, uncertain and even frivolous. Action Learning is such anew path; like Frost's path it diverges,
it is the less trodden way. But unlike Frost's chosen path, it will not be one in which "way leads on to
way"; this nevi path can lead us even More effectively to the basic, fundamental objectives of
English instruction. ) .

Becauie Action Learning embraces the notion of an interaction between physical vitality and
mental development, it excels as a means for attaining fundamental goals of the English
Curriculum. A I glanco'at the list of suggested modes of instruction Simulation; film
Making, Interviewi , Game Making, Class Play Writing, Magazine Production and others clearly
suggests that these ion Learning models carry with intheir structures qualities which make them
necessarily rich in three learning essentials:

1. Motivation and Appeal
L.. 2. Cognitive Growth and Attitude Enrichment

3. Language Skills and Content Winery --
- -A-

Kist of these three essentials is admittedly not content centered, but all of uti must concede to
. the wisdom of the apoch-raphal Mule-Psychologist who knew that before he could impart any of his

great store of knowledge he would have to "get the - critters attention" with his huge sledge
hammer.* Action Learning if an effective route to the basics because it also has a sledge hammer
effect on kids. But its force does not knock their brains out; instead it stirs them up. The learning
modeli contained in these daps have that-positive effect,because they burst the psychological
bubbles that encompass large numbers of students in our classrooms. Until their private worlds are
penetrated by an outside vision, no full learning can take place. Students too often remain
comforitible and unavailable to the challenge of learning by maintaining a view of the classroom as a
battleground, where the teacher's school-world is always at odds with the student's real-world (the
nine to five work world). But in these Action Learning models, when this artificial barrier is
demolished, the bubble is burst and reality comes flooding through. Therefore, students can't shrug
their. shoulders quite so readily.

Another factor which adds credibility and. punch to this process is the new dimension of reward
that is intrinsic to it. Jerome Bruner speaks of three kinds of rewards whith can arise out of any
learning: those which' are intrinsk (the joy and excitement of discovery); those which are

'anyone unable to capture this thinnly veiled allusion need only to ask any oidtimer.
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competence centered (satisfaction in the pure mastery of aoskilror process); those whit; are
extrinsic (the warmth generatedby recognition from the worlerout there). The final kind of reward
has probably been too, much the center of performance in school, although it cannot be denied
and Should not be discarded in our effort to conci3ntrate on.the other two. With Action Learning all
three of these rewards are at work in a new and exciting way, generating ever better performances
from an increasingly wider segment of our Classrooms:

(1) the intrinsic rewards will be there in abundance`as new discoveries about wholly new areas of
interest are encountered;

(2) competence rewards 1.01 also have new life in thqt these special skills and prbficiencies will
reside and register in the "real world";

(3) even the extrinsic reivarcls wiir take on new form, for thegrade willbe complemented by the
applause of an enthusiastiC audience, the word of confidence from a master oraftsman, or a

. gesture of recognition from an impressed reader.
.

Action Learning contributes
,

significantly to student motivation in tw Cher closely related ways.
It appeals to students' interest in mutual learning styles rather than in st competitive ones. It
also appeals to their desire for schooling to occupy a central positicin between more traditional
ler -group, lockstep learning and the newer individualized, isolated style of learning. These
Actcirown Learning ?hodels otter a unique synthesis of the extreme positions. Students are not
ove helmed or bored by the distance between individual capabilities, nor are they left in an
isolated learning state which ignores the central place of the socializMg process in the larger
workings of the school. Through these models, too, a balance of unique and communal contribution
is developed so that students can test themselvei out, but not always at theexpense of their friends.

Having gained the attention of our students, the question then becomes, "How will the co7tent or
even the process of Language Arts help them in their total developm t, and hoW strongly will they
feel about that learning or act u n it in years to come?" Action Learnir ias a clear and convincing

di response to these sometimes ubling, long range questions. One of the essential qualities of '
. learning models contained he ei is their inevitable way of exposing students to styles, values,
attitudes, levels of discourse an. behaviors of other students and of those adults whom they '
encounter in the life of their comm ity. Such encounters are not corrupting nor destructive to their,,
own vtilue structures; rather, they ar- werful agents which serve as catalysts to the decentenng
procestwhich should continue through .: : school years. The very design of these models is such s.

that this opening up of the student to other students and to folk of the communit9 is inevitable It is in
,,--sfri experiencing diversity of language or values thatone takes on a new and vital consciousness which

encourages sorting, evaluating, and affirming. In the same manner, students' role-taking is ever.
expanded so that they are nbtiocked into or left prey to their "given" values, those, of their peers,
those of some sub-culture, or even the less desirable o4s of the culture at large. Only when one is. .

able to starid outside his/her ow ulture and view it in the vast see of cultural diversity can that
culture be most knowingly an stingly affirmed. In this same sense, beirrnmetment or responsibility
is an essential ingredient of th se learning models. As Sifberman said years ago, it is self discipline
that we rust teach and encourage in our...students. When a student tells eigroup that he/the will
develop ;Aft by a certain deadline, a new kind of commitment and responsibility has been
engendered into that student's learning process-Because of this kind of commitment, the process
and the product of the group become very much each individual student's own creation and the
attitudes toward both become very, positive and durable. When the initiation, direction and
completion of the endeavorie re increasingly left in the hands of students, those students prize their
accomplishments all the more and will carry their good feelings about that accomplishment through
their lives. A final corollary to the fostering of responsibility is the growing independence which
'emerges naturally from such experiences. This, Robert Dreeden (OnWhat Is Learned In School)
suggests, is one of the major learning outcomes of the.structures of schooling and is bf course a

/ goal that "experts," teachers and parents can all affirm. s.,
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Like the emptiness of Saint Paul's virtues without Chanty, those 'motivational qualities and
developmental features of Action Learning would be quite hollow if they did not further the basic
goals of language's instruction All niustocontribute to language skills and content mastery. The
claims of Action; Learning here are 'powerful, even more persuasive than those accrued for
'motivation an learning attitude. Before they can be sited, however, the fog must be cleared away
from the abused word, "Basics.y' FOr many it merely means that which we used to do and which
therefore must have been good, right, .divinely sanoticned. When tine looks to the real basics or
fundamentals of language instruction, nowdver, many of thoie practices seen') somewhat removed
from the core curriculum of language arts. James Moffett has-used both ':back" and "basic" in ways

. that are upsetting to many. He has called us back to the Greek academics where the-basics were
whatever comprised a wholeness of life: soldiering and philsoiltiy, music and geometry. Neithertralf,
could stand alone; both had 'to reside together. Earfier, Moffett (Teaching the Universe of

.
giscourse) said more particularly, "rendering experience into words is the real business of 'school,
not linguistic analysis, or literary,epatysis, or rhetorical analysis, Which are proper subjects only for
college: It takes all of 13 Years tovet bff*to a good start the lifelong learning of how to produce and
receive language well What a student needs most of all is to perceive how he is using language and

. how he might use it !' This definition maybe too basic for some of us, but all of us I think can agree
that what Moffett centers on is fundamental to what we should be about in the English classroom.

Even if waaccept only a qualified sense of Moffett's definition, the utility of Action Learning in the
mastery of a bask and practical use of our.' language becomes apparent. By their 'nature such
:node's affect the reality quotient of a learning situation. Ahd in a "real -life" context,the power leVel
of thelanguagl employed becomes sharpened and refined. When students' take on what they
consider a serious role or are engaged in weighty activity, their language, their totak style, is
heightened, A letter tb, the editor has a pUblicity that begs a student's best in a way Witt all too often
the assned paper.does not. A TV commercial script may nse to rhetorical heights never before
attainedin a comparison and contrast theme In addition to this power surge that necessarily flows
out of these Action Learning models, the refated'skill of-estimating an audience ancrknowing how
best to communicate with it is dramatically perceived and nurtured as well. Rather than pleasing or
trying to please one person who may-seem whimsical, arbitrary, and a bit ethereal, the 4tudents are
forced to underItand the real properties of communication, that levels of discourse shift, that
strategies very, and that there is.always a receiver as well as a sender of messages

Whey Newsweek tells us why Johnny can't write, we know,that a good part of the answer lies in
four integral aspects of the-composing process sorting out Standard language usage, organizing
material, developing coherence and complexity of thought, and refining and finishing. Each of
these Can be more potently and more effectively4aught within these Action Learning structures than
in more formalistic classroom Setting. The first writing competency.is one that is q uite controversial,
emotions run high on bothsides of the.standard language debate. Even if we accept the argument
against Strict usage horms Labov'antlzther linguists' wisdom that usage patterns are
different, not qualitatively better or worse-than others), we still are stuck with the truth already
suggested about communication, that. there are receivers out there that matter Since this isthe
case. standard American English (SAE) usage is a writing tool that adds credibility and accessibility
to one's cdfnmtinicatiOn. As Jesse Jackson has said 'metaphorically, yet so clearly,-to his people in
calling for.excellence and self respect "What doel it rnetter if the door to opportunity is open to you
iflpu are too drunk to stagger through." To be able to handle SAE or MONEY language-does not
mean to reject the language of home:Action Learning has pertinence to this discuision ihthat most
inguists agree that by school age the language of the peer group gains a dominant place in
language acquisition. Accordingly, when SAE speakers and non-SAE speakers are bound together
in cooperative ventures and when th$ non-SAE speaker is benerallyimmersed in the SAE world, tt)e
hope for usage shifts, of SAE acquisition, should 6e great.1
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Action Learning's salutary effect on organizing ability, which is a key' to writing effectiveness,
seems self-evident. In producing a. videotape, developing a photo narrative, staging a dramatic
production, df even preparing for an interview, a central activity must be the arrangement and
organization of parts or episodes. Sequencing, categorizing, editing, all become necessary ski Ils if
the pro9uctions achieve their potential. And when the work is done communally, a kind Of shared
learning takes place which can only be labeled cheating in most classrooms. And since the activity
is "for-real," group and individual pride will insure that the film editor will learn the skill and do the
job himself rather than letting it all fall into the hands of one overachiever. Cooperative ventures,
when properly structured and guided, have the qUality of turning parasiteg intb spirited co-
workers.

The third writing essential, developing coherence and complexity of thought,. is also effectively'
taught by these Action Learning models. What bothers us most about much of the work that is gi(zen
us for evaluation is the lack of coherence or integrity it evidences and the banal shallowness of mind
it reflects. Each of these insufficiencies can-be brought to a new level of completeness through the
processes of Action Learning. The reality quotient alone makes for a care that Robert Pirsig (Zen
and the Art of Motordycle Maintenance) oasis Quality, which seldom rises out of pure classroom
assignments. When a student whose paper was used -publicly to debate the merits of ayotion
disclaimed his sweeping. generalizations and faulty thinking on the grounds that he was merely
fulfilling the assignment, he was unwittingly witnessing to the lack of seriousness with which class
assignments are often regarded. Students who have to confront real-world adults in interviews and
other tasks cannot so.easily maintain their glib thinking or their stereotyped visions as those who
never face such tests. The subject matter at hand is likely to get much closer scrutiny if it is alive in
the community, rather than contained in books or note cards. Such careful observation can be spF

easily induced in these explorations and has decided spin-off in more ciassicalitraditional class-
-room assignments. And students' more serious reflections can be further deepened when such
Observations are compared in preparation for a synthesis into a collective response One can even
suggest that a set of superficial individual observations can be transformed into a collective wisdom
and depth greater than the sum of the parts.

What can be said of the pre-writing and depth -giving aspects of composition can all the more
easily be *id of the final editing or refining stage of writing. Here again communal pride and
wisdom become great teachers as well as great sources of motivation. What comes very naturally for
one student a-sense of the 19gic of punctuation can be passed along to one who spells less
"creatively" but hal slight insight into punCtuation logic. Finishing work can thereby be given a new
and greater status women it is seen as a vital tool of the total communication process capable of
enhancing or undermining the rhetoric in a decisive way

Writing is of course, not the single or primary beneficiary of the Action Learning piroceis, it is,
thopgh, the most sophisticated or formal of the four modes of language production. What students
learn in these kinds of actiVities is all too evident in considering the other three modes. What has to
be explained as a, positive contribution toward the composition process should be immediately\
perceiveas profitable in the areas pf speaking, listening and reading. As for the latter, particularly,
almost- all present research speaks of the necessity of personal contact an' d experiential
involvement to enhance reading ability. This is true whether we are addressing the problem of basic
reading difficulties though a language experience approach or the teaching of critical reading
skills Through all manner of "de-schoejed" material.

We must be reminded too that Action Learning should not be, nor is it intended to be, experience
bound. All of these exciting; vigorotis expeciencet los.rnuch of their potential if moments of action
are not followed by. mornents of refection and understanding. When the circular sequence of
pioparatioo, experience, reflectiOn, and generation is maintained, language production is
generated at a new level of effectiveness.
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So that it will not be mistaken as a divergence f4r1 the bisics and as a less vigorous approach to
. language.learning, let the word go out that Action Learning is, in fact, fundamental, is rigorous, and

an hold bright promise for the flourishing of Language 4rtsin our schools. '
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PUPPET-MAKING
Doris G. Michael

Copeland Elementary
Elkln, North

1. OBJECTIVES

To create a three- dimensional display to accompany story-and, photograph
To teach graphically the meaning of statue a touch-relation learning

11. TYPE AND DESCRIPTION OF PROJECT

This project is the making of a bottle puppet for classroom display that uses some elements
of paprimache. Materials.are all throw-aways from syrup bottles to strip drape. (This parti-
cular project is on the Bicentennial thEppe, but could be modified to make Blaokbeard, Flora
McDonald, Davy Crockett, etc.).

III. PROCEDURE

A. The Teacher

Reads about the Statue of Liberty. "Everybody likes Birthday Presents" is a good opening
Looks at a picture of the'Statue.of liberty to determine the proportions used in making the

statue
'11*4 Discusses with the students various materials that could Wilk to make the statue (a

bottle makes a good basic Vructure)
Helps students gather matesjd4
Provides time for prof-act production and display

B. The Shidents

Study pictures of Statue of Liberty
ine appropriate proportions for the statue perhaps make an outline sketch

Sect and gather materials bottle, papier 'mache, large drinking straw, rolled news-
1\` - paper, copper spray paint, background box, material for making robe, hair,

. Cover bottle with paper .

Make rolled newspaper, arms
Use large drinking straw for neck. Slip arms over neck.
Build head of crushed papei. Cover, with glued strips.
Make headdress
Drape sculpture .

Spray with copper paint
Make background perhaps a box lined. with black
Sew robe and fix hair on paper

t

Put display together
Write up project. Display
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IV: EVALUATION

Individual pride and a sense of accomplishment make this a worthwhile pr It aim
personalizes the leaming,,Makina_the Statue of Liberty "The Most Beautiful G' the World!"

N. I.
A

1

I. OBJECTIVES

A. Affective

To make a three-dimensional object
To mold papier-rnach6 into one's concept of an animal

! To work with colors and to observe their effectiveness
To work in cooperation with others '

To appreciate one's own creative abilities as well as the abilities of others
To communicate inner feelings and thoughts through this activity

PAFIER-MACH
/Cathy AloOre

Mary Stewart School
Dunn, Ptorth Carole

B. CognItive

a TO wri4 stories about animals
'To do research about animals

-; IL. TYPE AND DESCRIPTION OF PROJECT

Intermediate grade children possess a great deal of energy and imagination. Both of these
traits-can bil'a.directed toward the art of sculpture a5d, provide children with an enjoyable
learnirtaAituation. The children will study various affirnalS before creating a paPier-rnact.f.;

model of ne and whting stories about animals which are then presented oraliito the class. ,

III. PROCEDURE 't.

A. *ocher

. Organize the materials (wire, newspapers, wheat paste, masking tape, paint)
Provide adequate working space amid a pleasant atmosphere
Give guidance on working with papier-mach& stories, and oral presentations
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B. TheAlludenb ,

Bring materials for the project
Create a papier-mache animal
Write stories about real or imagined animals
Give an oral presentation after completing the animal

IV. EVALUATION

Evaluation of the actual art product, in this case the papier-mache animal, requires the
- teacher's judgment and the kirxierstanding.of ash child. This is especially important since the

objectives which are to be met are in the affective ddnain. Only the teacher through her
observations and insight can determine how effective each individual was with the designated
objeCtives and-how well he or she communicated ideas and feelings.

Evaluating the stories is easier. The child's inner thoughts become more obvious through the
stories with the animal as the main character. This seemed especially true in my class. Animals
were depicted as heroes, monsters, friends, and enemies. Most of the papier-mache ani
in the class took on their characteristics through facial e ns. Atthough theifie
:ex do .not give absolute information about a child s se - concept, they can provide
insight in 0 his or her inner feelings.

The evaluation of cognitive objectives is based on the stories and presentation of, the product
to the class. During the oral presentation, the child gives facts concerning the animal and tells
the stories he or she, has written.

3

I. OBJECTIVES

t

FOOD PREPARATION
Gerry A. Smith

Westfield Elementary Schonl

Westfield, Illaclh Carolina 27053

ti

. Tot be-Sble to select a diet of wholesome nutritious foods fromithe Basic Four Food-GTOupir
,

To be able to select and use menus and recipes in order to develop a creative, nutritious meek
To be able to cook safely ' ./'

. To be able to follow a recipe through to a finished product
To be able to create a usable 'dictionary of foods

II. TYPE, AND DeschilmotaoF PROJECT

This particular project uses several language arts skills, among which are writing a dic-
tionary, reading recipes, talking and listening to others, and viewing teacher demonstrations.
The final written product, the dictionary of foods, comes after each child has used recipes to
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create a food product and has shared the creation with classmates In addition, safety pre-
cautions are dealt with through demonstrations. Each dictionary will contain pictures of
various foods and items about cooking safety as wp11 as de,finitions of various food and food
related items. Field trips to bakeries and restaurants are an adjunct to the creation of the dic-
tionary of food terms. .'

op. PROCEDURE

A. The Teacher -
tr.

tr-

Introduce the basic food groups dairy, meat, vegetables and fruit, breads and cereals
Take a field trip to the school cafeteria
Prepare-individually paced modules for use in teaching about the basic food,groups,

cooking safety, recipes, and the procedure for developing a dictionary
Demonstrate cooking procedures

_Lpisplay completed dictionaries

B. The Students

Cthiplete the four learning modules
Prepare food oriented bulletin boards
Select a recipe and prepare the food item

IV. EVALUATION

Teacher and Studsrds:
The children gain an understanding of proper diet and putrition. They will work through

the processes needed in preparirtg the dictionary of hiod items and towns culminating in an
appropdately finished product.

The children could work together under the guidance and supervision of their teacher to.
ultimately prepare and cook a balanced meal. They should enjoy eating and sharing their
foods.

The teacher might wish to permit the children to prepare a meal-and invite guests to eat it
with them.

Oudot*:
Check yourself. .Look at what you have prepared yourself as critically and impersonally

as you can. Judge what Is most desirable and why, and what is least desirable and why. Discuss
yout creations with others. Share/our food. Remember, 'The proof of the pudding is in the
eating.'

4
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COLLAGE
Yvonne G. Jessup

. ' Plains School
Whits North Carolina 27031

1. OBJECTIVES

To assist students in comprehending what they read and to express this compre)lension in
their own language

To teach students how they may express themselves in the form of art
To acquaint the students with various authors and their works
To motivate students taAjmorporate various objectrinto a single art piece

iTo instill in students a feeling of pride in their accomplishments

IL TYPE AND OESCRIPTLON OF PROJECT

College Production is an indiiidual activity in which, first, a student may select or be as-,
signed a quotation, poem, slogan, etc. from an author. After carefully reading the selection, the
students explain what the author is saying by expreisirlg the thoughts in their own language.
Afterwards eachetudent is given a largeposter board on which he or she writes the original.
quote followed by his/her interpretatiqn. Each student then selects objects and/or symbols
that relate the ideas projected. After mounting, students and teacher display the collages in
an attractive and colorful manner.

111. PROCEDURE

A. The Teacher

Assigns or accepts the students' choices of selections from a particular-author permitting
time for reading and discussion

Assists the student in comprehending
Distributes needed materials for collage construction
Remains in the background to permit each studerItto develop his or her poster as he or

she wishes
Assists students in displaying their work

t Decides the nt of time to be spent on-the project
w Evaluates theneaa of outcomes

B. The Student

.Reads to understand his/her assigned or selected piece
Writes the selection at the top of the poster sheet followed by the authors name and

hil/her own paraphrase or interpretation
Looks for different objects and symbols from newspapers, magazines, etc. to depict the

ideas the selection expresses
;Explains his or her work to the class upon completion
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Talks freely about other ideas and alternatives that Might have been used .

evaluates his of her work as well as other classmates" work

IV.. EVALUATION

Teacher judgment and answers to the following question. Did the student understand what
the author was trying to convey to others? If the students can translate the idea(s), theylave
made.a major step forward in their ability to interpret what is read.

The final step in evaluating is noting the student.? ability to incorporate different objects/
.symbols into a single idea to make a complete project. .

COOKING
Genova J. Bowe

Her fiord County Schools
Winton; North Carolina 27910

1. OBJECTIVES

To provide an opportunity for language development
To provide an opportunity to work cooperatively with others to achieve a task
To provide an opportunity to learn about foods and theic,origins
To provide an opportunity-for children to learn spout nutrition
To provide mathematical experiences suctr as estimating, counting, weighing, timing and

volume
To provide an opportunity for laedership.roles
To provide opportunities for children to read by the "vperience approach"
To provide concrete experiences in helping children to ynderstand some changes that take

place when food is cooked
To allow children to manipulate materials and objects, thus' stimulating abstract relisoning
To enable Ctirdren to on and organize
To teach the imports o1 accurate and orderly procedure
To develop the ability to follow direCtions

H. TYPE AND DESCRIPTIONjOF PROJECT

Classroom Recipe Book for Doty Childhood Education

. Recipe charts can be made fOr any or all cooking activities in the classroom. Symbols and/or
. illustrations Can be used to Indicate the ingredients used by mounting the illustrations on

charts of tag or railroad board.'After each oking experience, the charts can be laminated and
put together In booklet form, thus makin§ one large recipe book for classroom use.

4
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III. PROCEDURE
e

-4-
A. The Teacher

Creates interest in cooking by panning and making a field.trip with students to a super-

4. *-

- market -.
Assists students in developinb experience charts about their trip

'. Motivates students to-want to cook or prepare some of the foods
Writes recipes in manuscript using pictures and symbols .

Talks with children about symbols and other pictures,that could be used
Assists students with their choices cid recipes : .
Aids students in .mounfi symbols

9-Encourages students to lk about what they are doing
,

re y
Uses a hole puncher to put ree holes down the long side of a sheet of 22 x 28 tagboard, .

the 1st hole at the 7 inch mark, the 2nd hole at the 14 inch mark, and the 3rd hole at the
21 inch mark

-Writes the recipe tht1 class has chosen Wiry on the sheet of tagboard
Adds pictures, symbols, and draivings-to help children see what ingredients are to be

used. Words from actual package covers make very realistic recipe symbols. Example:
adding the word DOMINO from a sugar, bag or the word/CARO from thesyrup bottle
helps younger children who cannot read to know that the recipe calls for sugar or syrup

.. - Laminates sheets after all pictures, symbols, and drawings have been added to the
written recipe

Places a sturdy metal ring that opens and closerilneach hole
Follows this same procedure-for each recipe sheet when adding future sheets using

the original rings -`
Uses another two stvets of 22 x 28 tagboard for the cover. Puts the words CLASS RECIPE

BOOK (or some other title) on the cover. -/
Removes the rings and makes a bound book cover for the set of recipes-when enough s

sheets are finished .

B. The Students

Bring to class magazines and newspaper advertisements of foods
Look for Actures and symbols to use on recipe charts
Use their own creativity to draw or construct descriptive symbols.
Mount their pictures and/or symbols -

Bring their own favorite recipe from home .

Request parents to give home demonstrations in cooking
Dictate re0orts to be written in sequential order

IV. EVALUATION

Teacher, dOservatiorAsnd tests'
Displays of completaii charts and reCipes-N\

130

.135

,



t

V -

SCULPTURE AND POPULAR ART
Suton G. Hoover

West heft,' High S5:hool
Stoneville, North CiWolklo 28677 -

OBJECTIVES

0 To encourage Creative expression
To ackliOviledge-another exiiression of literary analysis other*than the traditional written

and oral forms
To learn izoptiseness of expression through the symbolic use of art

e To interpret literary terms (rnopd, tone, theme, paradox, chltracterkation, etc.) through an
emotional respohse

II. TYPE AND DESCRIPTION OF PROJECT .
..

. . t , .

The students read literary selectiobs, eithef books or poetry, and interpret or analyze st least
one-aspect of-the seiectionth rough the designing and making of paints, tapestries, geometric
abstracts, pop art, sculptures, etc. (Collages, in'the traditional sense of pasting pictures on
something; are not allowed.) Artistic expression is encouraged. One month is provided for
reading the selection and for producing tivi project.'

1 ..

III. PROCEDURE

A. The Teacher

J
Explains objectives of the project to the students
Assists students in the selection of topic or theme to be portrayed
Provides descriptions of past projects or other ideas to stimulate creative thinking
Shows a project he/she has produced in order to stimulate ideas
Requires student to writea one-page summary of the intentions of their project. The

summary may explain, for wimple, why dark colors represent the characterization
of Heathcliffe in Wuthering Heights,-or the use of glass maybe explained as a symbolic,
interpretation Of transient phenomena with the Bermuda Triarrgie. Choice of materials
and color are the salient characteristics of the summaries.

Uses summaries for teacher information only. Student's are not to be graded or the
purpose of the activity isklefeated.

Allows each student a brief time to orally explain informally pis/her project in relationship

Encourages students, gives advice .

Obtains materials for students to use in Making projects, if possible
Holds it lessi two conferences with each student so that hefehe can keep informed of the

progress., problems, or procrastinations of the students
-Sets up opportunities for students to view each others' work

Ines summaries for each project and compares the written information with the
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artistic analysis. Students are not expected to draw, paint, or mold as artists so the
projects are reviewed considering time, effovirebility, and overall interpretation

Asks students to evaluate and grade their projects on the basis of the same criteria
the teach

Assigns ten ve grades tto the projects
uses

Reads atude personal evaluations to compare their grading with the teacher's
*Tete es final grade, That grade'may be higher than the tentative grade but never lower

Arm.for publicity concerning the projects the school newspaper, display in the
media cenfer, etc.

The Students ,

Li$en to objectives'of the project
Select piece of literature to read
Determine aspect.of book or poem to be portrayed
Design project after listening to past projects presented by the teacher
Write onepage summary about project
-Explain project orally to class ,
Seek help wheri needed
Attend conference with teacher as work progresses
View 2ther students' work
Evaluate own work and assign tentative grade
Display work in ctasse,pom or media center

tV EVALUATION

Summaries of each project are compared with the actual project considering the amount of
time, effort, stud nt's ability and overall interpretation. The teacher assigns a tentative grade.
The students arrasked to evaluate theirprojects using the sale criteria, assigning a grade to
their priject. The teacher then determines the final grade. Projects are displayed in the media

onteerphotographed and landed in the school newspaper. Projects are viewed with pride-by
Students, amazed at what they did. -

EXAMPLES

A "book" made by cutting a huge section of log horizontally to form two sections. These
were hinged to make an opened book. On one "page" were burned the famous lines by
Joyce Kitmore, "I think I shall never see a poem as lovely as a tree." On the opposite
"page" was burned a picture of a tree.

An unusual mobile done in poi') art on the book Sybil. From a Christmas tree stand were
hung styrofoan? cups to represent the fourteerifemale and two male personalities within
the body of this woman: Each cup was ornately decorated to symbolize the character

sits of.one pf the sixteen personalities. Depending on the character, materials were
, such as.glitter, sequins, feathers, clothespin dolls, ashes, money, pop-tops, etc.

A very interesting sculpture representing a book on the Bermuda Triangle. The sculpture .

was ,a set of three triangles madaof glass pars vertically attached to one another, six
inches apart, by a chrome stand at each point. On the panes were symbolic representa-
tions .of the mysteries associated with the liecuda Triangie. The oveiliN effect was"
quite surrealistic.
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An original oil painting by a very talented studentr'a tapestryon Sybil,' a hand-made, cloth-
painted qiilt on Betsy Ross.

CREATIVE WRITING
Nancy H. Banks

Leroy Martin Junior High School
Raleigh, North Carolina

. I. OBJECTIVES

Develop creative thinking and writing skills
To use the five senses in descriptive writing
To release the imagination in an unusual way
To use acceptable standards of English in a creative writing assignment

TYPE AND SESCRIPTION OF PROJE01

Each student studies a rock in clasi for the purpose of getting ready to write creatively.
The.student creates a history for the rock and plans_a new life for it with appropriate
decorations.

Ill. PROCEDURE

A. The Teacher

Collects interesting mks for students to use, or he /she requries each student to find
anothet 51'7 _

Wheh all.have a rock, the teacher leads in the sensary description of his/her own rock
before asking studtnts to write descriptions of theirs

The teacher assign's chapters for a'rock booklet as. follows:
Description and drawing
Origin and history of rock
FUture life.
DrawtinsySf decorated sock

B. The

Handle their rocks and describe them fully
is.,raw them
Create a history for their rocks
Plan the rock's future
Decorate the rocks
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Draw the "recycled" rocks
Compile all material in a rock booklet A.,,...._

Share their rocks and booklets on Rock Day
Work cooperatively in setting up a display in an empty library fitcase
(Display dm be set up in an empty library showcase.)

IV. EVALUATION
.

The teacher judges efforts and quality of each student's progress and assigns grades.
accordingly. Howeverithis project might work better as a non-graded activity.

PROALEM-SOLVINGIN LANGUAGE
Velma F. Dirge

Goldsboro Middle School South
broldsboro, North Carolina

i. ow -
. ,

0
. To deVeloi:$ self respect and self esteem

,.1

To develop a constructive msral system by identifying, Organizing, implementing, and
conttnufg assessing a moral choice via a moral system of living

To relate find respond to others in constructive ways
To identity feelings

,...

II. TYPE AND`DscRtpr ON OF PROJECT

l

This project involves a sma(rup discussion.of unfinished sentence&it reqiiirei students
to identify many possible answers. Each anew!r is discussed untiCco6sensus is_reached on
plausible sentence comOletions. These are written down and then shared with the total class.

III. PROCEDURE

I

A. The Teacher

lir

....
, Selects or makes-Up opesentences

Divides the class in discussion ps of 5-10 sturientS.
(Try different typed; of grouping for this activity.) .

InstrUcts the group to appoint a discussion leader
infroduceethe activity, i.e. discussion of open -ended sentences
The following guidelines are suggested: . N . / ...

The leader's job is to be sure that everyone has a fair choice to be heard and that each\ 134 .
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opinion Fs fairly considered' He/She helps-the group function effectively

' The group membefs job is to listen to each contribution, think about each remark,
and add to the discussion as ideas come her/him

The group thould individually anci collectively-find ways ..L working together so that
many answer's are considered and discussed.

'., Creativity and deep thinking are encouraged
Courtesy and thoughtful consideration of each idea is recommended

Provides a time limit (10-20 minutes is recommended, thlugh shorteror longer periods of
time can be used depengl* on the interest It the group in the topic and the ability of
the group to stay in the discussion mode.),

Provides a basic structure for the discussion:
discussion leader getsthe sentence from the teacher (Altematiyesentences

may be available),
The discussion leader reads the open-ended,sentence to the sr4lrgroup
Group members discuss possible answers
A group secretary (or the group leader) records any answers the group feels provides

a plausible solution to the sentence.
The teacher repords group behavior, types Of contributions, interaction of members

of the group to eadh other. No effort is made to join any.group
The group Wades seports thegroup'ssolutions to the total class
The teacher discusses witt1each group their interactions, behaviors, types of

discussion
. Provides time to discuis frequently about pertinent topics'

B. The Students

Get into a group .. ..- . ..
Discuss solutions to-open -ended queetion or statement /
Experiment with 'ety aVs bi working in a group

.

j Contribute to discussion, o Orr 12rainsto solutions for piggybacking on some-
one else's id ..,41.40.4,

Summarize fin ings. .

Write findings
Report to total group 4
listen to each group't ideas and rnerb judg

criteria iF
.

IV. EVALUATION

tsabout solutions in terms of personal

Growth "in individual and grilifp discussi66 skills, awareness of individual feelings and
attitudes, and willingness to examine many pointi of view are all points of evaluation. Conti=
dente in expreoging,00eseff as well as wiiiingriess and skill in speaking is also evaluated.
Individual aft group-evaluations are conducted by the teacher.
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&COLLAG&..

Lash A. Woodall
Erwin School

Erwin, North CaroNno 211339

A

L OBJECTIVES .A.
To select pictures that represent personal values
To make a personal silhouette collage

TYPE AND DESCRIPTION OF PR

This is an activity in which values in the f of cut-out picture are fastened to the actual
silhouette of a student. The resulting cottage is large enough for ?he student to include many
iterests, ideals, and values, all of _which allow for much soul searching. The collages make
attractive bulletin boards.

III. PROCEDURE

A. The Teacher.

is Provide motivation by showing a film, filmstrip, or great painting that illustrates the
values of the oducer (In this case, I used a soft-toned filmstrip of a girl and her horse.).

Discuss comm and national values as well as personal glues with the students
Provide materia or making a collage (overhead projectot02" x 18" tagboard for each

student, old magazines and newspapers, scissors, black magic markers, glue or tape)
Display the collages after the students have identified each maker and have discussed

the, particular values

B. The padwths
. j

Discuss what is special to themselves afterliewing a selected film, filmstrip, or painting;
discuss values as illustrated by the film, filmstrip, or painting,-

Browse through magazines and newspapers for illustratationi of those values which are
pertinent to themselves; cut out the items

Use an overhead projector to outline another student's silhouette on tagboard; have
their own silhouette done

Paste pictured, words, etc. on the outlined silhouette which represent Oersonal,values
Participate in a discussion on the values represented on the. various collages
Guess a student's identity ftom a collage

IV. EVALUATION

The students discovered they had many values that were difficult to find pictures for. Many
decided on new priorities which made them really look at what they first thought was most
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important. Having their silhouettes in fronfof other stutlents improved their self-images. They
enjoyeditexplaining the meaning of their collages. '

_ .

MOBILE-MAKING
Lob Edwards

Soudnesst Ebiesqtary School
Hickory, North CanAns MCI

1. OBJECTIVES

To tliaccNer and collect interesting specimens of nature
To classify specimens from nature (if children are able to, identify and label each item

collected)
- To construct a mobile using articles from the collection that contrast in color, texture,

size, and weight
To create experience stories developed from the mobile-making experiences

II. .TYPE AND DESCRIPTION OF PROJECT

Take an interested group on a nature hike; collecting as many different and unusual speci-
mens as possibit. Discuss the trip and the collected itemi by classifying and/or labeling them
(color; texture, Size, flowers, bark, leaves, moss, etc.)'. From the identificatiOn_and labeling
activities the children can create experience stories. Using the specimens col lectedra mobile
can betonstructed which uses contrasting textures: sizes, and bights. These items
are then hung from twigs or dowels at eye level to t..I: discussion and curiosity.

Ill. PROCEDURE

A. Ths Tsedwi

Takes chikken on a nature field trip
Helps ctlidren classify and/or label the items collected on the trip
Supplies materials for a mobile (twigs or dowels, string or yam, needles)
Demonstrates how mobiles are constructed
Recordi children's field trip experiences to create stories

B. The illudeals

_ Go on a nature field trip
_ Collect Mini on the trip

Classify and/or label the collected ibms
Hang the Nome intim a twig.or dowel may be hung at onelevel or there may be varying

levels)

/37 14 2



Suspend the.mobiles from the ceiling or a clothes line
Dictate experience stories to the teacher

IV, EVALUATION
I

Thipugh group and individual discussions, trxpetiencerstories, the creative act of making
mobiles, and the basic enjoyment and excitement of the group, the teacher will be able to
determine the level of success.

t4.

SLIDE WORDO

Ninfy B. Howell
Rich pond County Schools

Recldrighwn, North Carolina 28379

I.. OBJECTIVES

' To demonstrate auditory discrimination with initial consonants
To be able to make visual discriminations with initial consonants
To identify initial consonants with phono4rams
To associate the phonograntith- a picture clue
To rust words with oral consonant subititution
To initial consonant with phonogram to make words

able to apply sounds and phonograms with prin terial
To construct new words without picture clue
To construct sentences with words from game act!

TYPtrAt83 DEStRIPTION OF PROJECT
I

Slide Wordo utilizes sound-symbol relationships through the use of a known phonogram
in order to make words. This activity involves the learner in the process of visual discrimination
so that the learner can identify the consonant and phonogram. The learner blends the two
togeper. The activity represents a picture from which the student can associate the phono-
gram. The phonogram is printed on the cut-out figure and a strip of paper containing initial
consorsanti.is pulled through the slot. The learner sees the consonant and phonogram and
says the word. The process is continued until. all consonants and- phonograms are blended.
Thinking is essential to the activity for application of knowledge le rik..,Ied to *ransfer to the
printed materials.
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Adaptability Use blends anti clusters as they are taught by carrying out the same principle
ribed above.

Ill. PROCEDURE

A. The Tischer

T--

HOP

4
Teaches the initial consonants _through auditory and visual techniques. (The phono-

grams will be introduced as new words are taught from readers. Example: book,
then ook. Students- should develop a clear understanding of the initial consonants
through auditory methods.)

Teaches the process of making consonant substitutibris .
Draws and cuts a figure, whose name represented by a phonogram, from a 9" x 12"

poster paper. Example: top. Put op on the cut-opt top.
Uses magic markers to put necessary designs and featus figure to make it colorful.
Cuts a strip of poster paper 11h" x 14"
Prints Initial consonants down the strip of paper, leaving space between each printed

consonant
Makes a slot at the beginning of op and places the strip in slot
Constructs new,strips with different consonants to use with the same phonogram
Draws and cuts ?tures for each phonogram introduced to students

B. The Students

Work in pairs or small groups with teachers. Theitodenbt and/or teacher slide the strip
with consonants through the opening and say the word.

Demonstrate knowledge of the words, write the words
Use the words made from-this activity to form sentences. Follow-up exercises can be in

the form of students reeding sentences to each other and then Pricing sentence cards
for other students to reed.

Students are given word cards using the phonograms without the picture repre-
sentat10.1

Students are given Romanse word cards using the phonograms
-1" 144



IV. EVALUATION 0

This'activity is evaluated by teacher observations and students who check each other on
pronounciatiop of words. The teacher observes through oral reading how welt the student
applies- this skill to the printed page. Note cards can be kept by the teacher to show the
student's ability to substitute consonants.

I. OBJECTIVES

MAP-MAKING
Doris G. Michael

Copeland ElementaryiSchool
Elkin, North Carolina 28621

id learn the use of map color keps
To learn about North Carolina geography
To learn about the Great Smoky Mountain National Park
To practice skills of listening, following directions, organization and map reading\,--

II. TYPE AND DESCRIPTION OF PROJECT

Students made a map, building height on a crushed paper foundation with glut and strip
paper. In this particulartase, the Great Smoky Mountain National Park was the subject for the
project. Physical features, such as the Fontana Reservoir, are illustrated in blue. Tree-covered
mountains are green; maoads are made with yam.,

III. PROCEDURE

A. The Tesither

Show students large North Carolina highway maps
Point out parks and national forests
Assist students in drawing an enlarged configuration of the Great Smoky Mountain

National Park on heavy cardboard 0,
? Use a Park Guide to determine viirtous heights and other distinguishing features

Guide and assist students in all phases of the project

B. The Students

, Do all overpast;ng until total area is smoothly covered with two layer's of paper towels
Build heights and other distinguishing features with crushed paper, strip paper, glue,

atityam
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Paint areas with school brushes and water colOrs, using agreed upon colors to dis-
tinguish the various features (height, special places, wooded areas, main roads, etc.)

A

IV. EVALUATION

Evaluate individual student's work according 4to the contribution he/she made in light of
ability.

DEBATE

Wakes
--Shawtorri

W
Elementary School

Lifington, North Carolina

I. OBJECTIVES

To progress in development of oral language and research skills
To respect the rights and opinions of others
To realize that in most cases there are several sides to an argument

7PE AND DESCRIPTION Of PROJECT

The project is a simplified form of a debate on the sixth grade level. There are approximately
five students on each of the teams. The;pro" side goes first and presents arguments one at
a time. Then the opposing side has a fi,r11. In the rebuttal, each team member is given an
opportunity to question the opposing team.

IR. PROCEDURE

di

A. The Teacher

Explain debating procedures
Solicit ideas for debate's
Organize teams
Act as facilitator in assisting with the progress of each debate

B. The Skidents

Each student interviewed 25 people to gather information about debate'topics
Students worked In teams to prepare for debates (ondlweek for preparation)
Each studgfit spoke for his/her side during actual debatet
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IV. EVALUATION

The students voted for the team which they believed to be
most convincing, and most articulate. 01.

repared, best organited,

CAREER DAY

Yvonne S. Stswar j
Erwin School

Irwin, North Carolina 28339

I. OO1JECTIYES

To develop insights into the "world of work"
To gain greater awareness, understanding, and appreciation of one's own community
To develop creative thinking skills
To learn the value of cooperation
To become better acquainted with one's own interests and abilities
To.practice bast communications skills: reading, writing, speaking, listening, thinking
To become aware of skills required for many types of careers
Toleam skills of socialization

IL TYPE AND DESCRIPTION OF PROJECT

The idea for this project came to our class by way of a Weekly Reader. Chia' s discussion
stimulated the development of the unit, and three sixth graders decided to make this a special
project. Their goal was to prove to themselves and their teacher they could organize and
carry out responsibilities involved in such a plan. Thjs "Fun-tastic Career Day" turned out to
be one of the roost beautiful examples of action learning one could visualize.

After the students had formed committeettoaccomplish various tasks, they went out into the
'Communities of Erwin and Dunn to invite people .from thirty-two "walks of life" into their
school. Thby held their day in a large lab area in our school. Tables with signs were set up for
each career person. Although only 30 sixth graders planned this day, they imcited all 120
sixth graders to participate.

The career persons had areas designed to them, and the students moved from one area
to another in small groups. This gave them the opportunity to ask.their individual questions
about each occupation and profession. Career people present:

Banker T

Hospital Administrator
NW's.
Doctor
Laboratory Technician

, Hospital Orderly

Carpet Layer
MakinCgkelephone Operatorr

Carpenter
City Hall TaX Collector
Mayor _
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'Army Officer
Burlington Mills Personnel Wenger

and Head of Training
Auto Mechanic
T.V. Repairman
Plastic Manufacturer
Accountant
Pharmacist
Plumbing.and Heating
Barber
Nurse's Aid

III. PROCEDURE

A. 11w Teacher

Chief of Police
Firemen
Teacher
Beauty Operator
Truck Driver
Carolina Power & Light Representative
Secretary
Newspaper Reporter
Fu_ral Director
Insurance Agent

Lead discussion on itk;a of."Fun-tastic Career Day"
Assist in organization
Guide students in implementation of plans

B . The Students

Elect chairmen of committees to perform tie following tasks:
8

1. Decide upon various types of careers inQtYth students were interested
2. Draw up charts lilting the career
3. Contact career people
4. Set up each career area in large area
5. Make posters designating each career area
6. Greet career people and conduct them to their areas
7. Present a list of suggested questions students might like to ask
8. Write letters inviting school officials
9. Serve as newspaper raporteri

-10: Make pictures of Fun-tastio Career Day
11. Write "thank you" notes to all career people

_-42. Plan and prepare two large bulletin boards ill rating the project
a. one-1n high school building (princiQel mated this in order for high school

students to see what the sixth g nts had planhed and carried out)
b: one in elementary building

%lb

&Wye on designated committees

IV. EVALUATION
4 .

The students met the day after their " Fun- tastic Career Day" to discuss what the day had
meant to each of them. They looked at our objectives and related their own experiences to
them. They were impressed with the attitude of the adults- toward them and agreed their own
behavior had been commendable.
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-The students then turned their minds to completing the Activities they had outlined for
themselves. When they completed these, another evaluation period was held. The spirit and

sling of success was a real part of this period..

..-"""
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4 For Further Reeifirip

The following Action Learning sources are taken from 25 Action Learping Schools, National
Association of Secondary School Principals, 1904 Association Drive, Reston, Va. 22091. This
document first appeared in 1974.

American Youth in the Mid-Seventies, Conference Report, NASSP, 1972.
40 Projects by Groups of Kids, The National Commission on Resources for Youth, 1973.
Learning Is An Adventure, The Catalogue of City as School, lkiard of Education of the City

of New York, 1974.
National Panel on High Schools and Adolescent Education, U.S. Officie of Educiition, 1974.
New Roles for Youth in the School and Community, National Commission on Resources fof

Youth, 1974.
Mood of American Youth, Gilbert Youth Poll, NASSP, 1974.
Service Learning: A Background Paper, Bibliography and Resource Guide, The Agency for

VOlunteer Service, 1974.
Summer 72, Outline of Manpower Centre programs of the Department of Secretary' of State

(Canada) 1974.
Surveyand Analysis of In-School of NYC Programs, Systems Research Incorporated -for the

U.S. Department of Labor, 1973.
The Reform of Secondary Education, National commission on the Reform of Secondary

Ed9cation, New York: McGraw-Hill, 1973.
The Greening of the High School, Weinstock, ed., New York: IDEA-EFL, 1973.
Vfe points II: Contemporary Educational Issues, Institute for Educational Leadership at George

Washington University, 1973. 4
Work Experience as Preparation for Adulthood, Social Research Group at George Washington

University prepared for the Interagency Panel for Research and Development on Adolescence,
1973.

_ Youth: Transition to Adulthood,.Report of the Panel on Youth of the Presidert's,Science Advisory
Committee, Chicago: University of Chicago Press, 1934.

Youth Into Adult, National Commission on Resources for Youth, 1974.
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